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INTRODUCTION 

Just before, during, and after Wor l d War II , most Ameri c an 
colleges and universities indulged i n so ul -s earc hing, self-cri ti ci sm, 
and investigation into the shortcomings of academic curricula. On e 
result of this outburst of act iv ity was a g r ow i ng conviction that 
American education was fast becom i ng too f r agmentized, too 
departmentalized and too specialized. Som e sort of synthesis was 
essential. 

This conviction, translated i nto work ! ng programs, found 
expression in a host of schemes which emphasized what have loosely 
and rather ineptly been called core courses, basic courses, or 
general education courses. Southwes tern was not unaffected by this 
general trend. True, we had managed t o preserve the general lines of 
essential liberal arts education--to a la rge degree by maintaining a 
formidable list of 11 general degree requirements 11

-- and we had long 
experimented with individual tutorial instruction and with honors 
courses, but we felt the need of find in g some sort of antidote to 
over-departmentalization. During the war the college experimented 
with a cooperative lecture series ent i tled 11 The Great Centuries, .. and 
President Diehl called in Dr. Theo~o r e Gr een (then of Princeton) for 
a series of conferences with the fac ul t y . By 1945 the members of the 
departments of history, religion and phi losop hy produced a syllabus 
for a freshman course in the human i t ies which we called Man in the 
Light~ History and Religion , but which stu dents immediately
shortened into the-""Man Course ... 

Pope• s dictum that 11 the pr op er stu dy of mankind is man .. conveyed 
a different meaning in his day from the meaning we proposed to attach 
to the phrase. Pope, living in the age of reason, was saying that 
the best education for man is a humanistic educ ation and as a deist 
he would have found small place f or ... revel a t i on .. (the Bible) or 
religion (superstition). But we maintain th at a proper humanistic 
education entails also attention to the development of man•s religious 
experience. We attach great importa nce to source readings in the 
hope that the course will offer the student a first-hand encounter 
with many great works of the mind, hand, and spirit. 

This course was hopefully and enthusiastically launched in the 
fall of 1945 as a 6-hour, double credit course. Originally it was 
divided into weekly units, the first three days of the week being 
devoted to lectures, the last three to discussion. Almost 
immediately we found that the read i ngs--the combined enthusiasm of 
five professors--were excessive a nd had to be reduced, and scheduling 
problems forced us to alternate l ectu r e s with discussions, and to 
group units into periods of three or four weeks, with greater 
emphasis on man and his problems as t he thread of continuity. Thus 
this course has never become frozen . There is constantly shifting 
personnel on the staff, which means s ub stituting new lectures and 
readings for old. The syllabi have been constantly revised and 
changed (twelve editions since 1945). We have our professional 
critics who fail to see how one teaches in such ·a wide territory, but 
the staff still contends that the methodology, content and approach 
profit the student, and that they themselves profit from the weekly 
meetings to discuss readings, te s t s , revision of the syllabus, etc., 
in this cooperative enterprise. 

John Henry Davis 



PREFACE TO THE TWELFTH EDITION, 1980 (REVISED 1981, 1983) 

This second revision of our Twelfth edition of the Syllabus for 
the course, Man~ the Light~ History and Religion maintains the 
major sequence of the earlier printings of the syllabus along with some 
innovations in procedure and substance. 

Two basic changes are a radical departure from the past. The 
classes will meet on a regular Monday, Wednesday, Friday schedule 
throughout the term at the 11 D11 hour. We will also depart from the 
alternating lecture-discussion schedule, a procedure in operation since 
the beginning of the course thirty-eight years ago. Rather we will 
schedule lectures and discussions to fit the subject matter. A lecture 
may be followed by one or more discussions. Occasionally two or more 
lectures may be scheduled in sequence. The new schedules will permit 
the discussion of more primary sources, although for a shorter length 
of time. 

The present revision is the product of a three-person team chosen 
from the staff of the Man course, whose names appear below. They 
worked for ten weeks during the summer of 1983 on a grant for the 
development of interdisciplinary studies funded by the Andrew W. 
Mellon Foundation. 

Miss Saw Ha (Catherine) Cheah, a Southwestern student and member 
of the Man Advisory Council, an honorary group of outstanding students 
in the Man Course, has prepared all copy for the printer using the 
resources of the Southwestern computer. Her skill, precision, depend
ability and unfailing good-humor has made the summer•s work much 
easier than we thought possible. She has our hearty thanks for being 
so productive a member of the team. 

Fred W. Neal 
Robert G. Patterson 
Elaine E. Whitaker 



INSTRUCTIONS 

Man in the Light of History and Religion is a two-year 

course. The first year's work is divided into four units. Two 

units will be covered in the first semester and two units in the 

second semester. This syllabus covers only the first year's 

work. 

At the beginning of each unit in this syllabus you will 

find a colored assignment sheet. The assignment sheets list the 

lecture and discussion topics along with the appropriate readings 

for the lectures and for the colloquia (discussion meetings). In 

addition you will be given a calend a r of assignments which will 

list the date, subject and assignment for each meeting of the 

year. Should any discrepancies occur between the calendar and 

the syllabus, you are to follow the calendar. 

The course consists of lectures, colloquia and, occasionally, 

special sessions. The lectures and colloquia occur at 0 Hour, 

which is from 11:30-12:30 on Monday, Wednesday and Friday. 

