3 February 2005

To: Stephen Haynes, Chairperson, Educational Bro@ommittee

From: Stephen Wirls, Chairperson, Educational Degwelent Task Force

(T. Barr, B. Hoffmeister, J. Lanier, S. Malkin, ®unson, S. Strandburg, M. Walton, K.
Wright.)

Re: final report

The Educational Development Task Force was crefitedne task: to develop more
specific accounts of the Foundation Requirementhiénnew curriculum. These accounts were
to be passed on to the Educational Program Conenitteassist it in deciding which courses
fulfilled each of the requirements.

The rationale for forming this task force was tigkely simple. The EDC wanted the new
curriculum to express the requirements as studerdgaculty would read them, that is, through
descriptions of the substantive purposes of eaghirament. How the general principles and
purposes of each requirement would apply to antyqodatr course was not specified.

The old EDC was obviously the best group to askestEducational Program Committee
in this task of interpretation and application hesits members were involved in the committee
discussions and in the many meetings with indiMsludepartments, divisions, and the faculty
more generally, all of which affected the genetadracter and particular elements of the final
proposal.

In order to broaden the input, the Task Force &mma subgroup for each of the
requirements. Each subgroup had four or five mesloaly one of whom (in most cases) was a
member of the Task Force. In all, thirty-three rbens of the faculty participated directly in the
drafting of the subgroup reports. The work of thbgroups was uniformly excellent and made
the business of the Task Force relatively easy. tNdek those thirty-three faculty members for
their precious time and fine work.

In preparation for the Task Force’s work, departteevere asked to identify which
courses they thought might fulfill the various Fdation Requirements. This information was
passed on to the subgroups. Each subgroup coeditieth the general aims of the requirement
and the specific courses that departments had $tgloihfior that requirement. These subgroups
drafted formal reports, which were then revieweddified, and approved by the Task Force as
a whole.

Each report is divided into sections. The “Intetption” section explains more fully the
purposes of the requirement and the characterigtatsvould be necessary for a course to fulfill
it. The “Applications” section reviews some pautar courses in light of the interpretation.

Our judgments in reviewing courses were basedurrect catalogue descriptions and
syllabi. We know that relevant aspects of coursay not have been evident in these sources,
and we know that departments submitted coursesoutitthe benefit of the fuller descriptions
and interpretations. We also anticipate that @sisan and will be revised, especially as we
move to four credit courses. Consequently, th@pdications should be viewed as illustrative,
not comprehensive, as advisory, not preemptory.

Most of the sub-groups were faced with a dilemmhe, resolution of which had a
significant effect on conclusions of individual cefs. On the one hand, the subgroups were
inclined to facilitate the faculty’s objective afdreasing flexibility in student scheduling by
allowing courses to satisfy more than one Founda®equirement. On the other hand, because



a student can fulfill each requirement, in mostesady taking only one course, the subgroups
concluded that each of these single exposures éghmukustained and substantial. In general,
the subgroups and the Task Force, followed thengkpainciple even though it may, at least in
the near term, reduce the number of courses thktsaiisfy more than one Foundation
Requirement. We think this principle reflects tlagulty’s judgment insofar as it agreed to
require a laboratory experience for the “NaturalriWorequirement.

In most cases, therefore, the requirements aegpirgted strictly. Courses that would
meet a requirement must pay deliberate, sustaiaed, substantial attention to the various
elements of that requirement.

In submitting this report, the Educational Taskdeohas completed its work and is,
therefore, dissolved.

Educational Development Task Force subgroups:

F2. Writing: Rebecca Finlayson, Steve Wirls, Wdyite, Cynthia Marshall, Maria Talero
F3. Historical forces: Jim Lanier, Tom Bremeictdr Coonin, Valerie Nollan

F4. Literary texts: Shira Malkin, Michael Leslieysanne Hofstra, Dan Cullen

F5.  Art performance or analysis: Tom Barr, Cookierig), Victor Coonin, Tom Bryant
F6. Mathematical reasoning: Tom Barr, Dann A&lajbho Banerjee, Chris Wetzel

F7. Natural World: Brent Hoffmeister, David KeslBarlene Loprete, Robert Strandburg

F8. Institutions and interaction: Wirls, Tim Huebnderesa Beckham Gramm, Marsha
Walton

F9.  Cultural perspectives: Katheryn Wright, Anitavs, Michael Drompp, Susan Kus

F11. Connections: Robert Strandburg, Eric Hendgarpl Ekstrom, Joe Favazza



F2: Develop excellence in written communication.

The ability to express concise and methodicaliments in clear and precise prose is
essential to success in most courses at Rhodesiandst of the vocations Rhodes graduates
pursue. Students will receive significant trainingvriting during the first two years through (1)
one course foregrounding skills of critical anadysihetoric, and argumentation, and (2) two
writing intensive courses. These three requiredrsesi will provide the initial steps in the
student’s deliberate development as a writer. Gasurgithin each major will ensure that each
student continues to refine writing skills over ttwirse of the four years in college.

[This requirement will be satisfied by one writisgminar (taken in the first year) and
two writing intensive courses, one of which will meSearch/Life. All three courses are to be
completed by the end of the second year. Writitignsive courses and writing seminars may
explore material in any discipline or may be iniscgplinary. However, the writing seminars
will have as their central focus writing skills.]