You must consult your assignment calendar to know whether a 

given day is a lecture or colloquium day. On a lecture day, 

the entire class will assemble in Frazier-Jelke B. On a 

colloquium day, each section of approximately 15 students will 

meet with an assigned leader in an assigned seminar room. (See 

your registration schedule for your assignment.) The entire 

class may meet occasionally at an announced hour for a special 

session. These special sessions are usually listed on your 

assignment calendar. 



For the first year of the course, you must own a personal 

copy of each of the following: 

1. The First Year Syllabus 
2. Readings VOTUme I 
3. Harrison and Sullivan, A Short History of Western 

Civilization -
4. A modern translation of the Bible. 

Each is available in the college bookstore. Most of the readings 

to be discussed in the colloquia will be found in volume I of 

Readings published exclusively for this course. Additional 

readings are in books which may be found on reserve at the main 

desk of the library. (Some of these are also available for 

purchase at the Southwestern Bookstore.) Many of the collateral 

readings for the lectures are in Harrison and Sullivan. Since 

the readings assigned for lectures provide useful background, you 

should make every effort to finish this reading before each 

lecture. Your selection of a modern translation (not a 

paraphrase) of the Bible is of special importance. If you wish 

to purchase a new Bible, the Oxford Annotated Bible (OAB) is 

a good choice. The text and footnotes of the OAB have not 

only been approved by most Protestant churches, but also have 

received official Jewish and Roman Catholic approval. 

The syllabus provides a set of questions for each discussion 

reading. These questions should be consulted as you do the 

reading. They may serve as a guide to some of the major topics 

and issues which deserve your attention. They are not, 

however, the only important questions which could be asked 

about the readings, and you should ask yourself and try to 



answer other questions as you read. 

Since you may have limited e xper i e nc e with the reading and 

discussion of primary sources, and si nc e the quality of your 

efforts in study, discussion and reflection will in large measure 

determine how much you profit from the course, some further 

suggestions about reading and discussion might be worth-while. 

Suggestions abo ut reading 

1. QQ the reading. Without this, yo u are in no position to 

contribute to the discussion and will find far less profit 

in listening to it than you wo ul d if you were prepared. 

2. Consider reading an active proc es s, not a passive one. 

Think of reading as an effort to s earch for the meaning 

and to wrestle with issues raised , not as a matter of 

passive absorption. 

a. Watch for and take note of basic issues, themes or 

theses, central facts, data and assumptions upon 

which conclusions are based, and t he logical 

structures of arguments. 

b. Examine critically all assumptions and arguments. 

Watch for questionable factual claims. Ask yourself 

if the author overlooks anything and whether 

alternative viewpoints should be considered. 

c. Consider what relations the reading has to other 

readings or previous discussions. This will often 

shed light upon the matters listed in a and b. 



d. Reflect upon the significance of the reading for 

current problems. 

3. You will find it useful to take notes, or pe r haps, when 

you have your own book, to use underlining and make 

comments in the margins. Your notes should reflect the 

sort of active reading described above. It is useful 

preparation for discussion not only to summarize the 

reading but also to note passages which you do not 

understand, points with which you agree or disagree, 

questions which you would like to ask, comments which 

you would like to make, etc. 

Suggestions about discussion 

The colloquia are not quiz sections on the material 

assigned. They are opportunities for exploration by the group 

of questions about the readings and their implications. The 

following suggestions about discussion in the colloquia may be 

useful: 

1. Be ready to express your views, try out your ideas and 

raise your questions. In this way, you will derive 

greatest benefit from the discussion. Moreover, your 

willingness to speak up will add to the liveliness of the 

discussion and will thus benefit the entire group. 

2. When you speak, speak loudly enough to be heard. Present 

your ideas as clearly as possible. 

3. Be prepared to back up your opinions with reasons. It is 

important not only what you think but why you think it. 



4. Stick to the question under discussion. Abruptly changing 

the subject spoils any co-operative effort to discuss a 

question. 

5. Listen to others with the attention which you would like from 

them when you are talking. This is important not only as a 

matter of courtesy, but because you will be able to learn 

from them. Take care not to interrupt others. Do not 

hesitate to ask others to explain or justify what they have 

said. 

6. Do not expect the discussion to consider every important 

question, or even to answer every question taken up to your 

full satisfaction. An hour's discussion is meant to be a 

beginning, not an end, of thinking about the issues. 

James Jobes 



UN IT I 

INTRODUCTION 

ASSIGNMENTS 

Goals and Procedures 

Calhoun, What is Man?, 
C h apt e ri"":" Re adl""ri9 s 

2. The Nature of History 

Lecture 1 

Colloquium 2 

What is History? 

Collingwood, The Idea of History, 
Readings l~-~to-3 

Study of the Past 

Carr, "The Historian and His 
Readings l, 1-1-9 to 25 

3. The Nature of Religion 

Lecture 2 

Colloquium 3 

What is Religion? 

Calhoun, What~ Man?, Readings l' 

Total Response 

Thompson, Readings I, 1-2-22 to 29 
Definitions, Readings l, l-2-30f 

4. The Nature of Man 

Lecture 3 

Colloquium 4 

What Does It Mean To Be Human? 

Howell, Early Man, Chapters 4 & 7, "Homo Erectus" 
and "The Dawnof the Modern Man," 77-84 and 144-154 

Harrison and Sullivan, A Short History of Western 
Civilization (hereafter referred to asH & S), 6-9 

Human Identity 

Wood, Synopsis of The Murder~ the Missing Link in 
the syllabus 

Vercors, You Shall Know Them Selections. (Handout) 
Those who would like ~ead the complete novel 
will find copies on reserve under the title: The 
Murder of the Missing Link. 



The Beginnings of Civilization 

Lecture 4 

Colloquium 5 

Mesopotamia 

H & S, Chapter 1, 11 The River Valley Civilizations: 
Mesopotamia and Egypt, 11 4000-1750 B.C., 9-17 

The Gilgamesh Epic 

Heidel, (ed.) The Gilgamesh Epic, Tablet IX 
and 64-68 

Sandars, (trans.) The Epic of Gilgamesh, 61-119 



Unit I 

INTRODUCTION 

11 Who am 1? 11 is probably the world 1 S most persistent questio n . 
Who am I in relation to the vast world of nature i n which I find 
myself, in relation to other animals on this planet, in relation 
to other human beings, other races and cultures--not only in my 
own time but throughout the ages? How did I come into being, and 
what is my purpose and destiny, if I have one? What are the 
possibilities and challenges I face by just being me? In what ways 
am I different from other human beings who are very much like me? 

A few moments reflection will cle arl y show that these can be 
most puzzling and tantalizing questions. Tristram Shandy was sitting 
under a tree one day musing about his own identity and place in the 
universe when someone came up, touched him with his foot to wake him 
out of his reverie and asked, 11 Who are you? 11 To which Tristram Shandy 
replied, 11 Don•t confuse me! 11 

However confusing the question, 11 Who am 1? 11 or its general 
counterpart 11 What is Man? 11 may be, it ha s generally been agreed by 
our greatest minds that the question is worth looking for an answer. 
Perhaps it is the most important question worth asking. The author of 
the 8th Psalm, wondering about man• s high status in the world, said 

When I look at thy heavens, the work of thy fingers, the 
moon and stars which thou hast established; 

What is man that thou art mindful of him, and the son of 
man that thou dost care for him? 

Yet thou hast made him a little less than God, and dost 
crown him with glory and honor. 

Socrates found the driving force of his life in the words of the 
Delphic oracle, 11 Know thyself ... Augustine in the 5th century and John 
Calvin in the 16th were to find the knowledge of God and of the self 
as the most important subjects worth knowing. Rene Descartes in the 
17th century was to make knowledge of the self the keystone in his 
philosophic system. There were many different contexts in which 
these and other persons asked the question and attempted their 
answers, but the question remained persistent, puzzling and eminently 
worthy of answer. 

We are now beginning a study of answers people have given to 
this question at various periods of civilization. In our inquiry 
we shall seek help from both the study of history and the study of 
religion. Who we are will become clearer as we discover more about 
our origins and how far we have come. Then we may see more exactly 
where and how we must go. Thus we start our study with a brief 
analysis of the nature of history and religion and with a provisional 
look at some of the problems involved in defining man. 



A modern philosopher, R. G. Collingwood, has observed the 
relationship between the study of history and human self-knowledge. 
To the question "What is history?" he replies 

Knowing yourself means knowing what you can do; 
and since nobody knows what he can do until he tries, 
the only clue to what man can do is what man has done. 
The value of hi story, then, is that it teaches what man 
has done and thus what man is.* 

For Collingwood, history is very important as a resource for the 
understanding of who we are. 

We also attempt to gain an understanding of the nature of religion. 
Our second lecture and colloquium will present a working definition of 
religion so that we can understand many differing religious points of 
view even though we may disagree radically with them. The study of 
religion helps us to see various ways in which men and women sought 
their own identity by asking what they considered to be ultimately real 
and of the highest value. You may, even at this early stage of our 
study, begin to learn something about yourself by asking, "What do 
prize the most, and what do I believe is ultimately real?" 

Fred W. Neal 

* R. G. Collingwood, The Idea of History (New York: Oxford 
University Press, 194~p~ 



CHART I. RISE OF CIVILIZATION IN MESOPOTAM IA 

All dates B.C. 

c. 2,000,000 Man-like animals 

c. 500,000 Our genus, homo (Peking man, homo erectus) 

c. 35,000 Our species, homo sapiens (Cro-Magnon man) 

c. 8,000 Neolithic revolution: agriculture, villages, earliest towns 
(e.g. Jericho) 

c. 4,000 Mesopotamian civilization ( apparently the earliest in the 
world): writing, records, kin gs, city-states 

3000-2000 SUMERIAN CITY-STATES (lower Mesopotamia; "where civilization 
began") 

c. 2400-2180 AKKADIANS (middle Mesopotamia, city-state of Akkad; used 
Semitic language) 

Sargon I, ruler of Akkad, c. 2400 

c. 2,000 AMORITES, infiltrators fro m t he Arabian Desert, effectors of 
the first period of Babylon i an ascendancy (1950-1650) 

Hammurabi, King of B~bylon (1792-1750), an Amorite 

c. 1,750 Time of troubles in the Fertile Crescent; widespread tribal 
migrations; destruct io n of city-states 

Presumed time of Abra ham•s migration 
Non-Egyptian rulers, the Hyksos, move into Egypt 
(cf. Joseph) 

1354-612 ASSYRIAN EMPIRE 
Capital: Ni nevah 
12th, 11th, lOth cen t uries: Assyrian weakness, internal 

troubles 
9th, 8th centuries: Assyrian revival 

Sargon II (722-705; fall of Samaria, 721) 
Sennacherib (705-681; Jerusalem attacked, 701) 