Interpretation:
100-level First-Year Writing Seminar: “(1) one course foregrounding skills of critical
analysis, rhetoric, and argumentation. . . the wrihg seminars will have as their central
focus writing skills.”
Each writing seminar should focus on the teaclohgvriting skills. In addition, the
course should meet the following criteria:
1. A minimum total of 25 pages/7500 words (not inchglrevisions) of finished work.
2. Normally, at least four formal, graded, separatd anbstantial essays ranging in
length from 3-5 pages/1000-1500 words.
One 7-10 page/2100-3000 word research paper.
An extensive revision of at least one essay.
A minimum of 75% of the final grade reserved foiting assignments.
Substantial instruction on the use and documemati@utside sources.
Extensive and constructive written feedback onimgiskKills.
By the end of the semester, each student enrollélde course should know how to do
the following:
1. Determine important questions about a topic oxada their own.
2. Analyze a writing task and develop a strategy {élifit, considering the rhetorical
situation and the audience.
3. Assess fairly the arguments of others and developtiaal/analytical response to a
written text.
4. Plan and organize a coherent, well-supported argtmi¢h a clear thesis.
5. Support the thesis with unified paragraphs thatckearly related and substantially
developed. Develop a polished, rational, eviderasgdment.
6. Distinguish between kinds of evidence and seleddesxe that is relevant,
sufficiently detailed, and substantial.
7. Summarize, extrapolate, and synthesize materiah feovariety of sources, giving
adequate and accurate documentation.
Demonstrate sensitivity to tone, diction, syntand &gurative language.
Express complex ideas in clear and effective ptbaehas been carefully edited and
proofread.
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10.Assess their own drafts (drawing on audience feddbshen appropriate) and
reconceive, restructure, or significantly modifgithown arguments.

100 and 200-level “writing intensive” courses:

Each writing intensive course should pay spedieh#ion to the writing process (i.e. pre-
writing activities and revisions). In addition, tbeurse should meet the following criteria:

1. A minimum total of 20 pages/6000words (not incldmevisions) of finished work.

2. At least three formal, graded, separate and sutst&assays totaling a minimum of
15 pages/4500 words and distributed throughoutettie?
A minimum of 50% of the final grade reserved foiting assignments.
Instruction on the use and documentation of outsaleces.
Constructive written feedback on writing skills.
The syllabus should indicate how the course wiltomporate direct writing
instruction, which should be focused on the terliskisted under the “writing
seminar” criteria. This instruction may come ire tftorm of, for example, lecture,
discussion, small group workshops, student crisguedividual conferences, and
drafts and rewrites.

o0k w

F3: Understand how historical forces have shapeduman cultures.

Investigating the responses of individuals andied®s to forces of change helps us
understand the processes of transformation thatta#fil human cultures. It also provides new
perspectives on the present.

[This requirement may be satisfied by taking oha set of designated courses which may be
taught in a number of departments, notably Histéwry, and Anthropology/Sociology. Because
we study the past through, for example, materidflaats as well as texts, a variety of methods
are appropriate to the investigation of histori@nge.]

Interpretation:

Courses that fulfill #3 will involve students insaistained and substantial investigation of
historical change. Processes of change may betigatsl chronologically, thematically, or
comparatively. This would be satisfied by courses engage in historical discourse through the
study of human creativity, belief systems, cultyredctices, or institutions. Courses that do not
expose students to a methodological emphasis @audergatterns of historical change would not
satisfy this requirement.

Application:
Courses that would meet this requirement:
History 105 and 205; 211-296 (35 courses curygntl

! Because this requirement is to be completed byideof the sophomore year, we assume that a faajrity of
the “writing intensive” courses will be 100-200 &v Advanced foreign language students, howear be
working at the 300 level in their first and secomérs. Consequently, some 300 level foreign laggusurses
should be considered for the “writing intensiveju@ement.

2 These stipulations set the standard, but therebmayurses in which a sufficient amount and qualitwork on
writing (prose and structure) is done through assignts that do not exactly match these stipulatidfis think,
therefore, that the EPC should consider argumentsxceptions.
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The sub-committee did not review these syllabi; r@eommend that the department carefully
consider the way Requirement F3 is accomplishethése courses and that it not submit 300
level courses for this requirement.

Anthropology/Sociology 205. Victims of Progress.

Anthropology/Sociology 335. Modernization and tOtg Change.
[These courses treat changes within a specifici@ylin this case certain native peoples of South
America, over an extended period of time; studemglore the impact of colonialism and
modern economic development.]

Art 231. History of Western Art | (to 1300).

Art 232. History of Western Art Il (since 1300).

Art 341. Modern Art | (1760-1870).
[Organized chronologically, these courses appradwnge in artistic expression as a central
concern; art is examined as both an expressioanofa precipitating factor in, broad patterns of
social and political change.]

Religious Studies 253. Judaism.
[Approximately half the course is devoted to a clmlogical treatment of changes within
Judaism.]

Courses that would not meet this requirement:
Anthropology/Sociology 207. Becoming Human: Arebkbgy and the Origins of
Culture
Anthropology/Sociology 208. Pyramids and Palaéeshaeology of “Complex”
Societies
[Both courses are quite theoretical and do notetraltanges within a particular culture over
time.]
Philosophy 202. Medieval Philosophy.
Philosophy 203. Early Modern Philosophy.
Religious Studies 258. Introduction to Islam.
Religious Studies 260. Archaeology and the BdlWorld.
Philosophy 201. Ancient Philosophy.
Religious Studies 232. Holocaust.
[An historical event is used as an occasion foteoibn; anti-semitism is not approached
historically and changes in perception of the ewamte 1945 are not examined.]