7th century: Assyrian decline 
612, Fall of Ninevah 

626-539 NEG-BABYLONIAN EMPIRE 
Capital: Babylon 
Nebuchadnezzar (605-562; fall of Jerusalem, 587) 
539, Fall of Babylon 

539-331 PERSIAN EMPIRE 
Capitals: Ecbatana, Susa, Persepolis 
Cyrus (550-530) (edict of liberation for the Jews, 539) 
Greco-Persian Wars (490-479) 

Marathon (490): Greeks defeat the Persian army under 
Darius 

Thermopylae (480): Persians win, invade Greece 
Salamis (480): Greeks decisively defeat Xerxes• fleet 

4th century : palace corruption and decline of power 
331, final defeat by Alexander 

336-323 ALEXANDER THE GREAT 



Unit I, Colloquium 1 

Introduction 

Calhoun, What Is Man?, Introduction and Chapter 1, Readings l• 
r-2-1t""01oa 

1. In addition to "common sense" or "experience," Calhoun names three 
approaches to the nature of human beings. What are they? What is 
the focus of each? Does this focus produce any limitations on the 
search for the meaning of human life? 

2. According to "common sense," how can you know what man is? What 
three things which people use or participate in set them off from 
the things around them? 

3. How important does Calhoun consider the individual •s wants or 
desires? How important do you consider them? 

4. According to "common sense," how free are we? What do you think? 
Do you agree with Calhoun•s definit i on of "growing up"? {bottom 
1-2-5) 

5. What sort of interactions should persons have with each other? 
(I-2-6 to 7, section b) Does Calhoun adequately define personal 
maturity? 

6. What, according to Calhoun, are the obligations which transcend 
individual integrity and social participation (section c)? 

7. Calhoun speaks of a sense of wholeness or universality (I-2-10 
bottom to lOa top). Can you put this in your own words? Is 
your religion in some sense founded on this experience? 

8. Does it matter whether we examine our lives or not? Is the 
"examined life" better for the examination or just better 
described? What does Calhoun say; what do you say? Do you 
need a "consistent •view• of man," or would an inconsistent one 
do as well? 

9. Calhoun asserts that people most frequently ask about the nature 
of human beings in bad times. He says the present (for him 1939) 
is such a time. Is our present such a time? Why or why not? 



Unit I, Lecture 1 

What is Hi story? 

I. Introduction: the problem of history and historians 

II. The main elements in the study of history 

A. Finding out what happened 

1. Leopold von Ranke: to tell it exactly as it happened 
2. Sources: the "facts" of hi story 
3. The relationship of the historian and the sources 

a. History as "science" 
b. History as "art" 

B. Inquiring into why it happened 

1. The relationship of the what to the why 
2. Some problems of historicar-interpretation 

a. The long-range sweep of things (metahistory) or 
the detailed investigation of individual events 

b. Heroic individual actions or the combined weight 
of innumerable individual actions, no one of 
which is decisive in itself 

c. The influence of vast, irresistible impersonal 
forces, the effects of which can be scientifically 
established and verified? 

C. Exploring the consequences of its having happened 

1. Dates: the significance of the chronological order of 
events 

2. Immediate consequences: making value judgments 
3. Long-term consequences: learning from history 
4. The problem of "historicism" 

III. Conclusion: the value of the study of history in the 
contemporary world 



Unit I, Colloquium 2 

The Study of the Past 

Carr, E.H., 11 The Historian and His Facts, 11 Readings.!_, 1-1-9 to 25 

1 • In attempt i n g to ex p 1 a i n hi story as a 11 form of thought , 11 what 
four questions are used by Collingwood and what answers does 
he give? 

2. What distinction does Carr draw between 11 facts about the past 11 

and 11 historical facts 11 ? Can you think of examples of each 
kind? Is the distinction an tmportant one? 

3. On what grounds does Carr criticize Collingwood•s contention 
that 11 all history is contemporary history 11 ? 

4. According to Carr, what is the proper relationship between 
the historian and his facts? Is Carr•s position closer to 
Lord Acton•s or Sir George Clark• s? 

5. Assume that you have four books on your desk, each written by 
a different author but each being essentially a history of the 
early Christian Church. Assume also that you know the follow
ing information about the fo ur historians: historian number 
one claims to be wholly neutral and totally objective in his 
treatment of the subject; historian number two is an avowed 
atheist; historian number three is a 11 born again 11 evangelical 
Christian; and historian num ber four identifies himself within 
the main stream of Roman Catholic tradition and doctrine. On 
the basis of these assumptions: 

a. What differences of emphasis would you expect to see in the 
different accounts? 

b. How do you explain these differences? 
c. Which of these accounts, if any, are valid histories of the 

early Church? 
d. Which ones, if any, are 11 true 11 ? 
e. On points of difference, how do you decide which is correct? 

6. The opening sentence of Harrison and Sullivan (our main history 
textbook for this course) reads: 

11 This book will seek to explain the evolution of Western civi
lization by describing the numerous ingredients that combined over 
a long period of time into its basic features. 11 

a. Judging H & S by that single sentence, how well would you 
expect the book to teach us 11 What man has done and thus what 
man is 11 ? (Collingwood, 1-1-3) 

b. Again judging H & S by that single sentence, would you expect 
the book to record mainly 11 facts about the past 11 or 11 histori
cal facts 11 ? What presumably qualifies facts to be counted as 
11 historical facts 11 in H & s•s perspective? 



Unit I, Lecture 2 

What is Religion? 

I. The difficulty of defining religion 

II. The nature of religious experience 

A. Provisional definition: "Religious experience is a total 
response of the total being to what is apprehended as 
ultimate reality, and of ultimate value." J. Wach 

B. Analysis of the definition 

1. A response 

a. Objective or subjective 
b. To what: person, impersonal process, sheer power, 

plurar-or singular 
c. As developed by Rudolf Otto 

(1) Mysterium tremendum 
(2) Mysterium fascinans 
(3) Mysterium horribilem 

d. As moral imperative 
e. As reality and value 

2. Apprehended 

3. A total response of the total person 
involving intellect, will, emotions, morals, 
ritual acts 

C. Application of the definition 

1. Religion and magic 
2. High and low religion 

III. The expression of religion 

A. Intellectual: creed 
B. Sociological: clergy and community 
c. Moral: code 
D. Ceremonial: cultus 

IV. The study of religion and religious living 

A. The history, psychology, sociology and philosophy 
of religion 

B. Theology 



Unit I, Colloquium 3 

Total Response 

Thompson, S.M., A Modern Philosophy~ Religion, Readings 1, 
I-2-22 to 29-

Definitions of Religion, Readings 1, I-2-30f 

1. Evaluate the sample definitions in light of your reading 
and Lecture 2. Do the definitions tell you more about the 
nature of religion or more about the religious attitude of 
the definer? If someone told you only the predicate of 
the definition would you be able to identify the subject? 
Does the definition consider the essential characteristics 
of religion? Is the definition too broad, too narrow? too 
vague? 

2. Is religion an escape from reality? Is it wishful thinking? 
What does Thompson mean by saying, "the fact is that 
irreligion is more likely than religion to be an escape"? 
(I-2-25) 

3. Can an atheist be religious? Can a Communist? What kind of a 
person would an "absolute atheist" be? 

4. How do you distinguish genuine religion from idolatry? 

5. Can a person have a scientific approach to religion? Is it 
desirable that he should? 

6. What relation do one's religious beliefs bear to his daily 
life? Does religon make a difference in what a person is? 
Does a religion make a difference in the society in which 
it is practiced? (See Calhoun I-2-14 through 20.) 

7. Can an ideal rather than an existing thing be a legitimate 
object of religious devotion? Can something that is a value 
but not a power? A power but not a value? Can humanity? 
Consider the views of Thompson, especially pp. I-2-26 through 
29, and Calhoun, especially I-2-11 through 14. 



Unit I, Lecture 3 

What Does It Mean To Be Human? 

I. Chimpanzee and android: near misses 

A. The species homo sapiens among other animals 

1. Organic characteristics of homo sapiens 
2. Various distinctive traits, none absolutely distinctive 
3. Combination of traits distinctive 
4. Enhanced intelligence especially important 

B. Intelligent persons versus Artificial Intelligence (AI) 

1. Consciousness 
2. Unprogrammed awareness 
3. Emotions 
4. Valuing 
5. Moral judgments 

C. Imitating human functions or creating life? 

II. To be a human being: the view from within 

A. Embodied persons 

1. "Man is what he eats"? 
2. Sociobiology, genetically governed behavior 
3. The Bible on the importance of the body 

B. Suffering, dying (finite) persons 
C. Free, creative persons 

1. The anxiety of freedom 
2. Authenticity/inauthenticity as marks of life 

D. Actualized persons 

1. The will to be within the finite 
2. Intentionality, commitment 

I I I. The quest for human wisdom--and the "Man" course 

A. Psalm 8 
B. Sophocles, Antigone 



Unit I, Colloquium 4 

Human Identity 

Wood, R.C., Synopsis of Vercors, The Murder of the Missing Link, 
which begins on the next page---

Vercors, You Shall Know Them, Handout 

Jean Bruller's novel, Les animaux denatures, appears under the 
pseudonym Vercors and undervarious titles in English translation. 
The English titles are: (1) You Shall Know Them (handout), {2) The 
Murder of the Missing Link (copies on reserve-,n-the library for 
those whO would like to-fead the complete story), and {3) Borderline 
Page numbers refer to the handout. 

1. To what extent does The Murder of the Missing Link express 
Calhoun's 11 COmmon sense 11 view oft""flenature ofhUfilan beings? 

2 0 Explain the paradox of 
by being convicted and 
interest play a part? 
Takura Corporation? 

Douglas Templemore's trial. How will he win 
lose by being acquitted? Does his own self
What is the role of the self-interest of the 

3. How adequate is the parliamentary definition of man? (See Synopsis, 
7) Do you have any ju-jus? 

4. What does it mean to call human beings denatured animals? Les 
animaux denatures. Is it a mark of glory or of despair? ---

5. This novel centers on defining man. Is it important to achieve 
such a definition? To what extent do you agree with the quotation 
from D.M. Templemore on the title page? (What does the French 
mean?) Would a definition of man become 11 a yardstick for all your 
actions 11 ? 

6. To what extent might advances in science (for example, genetics or 
neuro-physiology) help us formulate a definition of man? Will 
they help us to become more human? 

7. Consider Justice Draper's reflections (158 middle). Must one 
become 11 hardened 11 as one grows older? What defenses, if any, are 
there against mental 11 Sclerosis 11 ? 