F4: Read and interpret literary texts.

Literary texts provide challenging and influentiapresentations of human experience in
its individual, social, and cultural dimensionsitiCal and sensitive reading of significant works
refines analytical skills and develops an awarepéfise power of language.

[This requirement may be satisfied by taking ohe @et of designated courses which
may be taught in a number of departments, not&biglish, Modern Languages, and Greek and
Roman Studies.]

Interpretation:
Courses fulfilling this requirement will introdustudents to the sustained and substantive study
of literature, focusing primarily on:



1. the particular qualities of literariness (e.g. nfipr word-choice, verse style, tone,
authorial voice, construction of an audience ardiee),

2. the specific verbal texture of linguistic art, and

3. the development of abilities necessary to its preation and analysis.

Courses fulfilling this requirement should intregustudents to specifically literary texts
and the principal concern should be on their liteeand artistic qualities

Courses that use literary texts as documents Farqurposes would not fulfill this requirement.

Application :
Example courses that would satisfy the F-4 requér [a good way to determine
whether a course fulfills the F-4 criteria is t@koat the kinds of assignments that are designed

for the students]

In English:

Chinese 210: Chinese Literary Heritage

English 210: Interpreting Literature

English 230: Shakespeare's Major Plays

English 265: The Modern Novela

English 341: Eighteenth-Century Literature

English 371: Modern Fiction

Greek and Roman Studies 212: Literature of the Rowiarld.
Russian 212: Masterpieces of Russian Literatufigamslation

In a foreign language :

French 314: French Literature After 1789.
French 333: French Poetry

French 336: Contemporary French Literature
French 345: African Literatures in French
Spanish 330: Spanish American Poetry

Spanish 340: Latin American Colonial Literature
Spanish 395: Spanish Medieval Masterpieces
Spanish 405: The Literature of Mexico after 1911

Example courses that would not fit the criteriaFed:

The courses below would not fit the F-4 requiretria@cause while they use literature
and may even be about literature, they do not tesvea primary goal teaching the skills and
sensibilities of literary interpretation. The casems similar to many courses in the English or
Modern Languages and Literatures departments #&history and are even about history, yet
do not aim to teach the processes of historicastigation.

GRS 231. Athenian Society and the Dramatic Festivalof Dionysus.
A study of Athenian society in the fifth and eafyurth centuries BCE as reflected in the
festivals of Dionysus. The course will introducadsnts to the cultic, economic, political, and
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artistic nature of the City Dionysia and enablemhte study the plays of Aeschylus, Sophocles,
Euripides, and Aristophanes within their socialjtpal, and cultural context.

This course, based on the course description alvam@d not fulfill the F4 requirement.
Although there is extensive reading of the worksAaschylus, Sophocles, Euripidies and
Aristophanes, and it includes examination of therdiry and artistic aspects of these works, its
primary focus is not literary but cultural and bistal. Please noteWith a slight change in
focus and objectives to make literary analysis ¢katral aspect of the study, however, this
course could fulfill the requirements.

Political Science 211. Politics and Literature

An exploration of perennial issues of politics @ity understood) as they are treated in
literature and drama.” Authors studied may includacient Greek dramatists, Shakespeare,
Defoe, Cooper, Hawthorne, Melville, Twain, Stendhdhubert, Dostoevsky, Conrad, Golding,

Malraux.

This course will examine literary reconsiderati@isome of the fundamental principles
and issues of American politics, and of politiansly.

French 441 / History 205. Paris : Myth or Reality

This course explores the intersections of somén@fmany images and representations of Paris
with the realities of life in the city. It apprdaes the urban space of Paris through an
interdisciplinary investigation of the city’s paashd its present to uncover themes of memory,
violence, spectacle, and race.

The readings for this course include two novelsldZ The Ladies’ Paradiseand
Calixthe Beyala’sThe Little Prince of Bellevilleas well as poems and essays by Baudelaire and
the Surrealists. Although attention will be pawm these texts’ literary representations, our
primary focus will be to consider them as cultucahstructs and to analyze them within a
broader socio-historical context.

F5: Participate in the analysis of artistic expresion or in the performance or production of
art.

Humans powerfully express their observations, tjmes, and emotions in artistic ways.
These expressions take various aural, visual, anfdnmative forms including art, theatre, music
and film. Creation and analysis are the most affecinethods of learning to understand and
interpret art.

[This requirement may be satisfied with one ot designated courses in art, theater,
music, or film. These may be offered in many deparits.]

Interpretation:
Courses satisfying this requirement will typicalgll into one of two categoriesreation and
analysis.
1. The structure of a creation course will be arrangegrovide sustained and focused
opportunity for students to:



a. Develop skills of working with matter, space, andd to attain a desired effect
and an aesthetic sense of the quality of the ptoduc

b. Demonstrate creativity within the constraints @ garticular medium.

2. The structure of an analysis course will be arrdnige provide sustained and focused
opportunity for students to

a. Understand technical aspects of a particular mediufarm.

b. Cultivate sensitivity to aesthetics, categories anfifacts, and methods and
motivations of creators working in particular madsior forms.

c. Understand connections between a medium or formitanoroader cultural and
historical context.