8. Do we discover what we are or decide what we are to be? Consider 
the dialogue between Francis and Douglas, 218-219. 

9. Consider the remarks of the counsel for the defense (pp.239-241, 
especially 11 Mankind resembles a very exclusive club ••• 11

.) From 
your knowledge of history, can you think of any groups that have 
been admitted to the club of man? 

10. Has Douglas Templemore been wasting his life? What do you suggest 
he do next? (Consider the positions of Justice Draper and of the 
linguist, 248-249.) 



THE MURDER OF THE MISSING LINK 

by 

VERCORS 

JEAN BRULLER (190 2--)> known in his wri tings 
as "Vercors> 11 is a French novelist and artist . Trained 
as an electrical engineer> he discovered early his 
talent for graphic art and engraving> a career he fol 
lowed under his own name. At the time of the fall of 
France in World War II> Bruller was a Lieutenant s ta
tioned in Switzerland. He began to write as part of 
the French Resistence movement under the pseudonym> 
Vercors> taken from the name of a Swiss plateau near 
which his r egiment had been stationed. His works 
were smuggled out of France and became widely known . 
Les Animaux Denatures> 1.Jhich was translated by his 
wife and first published as You Shall Know Them and 
later as The Murder of the Missing Link> shows both 
clarity in style and philosophic concern with the 
nature of Man . 

SYNOPSIS by RICHARD C. WOOD 

A village doctor is awakened at five of a morning 
by a call from one Douglas Templemore, summoning the good 
doctor to the bedside of a sick child. When the doctor 
arrives, the child is dead. Templemore coldly confesses 
that he has killed it with "a shot of strychnine clorhydrate." 
The doctor calls the police; an inspector comes to question 
the murder. He inquires about the child's mother. 
Templemore says his wife is asleep upstairs; she is not the 
mother. He explains that the mother is in the zoo. "The 
mother is not a woman, properly speaking. She is a female 
of the species Paranthropus Erectus." He asks the doctor 
to examine the child's body closely. The doctor's scrutiny 
erupts in the cry that the "child" is not human but a mon
key! 

Templemore shows the inspector a paper signed by 
an Australian medical scientist declaring that the infant 
was the '!result of an artificial insemination carried out 
by me in Sydney on December 9, 19 for the purpose of 
scientific investigation, the donor being Douglas M. Temple
more." 

The doctor and the inspector ar e convinced the 
dead creature was a monkey, but Templemore insists they 
are wrong. He has had the baby christened and registered 
under the name of Garry Ralph Templ emore. He insists that 
experts do not know the species-identity of the mother: 
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It's an intermediate species: man or ape? It resembles 
both. It may well be that (the mother) is a woman after 
all. It's up to you to prove the contrary, if you can. 
In the meantime her child is my son, before God and the 
law. 

He insists that he be arrested for the crime. 

The author does not bring his tale back to the fatal 
injection until the end of the tenth chapter. He begins the 
second chapter by introducing Frances Doran, a fiction writer, 
and Douglas Templemore, a journalist, having them meet while 
strolling through a park in London and quickly become friends. 
In the third chapter Douglas and Frances are in love but cannot 
bring themselves to speak of it. There are uneasy silences be
tween them, and during one of these Douglas blurts to Frances 
that he has been invited to join a pair of scientists, sixty
five year old Cuthbert Greame and his young wife Sybil, on an 
exhibition to New Guinea. Greame, a famous paleontologist, 
wishes to investigate a recent discovery--the mandible (jawbone) 
of a creature half-man and half-ape. Frances, trying to hide 
her feelings for Douglas, insists he accept and go. She has 
him call the Greames from her house; she pushes him out the 
front door to visit the Greames and settle his part in the trip 
with them. Sybil finds Douglas dim about paleontology, but she 
likes him and tells her husband that Douglas will go along. 
Cuthbert, vague about having asked Douglas earlier (while stan
ding at a bus-stop), is cheered by his wife's enthusiasm and 
welcomes the young journalist to the expedition. Through all 
this Douglas is bumbling; he does not want to go, but he thinks 
Frances wants to get rid of him. 

Just before leaving England Douglas writes Frances a 
letter, telling her that he does not want to leave her. She is 
on the dock to wave goodbye. Accompanying Douglas and the 
Greames is a Benedictine monk who holds an "orthogenetic" view 
of evolution. Sybil explains this to Douglas: 

He thinks that mutations don't happen by accident, by 
natural selection, but that they are purposive, directed: 
that they obey an urge towards self-perfection .... He thinks 
there's a plan and a planner. That God knows beforehand 
what He is after. 

Sybil call this "poppycock" and explains that she is in the main 
a Darwinist, while believing that certain "internal factors" are 
involved in natural selection of forms. "They are the forces 
of transformation that spring from a sort of collective will of 
the species, a common urge towards self-improvement." Douglas 
accuses her of having mystical leanings. She will only say that 
some things elude human understanding for the time being. Douglas 
asserts his own conviction that the gulf between man and ape is 
so great that man has to be unique, a creature with a "soul," a 
term he does not wish to associate with religion. They are joined 
by a fourth male member of the party, an elephantine Prof. Kreps, 
a geologist who will determine the route and the destination in 
the New Guinea jungle. 



In Chapter Five the expedition has covered six 
hundred miles without incident or detail. But at that dis
tance the camp is pelted one night with stones, supposedly 
by orang-outans. The next day Prof. Kreps discovers an 
intact Hominid skullcap, evidence (to him) of hitherto 
unknown prehistoric man. Everyone stares at the find. The 
chapter ends: "What happened next defies all description." 