Generally a creation course might be the equivaléa course in studio art (for instance,
drawing, painting, sculpture, photography), applaisic (for instance, voice, instrument,
ensemble), applied theatre (for instance, actitaggesmovement, and production design), or film
production (there are currently no such coursdkencurriculum). The analysis category would
likely contain certain art history, music theoryusit history, theatre history, and film courses.
One essential criterion is that an analysis conrgst deal in a significant way with the creative
process of the art form; a course with a focusesthetics, categorization, and interpretation but
without consideration of methods, materials, andcesses would likely not satisfy the F5
requirement.

Application:
Courses that would meet the F5 requirement:

Art101, 301, 401. Drawing.
Art105, 305, 405. Painting.
Art 107, 307, 407. Sculpture.
Art 108. Three-dimensional Design.
Art 111, 311, 411. Photography.
Art 150. Introduction to the Visual Arts.
Art 231. History of Western Art .
Art 232. History of Western Art .
Music 101. Music: A Sound Experience.
Music 103. Elements of Music.
Music 104. Theory I.
Music 117. Music Cultures of the World.
Equivalent of one course (four credits) in appblneusic
Music160. Piano.
Music161. Voice.
Music163. Violin.
Music 190. Rhodes Singers.
Other applied music and ensemble courses
Music 200. Survey of Music Literature.
Music 205. Theory II.
Theatre 120. Acting .



Theatre 222. Introduction to Design.

Theatre 229/ History 254. Interpreting the AmanidVest.
Theatre 129. Applied Acting.

Theatre 200. Theatre Arts in Performance.

Theatre 220. Theatre Production.

Courses that would not satisfy the F5 requirement:
English 201. Introduction to Fiction Writing.
English 300. Advanced Poetry Workshop I: Form.

F6: Gain facility with mathematical reasoning andexpression.

Some human experiences are most effectively sgpcein mathematical language, and
important areas of intellectual inquiry rely on hnatatics as a tool of analysis and as a means of
conveying information. Experience in using the togialculation, and precision in mathematics
refines an individual’s abilities to evaluate expaces, make judgments, and communicate.

[This requirement may be satisfied with one ofea af designated courses currently
offered in mathematics, computer science, logi¢una science, economics, or psychology.
Such courses might be developed in other areasplyosociology, political science, urban
studies, international studies, music (advancedanhbsory), or linguistics.]

Interpretation:
To satisfy F6 requirement, a course at Rhodes dhnabrporate the following attributes:

1. Students are engaged in a substantial and sustaiagdhroughout the course in
deductive reasoning that is, using algebraic, arithmetic, and geoime&lationships
along with standard logic to make deductions froravusly-established results.
Students translate problems statements from owngiaaguage to a mathematical or
symbolic form and solve them, interpret and applgorems and proofs, and write
proofs.

2. Throughout the course, at least one of the follgwantrue:

a. Students usestatistical inference and inductive reasoning they gain an
understanding of probability and the developmerttahdard statistical measures,
and they employ these to draw inferences fromcadata.

b. Students usegeometry, algebra, and transcendental functionsand they
formulate and solve problems in these contexts.

c. Students engage modeling and simulation: using such tools as matrices and
linear algebra, calculus, difference equationsfetghtial equations, stochastic
processes, symbolic logic, and software tools sashspreadsheets, computer
algebra systems, and programming languages, th&motmodels of physical,
biological, economic, and cognitive phenomena, ssstiee efficacy of the models,
and apply them to draw inferences about the phename

d. Students engage isomputer programming: students develop algorithmic
solutions to problems such as data inquiry and pudaiion, text transformation,
computation, and graphical presentation and imphtntlee solutions using a



high-level programming language on a digital coreput They subject the
resulting code to syntactical, logical, and praadttests.

Application:
Examples of current courses that would likelysgtihe F5 requirement:

Computer Science 141. Computer Science |I: Pnogniag Fundamentals.
Computer Science 172. Discrete Structures for ilaer Science.

Economics and Business Administratid®0. Statistical Analysis for Economics
and Business.

Mathematics 105. Topics in Mathematics.

Mathematics 106. Cryptology.

Mathematics 107. Linear Methods.

Mathematics 111. Probability and Statistics.

Mathematics 115. Applied Calculus.

Mathematics 121. Calculus 1.

Mathematics 122. Calculus II.

Mathematics 201. Mathematical Methods, Discouasd, Culture.

Philosophy 206. Logic.

Physics 105. Topics in Physics.

Physics 109-110. Introductory Physics—Life Sceer{(plus 113L & 114L)
Physics 111-112. Introductory Physics—Physicai@®. (plus 113L & 114L)
Psychology 211. Statistical Methods in Psychology

F7: Explore and understand scientific approachesatthe natural world.

Our world is profoundly influenced by a scientifinderstanding of the physical realm of our
existence. From every day matters to major questodrpublic policy, students have a personal
and social responsibility to make informed decisionolving science. The ability to make such
decisions hinges not simply on knowledge of scientacts, but also on understanding the
powerful methods by which this knowledge is obtdine

[This requirement will be satisfied by taking ooka set of designated courses which
may be offered in the departments of Biology, Clstryj Geology, Physics, and Psychology.
These courses must include a laboratory.]

Interpretation:
Courses that satisfy this Foundation Requirementlsh
a. focus on a scientific understanding of the physazad/or biological world,
b. use contemporary scientific theory and methodology
c. include a faculty supervised laboratory that notynedquires a minimum of 35
hours of student involvement

Application:

In their current form, all of the sample coursissed below satisfy the four criteria for
F7. If a section of the course is offered withaugab, that section would not be eligible for F7
credit:
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Biology 105. Topics in Biology.