Chapter Six explains the case in a letter from 
Douglas to Frances. It has turned out that Krep's dis
covery was not (as he believed) a fossil. The Greames 
realize immediately that the skull is not ancient. The priest 
remembers the stones hurled at the camp and finds them 
chipped like the arrowheads and axes in the soil of the 
Stone Age. Now the question is whether the expedition has 
encountered man-like apes or ape-like men. 

For it seems beyond doubt, too, that by their zoo
logical structure the creatures who pelted us with 
those chipped pebbles are not men, but apes. Greame, 
Pop, and Sybil have already been able to study them 
pretty closely--I'll tell you how present ly . I 
leave you to imagine how excited they ar e! The fact 
is--so am I! To have found the ape man, the missing 
link--and to have found it alive! We've since un
earthed hundreds of skulls like the ones Kreps 
brought back--for it turns out that these strange 
apes bury their dead. We have discovered a real 
necropolis--rough and primitive, of course, but its 
funerary character is certain. All the same, they 
are apes. Of course, I don't know much about it, 
but you have but to look at them. They have very 
long arms, and though they generally hold themselves 
erect, they do at times, when running fast, use the 
back of their fingers as a support, the way chim
panzees do. Their body is covered with hair, but 
I must say that there is something disturbing about 
it, especially with the females. They are slighter 
than the males, their arms not so long, and they 
have real hips and very feminine breast. Their 
fur is very short and soft, a little like that of 
moles. All this gives them a graceful, delicate 
appearance--rather appealing, almost sensual; but 
the face is terrible .... 

As you see, I speak of them as apes--
male and female. But it's very tempting to 
speak of them as human beings, since they 
chip stones, make fire, bury their dead, and 
even communicate with each other by means 
of a sort of language--a small number of 
articulate cries which Pop estimates at about 
a hundred! 

They finally call the creatures "tropis" (contradiction 
of anthropus and pithecus). Douglas ends his letter, 
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"It will jolly well have to be decided one day whether they are 
apes or men." 

Chapter Seven focusses on the dilemmas in the mind of 
the Benedictine (whom Douglas calls "Pop"). If, he reasons, the 
tropis are human, they have souls in need of sacraments. He im
itates the tropis' cries and gets response. A few of the crea
tures, lured by pieces of ham, learn to say "ham" and "zik" 
(radio), but the scientists hasten to say that orangs can speak 
as well. Tropis laugh, however, like humans. The t amed ones 
gobble ham without ceremony, but the wild ones in the cliff 
smoke their meat over fires, but not so as to cook i t. They bear 
their dead to places they seem to have reserved for burial under 
stones. But the scientists still cannot determine whether these 
acts are done by instinct or intelligence. They chip stones, but 
they do not decorate their caves. Douglas asks Sybil if she would, 
on pain of starvation, eat a tropi. She will not answer , although 
she has mocked Douglas' preoccupation with the (to her) journal
istic question: are the tropis human? 

Behavioral evidence remains mixed. Certain tropis seem 
to act alone, as if guided by individual intelligence. The priest 
theorizes that one sound they make stands for the self and another 
stands for a different tropi. The cliff-dwellers pay cal ls on the 
camp, showing dignified signs of friendliness. But other scien
tists and their Papuan bearers have arrived, having got news from 
radio reports to Sydney. The tropis and the Papuans (native New 
Guineans) are not friendly. The tropis bristle and snarl at them. 
One night the Paupans seize some tropis and kill them for meat . 
As the Papuans are Christian converts, the priest worries whether 
they have committed mortal sin. 

As the camp expands to include television and camera crews , 
helicopters and mechanics, tropis are enlisted to carry out mechan
ical tasks. Soon they show more skills than the agile chimpanzees 
have ever demonstrated. An Australian tycoon becomes interested 
in them as a possible source of cheap labor. He claims ownership 
of the territory where the tropis live, and if they are not human 
beings with human rights, then they are his : He plans to build 
a huge steel mill, operate it with tropi labor. He has ideas of 
gelding temperamental males and of going in for selective breeding 
with others. The members of the original expedition , having spent 
eight months in the jungle, take thirty tropis, male and female and 
some little ones to the Natural History Museum in Sydney. The 
question of the tropis' "humanity" vexes them. Greame says that 
anthropologists have had an easy time distinguishing between apes 
and men; no precise definition has been forced upon them. 

Thus our minds were lapped in a deceptive tranquility. 
From that point of view ... the survival of the tropis 
is a calamity. It urgently poses a problem, which, in 
our laziness, we've always been able to shelve. Namely, 
to qualify, precisely and incontrovertibly, the specific 
traits of what we call Man ... So if you can tell us where 
ape ends and man begins, we'll be very much in your debt. 



Fearing the threat of the commercial use of the tropis, 
which will follow if they are not human by l aw, i t is 
decided to try the experiment of cros s - breeding a few 
females with human sperm. At this suggestion the priest 
is horrified. He considers mating of man and beast 
sodomy, artificial insemination of man and woman morally 
questionable. He is not calmed by any of the cool re
joinders of the scientists. He fears some monstrosity 
of hybridizat i on will result. He l eaves the company. 