Biology 130-131. Biology I.

Biology 140-141. Biology II.

Chemistry 105. Topics in Chemistry.
Chemistry 111-111L. General Chemistry I.
Chemistry 112-112L General Chemistry Il
Chemistry 211-211L. Organic Chemistry |I.
Chemistry 212-212L. Organic Chemistry II.
Geology 111-111L. Introduction to Earth SysteneB8ce.
Geology 112-112L. Evolution of the Earth.
Geology 214-214L. Environmental Geology.
Physics 101 -101L. Astronomy.

Physics 105. Topics in Physics

Physics 109-113L. Introductory Physics |.
Physics 110-114L. Introductory Physics II.
Physics 111-113L. Introductory Physics |.
Physics 112-114L. Introductory Physics IlI.
Psychology 326. Learning and Memory.

Addendum to the F7 report: Course credit for lab cairses

In the subgroup discussions about Foundation Rexpaint 7: The Natural World, there
emerged disagreements about what the faculty heidetbconcerning the number of credits that
a lab course can earn and how it can earn them.

In those subgroup meetings, members of naturahseidepartments argued: 1) that the
faculty had decided that lab coursesuld earn five (5) credits; 2) that most lab courses,
thereforewould befive (5) credit courses.

The Task Force, however, thinks that the recomtradicts both of these claims. The
EDC'’s original proposal allowed for only four (4)edit coursesand some one or two (1-2)
credit activities. This part of the curriculum posal was modified through an amendment to
section 3:

3. While most courses will carry four credits, somadamic pursuits may
be counted as one credit or two credits. Thesesesunclude:
a. Research. A student may enroll in a directed rebeeourse with a faculty

member that earns one or two credits. A studentmoayarn more than eight (8)
credits for such involvements.

b. Directed Inquiry. A student may enroll in a sells@ged directed inquiry
that earns one or two credits. A student may not esre than eight (8) credits
for such involvements.

C. Student academic activities. Activities such as Blddnited Nations and
Mock Trial may offer one credit per semester ofalrement. A student may not
earn more than four (4) credits for such involvetaen

d. Applied music lessons, Rhodes Singers, musical nebbles, theatre
activities, and other similar activities that ax four credit courses may offer up
to two (2) credits per semester of involvement. dRi®Singers and other musical
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ensembles could meet a degree requirement uposutteessful completion of
four (4) credits of activity.

e. Activities that require student involvement subtédly beyond what is
expected of typical four-credit courses with whibby are associated, such as
some laboratories, and other stand-alone academisyts may be offered for
one or two credits

The relevant parts are the preface and subse@ion

First, there is no option for a five (5) creditucse. The only option is that a four (4)
credit course can have a one or two (1-2) credit@udcourse associated with it.

Second, the record does not seem to supportra theit all lab courses can have one or
two (1-2) hour add-ons. A clear consequence ohtwe crediting scheme, one discussed at the
April 2004 faculty meeting, was that many three ¢®dit courses under the current curriculum
would have to be modified in order to warrant f¢dly credits under the new curriculum. These
enhancements, the EDC argued, would make manyaiooedurses equivalent to many existing
lab courses, particularly at the introductory leveDur recollection is that sub-section “e” was
offered as a provision not for all or even mosturat science labs, but rather for the
exceptionally demanding ones.

We think these observations support three cormhssihat should guide the EPC:

1) Nothing in the approved curriculum or the debahd amendments indicates that
absolutely no 100 level class can have a one o1w&) credit add-on lab.

2) It was not implied, and it cannot be reasopafierred, that the provision in 3(e) was
to coverall or even mostourses with labs.

3) The description of the new curriculum andfioeulty discussions of it indicate that lab
add-ons were to be the exception rather than tlee ru

F8: Explore and understand the systematic analysisof human interaction and
contemporary institutions.

Human development, thought, and aspiration ocatlrinvsocieties, and those societies are
shaped by various social and political institutiorfSamiliarity with the systematic analysis of
human interaction and contemporary institutionsars important component of a sound
understanding of the world and is a foundationrésponsible citizenship.

[This requirement may be satisfied by one of ao$elesignated courses offered in many
departments, notably Anthropology/Sociology, Ecomsn Education, History, International
Studies, Philosophy, Political Science, Psychola@gyg Urban Studies.]

Interpretation:

The title and description of the requirement strésree things: social and political
interaction and institutions, systematic methodsuwdlysis, and contemporariness. All of these
are qualified by the reference to “responsiblezeitship.” Therefore: Courses meeting this
requirement should engage students gulastantial and sustainezkamination of either human
social interaction or social and political instituts; these courses should either focus on
contemporary society or have clear applicationgdotemporary social and political life; the
student should leave the course with an appreaiabio the systematic methods by which
knowledge about social and political life is acedirand presented. As a consequence of this
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experience, a student should be able to approdur elements of contemporary social and
political life with enhanced analytical insight aagdpreciation for other methods of social and
political analysis.

Courses with institutional or social componentsuldanot meet this requirement unless
those components were a major part of the coursk iavolved students in a sustained
examination of social or political life.

Courses that would satisfy this requirement:
Anthropology/Sociology 105. Introductory Sociojog
Anthropology/Sociology 300. Sociology of Educatio
Anthropology/Sociology 343. Race/Ethnic Idensti&xperiences, and Relations.
Political Science 151. United States Politics.
Economics 101-102. Introduction to Economics.
International Studies 100. Introduction to Intgranal Relations.
International Studies 200. Introduction to Conapiae Politics.
Psychology 150. Foundational Issues of Psychology
Psychology 323. Social Psychology.

Courses that would not satisfy this requirement:
Business Administration 241. Financial Accounting
Psychology 326. Learning and Memory.
Psychology 327. Cognitive Processes.
These two courses focus on the mind, not sodiedaction.
Religious Studies 232. Holocaust.
Religious Studies 253. Judaism.
Content of these two courses is not contemporary
Religious Studies 255. Religions of Asia.
Content is mostly about religious beliefs and higtao institutions or
systematic study of human interaction.

Courses about which there was unresolved disagrgeme

History 352: U.S. Constitutional History since658
Insofar as it deals with constitutional issues thave enduring significance and insofar as it
covers Supreme Courts decisions and developmeritsthp very recent past, this course clearly
has contemporary applications. It is also a fodustedy of an institution. One member of the
subgroup did not think these features distinguishesufficiently from any other course on
political or social history. The focus of the sjlus seems to be on historical development. That
member did not think that this course involved Huet of systematic analysis that could be
applied by students to human behavior or otheresopobrary institutions.

History 205: History of Poverty in the United t&s
This course has an obvious contemporariness icoitsrage of policy and programs. But one
member of the subgroup did not think that the ceunvolved a systematic study of human
interaction as such or of any particular institatio
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F9: To view the world from more than one culturalperspective.

In order to live and work effectively in a cultllyadiverse world, liberally educated
individuals cultivate the ability to view and und&nd issues and events from cultural
perspectives that differ from their own. This #@hilrequires in-depth analysis of issues that
bring to the forefront similarities and differendescultural values, beliefs, world views and/or
identities.

[This requirement may be satisfied by one of acdetesignated courses in a variety of
content areas whose mutual reference point addrdsse cultural lenses condition one’s
understanding, knowledge and interpretation of rotbalities and perspectives.]

Interpretation:

The purpose of this component is to enhance oulests’ ability to respond intelligently
and sensitively to people from different culturahrheworks — that is, to provide them with
knowledge and skills that will enable them to imgdheir ability to interact respectfully with
people from different cultural backgrounds. Theirses that fulfill this requirement should,
however, go beyond mere description to include yamalof how cultural frameworks are
created, sustained, and/or modified. Courses ngeétis requirement must be clearly grounded
in the study of a past or contemporary culture thasufficiently distinct from the dominant
culture of the United States, or the dominant EeampMediterranean cultures which have
informed it, to represent a truly different worldwi. Such courses must reflect the human
experience within the cultural context. In exam@ithe values, beliefs, and world views found
in other cultures, the courses should also prositddents with the opportunity to consider the
ways in which their own cultural identities havédluenced their particular values, beliefs, and
world views.

Courses with a culturalomponentas opposed to a clear cultufatug would not satisfy
this requirement. Also inappropriate for this riegment would be courses that focus primarily
on generalized typologies or theoretical construagswell as courses that focus on the dominant
culture of the United States or the dominant Euaof@dediterranean cultures which have
informed it. It is not enough to state that a passion of the predominant culture is sufficiently
different from the current version to present adytdifferent cultural perspective. As the term
“culture” is now ubiquitous across disciplines (e@pnsumer culture, corporate culture, culture
of poverty), courses that focus on subgroups whoses are tied to the dominant cultural world
view — either sympathetically (e.g., corporate wdj or dissentingly (e.g., women’'s
movements) will not fulfill this requirement.

Application:

Courses that would meet the requirement:
Anthropology/Sociology 103. Introductory Anthrdpgy.
Anthropology/Sociology 317. Alternative Realiti®gmbols, Ritual, Worldviews.
Chinese 220. Contemporary Chinese Cinema.
English 364. African-American Literature.
English 375. Survey of Post-colonial Literature.
French 354. African Literatures in French.
History 282. Late Imperial China.
History 371. The African Diaspora.
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Music 117. Music Cultures of the World.
Music 118. African-American Music.
Religious Studies 255. Living Religions. (whepitois appropriate.)

Courses that would not meet the requirement:
Anthropology/Sociology 310. Gender and Society.
Art 323. Italian Renaissance Art.

Chinese 101. Elementary Chinése.

English 325. Chaucer.

French 302. Survey of French Civilization.
History 212. Medieval Europe.

History 245. Women in United States History.
Music 321. Music in the Baroque Period.
Psychology 232. Psychology of Women.
Religious Studies 251. Religion in America.
Religious Studies 283. Paul’s Letters.

Recommendatiort

There is no dissent within the subcommittee coaddn clarify Foundation Requirement
9 concerning its report. However, this group woliké to take this occasion to present its
concerns to the Educational Development Task Famdethe Educational Program Committee.

In attempting to clarify the criteria by which @wse will qualify to meet the F9
requirement, it became clear to the subcommittae ttie range of cultural variation both past
and present subsumed under this requirement shactlgally merit_two, rather than one,
foundation requirements One requirement could address issues of diyevgihin the social
context of our immediate society’s present andmepast. A second requirement could address
the issue of cultural diversity as one moves acsagsficant linguistic, historical and/or cultural
differences. It should be noted that there is guleat for such a dual approach to diversity in
other liberal arts colleges’ foundation/core regmients. Macalester College requires its
students to complete both a Domestic Diversity mernational Diversity requirement, Miami
University (Ohio), calls for students to take a imom of one course on U.S cultures and one
course on World cultures, St. Olaf College requires courses in Multicultural Studies and
Emory University requires a course that focuset)8rdiversity and on Non-Western cultures or
that is comparative or international in nature.

This subgroup asks the Educational Development rGittee to revisit Foundation
Requirement 9 in the near future.

® The Task Force thought that advanced wolkg@mester) in some non-western languages mighifyjual

* This recommendation comes from the subgroup ardneasupported by the Task Force as a whole. Most
members of the Task Force felt that a similar argiincould be made for some, and possibly all, efathner
Foundation Requirements. If accepted, these clsangald greatly expand the number of general degree
requirements.
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F11: Participate in activities that broaden connettons between the classroom and the
world.

The goal of a liberal arts education is to enldrgman freedom. Because freedom cannot
be fully understood outside a social context, RBoseidents are asked to become engaged
citizens, participating in the local communitys folitics, its culture, its problems, its aspwas
— and in the world community. Students gain skilconnecting knowledge to its uses through
educational experience that takes them off camfieir work may involve them in the arts,
human services, politics, or business in the Citylemphis or it may take them to other parts of
the country or to other parts of the world.

[Typically, this requirement will be satisfied lope of a set of designated courses which
will include service learning courses, the St. Jugkearch/seminar program, internships, study
abroad, and student-initiated, faculty supervissmnmunity-based research (via D.l., honors
research, collaborative research with faculty). fdoadit bearing work that may be approved to
satisfy this requirement might include Rhodes totifor Regional Studies projects and Singers
international tours.]

Interpretation:

Courses or activities that satisfy this Foundafeyuirement will involve a substantial
interaction with an off-campus community. Serigarning courses are paradigmatic, however,
a variety of credit- and non-credit- bearing att®d may satisfy this requirement. Potential
candidates include Dls, internships, study abrgadymer programs, and independent research.
In designing a course or activity that will satishys requirement faculty and/or students should
consider the following:

1. All F11 activities should involve substantial faiyubversight.

2. Learning goals advanced by the off-campus actigitpuld be explicit and well
integrated with the students’ classroom work. Wilea activity is entirely off
campus an effort must be made to relate this &gtiviother aspects of the students’
academic program.

3. Collaboration with a community partner in formutagithe goals for the off-campus
experience is strongly encouraged and can stremgiieeapplication for F11 status.

4. Off campus activities should help students contakta classroom activities. The
means for achieving this end (such as the usewdtated reflection) should be made
explicit.

It is not sufficient to simply include involvemeat an off-campus location. Even study
abroad would not be eligible if it did not inclularning goals that involve student reflection on
the community in which that study occdrs.

® The subgroup and the Task Force discussed cririgtudy abroad programs but could not agreenyroae way
to treat them. While all study abroad programv®lve activities and experiences in a larger comityuthey do
not all involve a deliberate connection, with “stargial faculty oversight,” between course work &mel larger
world. Some members thought that study abroadrpnoeg tended to be, in their basic character, seffity
experiential and connective to satisfy this requigat. Others disagreed, arguing that the stredgsofequirement
is a deliberate connection between the specificssowork and an external experience, and only gmagrams and
particular student experiences would qualify. Saneenbers suggested that any student wishing tot ¢osior her
study abroad program as an F11 experience couldisabwritten account (journal or essay) of theveaint study
abroad experiences.
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Application:

The following are examples of a for-credit cou(Betual and Religion) and a not-for-
credit activity (the Rhodes Institute for Regioisudies) that would meet the standards for the
F11 requirement.

A Service-Learning Course: Ritual and Religion

A central learning goal of this course is to idwoe students to theoretical and
methodological approaches in the academic studyiteél from a variety of perspectives:
anthropological, sociological, historical and comgte. One theory that is explored interprets
ritual performance as a practice to negotiate,sfam, or maintain boundaries of otherness
(defined as any “body” that the self identifieelfsn contrast to, such as a person, a community,
a divinity, a cosmos, etc.). In order to engagmlents in exploring otherness and the role of
ritual, they are asked to complete 10 hours of canity service during the semester. Service is
done at two sites chosen by the professor pritinéaourse and in dialogue with the community
partners. The service setting intentionally reggithat students interact with persons with whom
they do not normally interact: homeless individuafsadults with disabilities. Three to four
times during the semester, students write and séspesponses to a series of questions that ask
them to reflect on their service experience andamakposeful connections to course readings.
At the end of the semester, students work in gaikonstruct a performance that communicates
their own “meaning-making” of their service expage. In addition, they write a final paper
that critically explores their own performance tigb the lens of ritual performance as a practice
to negotiate, transform, or maintain boundariestbérness. In this way, a central learning goal
of the course is explicitly advanced through theegnation of service and structured reflection
throughout the course.

The Rhodes Institute for Regional Studies

The Rhodes Institute for Regional Studies bringlact group of students and faculty
together to work on interdisciplinary research pctg during the summer that address regional
issues (history, culture, politics, economics, .etc)Students and faculty spend eight weeks
together: two weeks in a faculty-designed semararegional studies; five weeks engaged in
independent research, interspersed with weeklyiddial and group meetings; one final week
presenting their work. Interspersed throughoutgittegram are visits to local and regional sites
of significance. Under the close supervision ofaeulty mentor, each student produces an
8,000-10,000 word research paper on a regionat.tofixamples of topics include: Race and
Politics in Memphis: The Election of Mayor Herentdocial Costs of Gambling in Tunica,
Mississippi; Refugee Resettlement in Memphis: ArafEination of the Policy, Procedure, and
Politics of a Faith-Based Initiative; The Literakyfe of Ida B. Wells-Barnett: Rewriting the
Consciousness of a Nation; Front Porch Psychotlgerdpeter Taylor's Literary Analysis of
Southern Culture.

Program outcomes are numerous. All of the coragletojects are posted on the Rhodes
Institute for Regional Studies’ webpage, and the papers are published in print form in the
Rhodes Journal of Regional Studiealso, fellows are required to present their agsk during
the College’s spring Undergraduate Research Symposind are encouraged to submit their
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work to appropriate professional journals. Otheojgrts are disseminated to community
leaders, institutions, and organizations.

The Task Force did not establish subgroups fofdh@wing Foundation Requirements.

F1. Critically examine questions of meaning and \ae.

Questions about the meaning and purpose of ldecantral to human existence. Every
area of the Rhodes curriculum touches in some way such problems and questions, whether
directly as in moral philosophy, epic poetry, ardgditgcal thought, or indirectly as in studies of
the history of medieval Europe, economic theoryl #re physical structure of the universe. The
Search and the Life programs help students thimutathese questions and problems through
analysis of challenging and controversial textst thave shaped and reshaped thought,
particularly in Western societies. In that contélkgse courses pay special attention to the Bible
and the traditions that have emerged in relatigngbi it. These courses make the familiar
unfamiliar by examining critically the logical amstorical foundations of received opinion and
texts. These courses also make the unfamiliarliby studying traditions, artifacts, and
issues that most have not encountered beforeerergl, students should learn to appreciate the
role of historical context in shaping values andiefe and to reflect critically on their own
values and beliefs. Throughout, both programssstikills that are central to the whole
curriculum: careful reading, analytical writingjtcal thinking, and discussion.

[This requirement is to be satisfied with threeirses, either the Search sequence or the
Life sequence. One of the first two courses in éhgsquences will be writing intensive and
should have enroliments no larger than 15.]

F10. Develop intermediate proficiency in a secondnguage.

The study of a second language opens the pagsibil engagement with people and
texts of other cultures. In addition to enhancorgss-cultural awareness, second-language
learning helps develop insights into one’s firsigaage, it provides access to knowledge and
information that may be otherwise unavailable, anekpands the student’s learning strategies
through performance-based pedagogies.

[This requirement may be met either by passingraigeency test or by taking the
appropriate language courses through the third stemp

F12. Participate in activities that encourage lifong physical fitness.

It is important that students have the opportufotyrecreation and physical activity, both
during and after college. These involvements ieldearning about and participating in
activities that promote lifelong physical fitnesBarticipation in athletics provides opportunities
for leadership and for setting, understanding, @astdeving team and personal goals.

[This requirement may be satisfied by taking thinedf-semesters of no-credit physical
education courses or participation in intercollégi@hletics or club sports.]
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Addendum: Suggested emendations

Foundation Requirement #5

5. Participate in the analysis of artistic expressin or in the performance or production of
art.

Humans powerfully express their observations, dgolest and emotions in artistic ways. These
expressions take various aural, visual, and pedtu® forms including art,* theatre, music and
film. Creation and analysis are the most effectimethod[s] of learning to understand and
interpret art.*

*Art’ is used in two different ways in this desption. Its use as the last word in the description
is, it seemed to us, the more appropriate one (oeimemding all of what goes on in the various
arts). The earlier use of ‘art’ has a more casuadning, restricted to what might be called the
plastic arts. We did not agree on a particularsier, but we recommend that the EPC consider
one of two: either end the second sentence ofiéiseription at “forms” and list no particular
arts, or replace “art” in that sentence with “paigt sculpture, and architecture.”

Foundation Requirement #6
6. Galn faC|I|ty W|th mathematlcal reasonlng and Epressmn

[I]mportant areas of mtellectual inquiry rely orathematlcs as a tool of anaIyS|s and as a means
of conveying information. Experience in using thegit, calculation, and precision in
mathematics refines an individual's abilities toakesate experiences, make judgments, and
communicate.

*We see this as eliminating unnecessary languagbowi changing the substance of the
requirement.

Foundation Requirement #8
8. Explore and understand the systematic analysis fohuman interaction and
[or]contemporary institutions.
Human development, thought, and aspiration occuhimisocieties, and those societies are
shaped by various social and political institutiorfSamiliarity with the systematic analysis of
[human interaction afjcontemporary institutions is an important compdneh a sound
understanding of the world and is a foundationrésponsible citizenship.

*We see this as eliminating an unintended emplasisstitutions.

Foundation Requirement #9

9. To view the world from more than one cultural pespective.

In order to live and work effectively in a cultusatdiverse world, liberally educated individuals
cultivate the ability to view and understand issaes events from—cultural-perspectivibst
differ—from—their—own [more than one cultural perspecliveThis ability requires in-depth
analysis of issues that bring to the forefront Enities and differences in cultural values, baljef
world views and/or identities.*

*We see this as clarifying, not changing, the regmient.
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