In Chapter Nine Douglas cables Frances a proposal 
of marriage. Then he writes her a letter making some 
confessions she must accepts before deciding to marry him . 
He has been seduced by Sybil in camp; he has become the 
prospective father of four "troplets," whose births will 
take place in London. He says that the museum in Sydney 
has been sued by the corporation owning the New Guinean 
land for possession of all the tropis. A rival tycoon 
has planted an article in a magazine "proving" the tropis 
a very primitive, inferior species of humankind. Douglas 
reports about the article and iti author: 

The appearance of the tropis, he concludes, 
proves that the oversimple notion of the one
ness of the human species is inept . There is 
no human species; there is only a vast fami ly 
of hominids, in a descending color scale, with 
the White Man--the true Man- - at the top of the 
ladder, and at the bottom the tropi and the 
chimpanzee. We must abandon our old senti men
tal notions, and at least establish scientifi
cally the hierarchy of the intermediate groups 
"improperly called human." 

Shuddering at the racialism such a triumphal pos1t1on 
poses, Douglas tells Frances that the business has gone 
beyond any scientific experiments, such as testing 
tropi females with human insemination. 

It's a question of doing something that will 
force the whole of mankind at last to define 
itself, once and for all. To define itself 
unequivocally, irrefutably and definitively. 
In such a way that its rights and duties 
towards its members will cease to be vaguely 
founded on some debatable traditions, tran
sitory sentiments, religious commandments 
or sectarian obligations, which can at any 
moment be attacked or denied; but firmly 

. based on the clear notion of what really 
distinguishes man from the rest of creation .... 
I am in a position, Frances, to demand--no, 
that isn't the right word: I am in a posi
tion to compel the vast and solemn institu
tion of the British judicature to reply. 
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In Chapter Ten Frances is s een struggling with the emotions 
aroused by the letter. Mostly, she is angry about Sybil; the rest 
she does not understand. Neverthel ess, she emerges from her tangled 
feelings with a decision to marry Douglas. He arrives in London 
with a female tropi, whom he calls "Derry." He explains that 
Derry is to live for a time with him and Frances. Douglas and 
Frances get married at once. Derry manifests jealousy toward 
Frances and cannot be kept from sleeping in the same room with the 
newly married couple. Yet she is happy if she stays in the com
pany of either of them. Frances amuses herself by making clothes 
for Derry, even trying make-up on her lipless face. The Greames 
return. Frances meets Sybil and finds her too high-spirited and 
objective to dislike her. The confinement of the "tropiettes" is 
near. The Greames have managed to arrange it in secret. When 
Derry's "child" is born, Douglas has the creature christened and 
its name "Garry Ralph Templemore" registered, despite some doubt 
in the mind of the vicar regarding the mother, whom Douglas calls 
"a native woman." He brings the little thing home to Frances, feeds 
it a formula, nestles it in a crib. Long after Frances has gone 
to bed, he telephones the local doctor. Then he administers the 
fatal drug. 

The rema1n1ng seven chapters deal with Douglas' trial, 
at which conflicting opinions are set forth by a large number of 
expert witnesses. In the end, the jury will not decide the case; 
it is hung on the issue of the nature of the thing Douglas has 
killed. The judge discusses the issue with learned acquaintances. 
He decides to see the matter brought up before Parliament. The 
world's newspapers comment jokingly. Commons forms a "Committee 
for the Study of a Specification of the Human Species with a View 
to the Legal Definition of Man." 

The arguments within the committee tend toward bluster
ings about God. Man is a creature of belief; animals are not be
lievers. The agnostics snort, but finally the judge (now removed 
from Douglas' case) makes an observation that seems to bemuse if 
not satisfy the others: 

Intimately bound up with nature, the animal cannot 
question it. That seems to be the point we are 
seeking. The animal is one with nature, while 
man and nature make two. To pass from passive un
consciousness to questioning consciousness, there 
had to be that schism, that divorce, there had to 
be that wrenching away from nature. Is not that 
precisely the borderline? Animal before the wrench, 
man after it? De-natured animals, that's what we 
are. 

Man, the judge says, in his terror of nature, invents 
myths, fetishes and charms to calm his fears and fill his emptiness. 
Still ; the judge does not end with this position. He asks by what 
signs we are able to tell that a beast has suffered the wrench and 
become a candidate for the community of mankind. Nobody replies. 



Parliament finally makes a declaration: 

Secti on 1. Man is distinguished from the Beast by 
his spirit of religion. 

Section 2. The principle signs of a spirit of re
ligion are, in decreasing order of importance; faith 
in God, science, art, and all its manifestations; r i tua l 
cannibalism and its manifestations. 

Section 3. Any animate being that displ ays one or 
more of the signs mentioned in Section 2 is admitted 
to the human community, and its person protected through
out the United Kingdom, the British Commonwea lth, and 
Her Majesty's colonies across the seas, by the various 
provisions figuring in the last Declaration of the 
Rights of Man. 

A member arises to ask how this will affect the 
tropis. The answer is that the case of the tropis is tied 
in litigation involving the Australian corporation which claims 
ownership of them. But other members arise to argue the moral 
authority of Parliament in the United Nations and press for a 
vote that will protect the tropis from private commercial in
terests, whether they are in fact animals or men. 

Later, members of the committee charged with "the de
fining of the tropi's nature" take up the matter of "ritual 
cannibalism." The Papuans under conditions of secrecy had 
eaten the flesh of the cliff-dwelling tropis, those that 
smoked meat. The committee came to the private conclusion 
that the Papuans had a kind of instinct that the meat
smoking tropis were "men" and the others "apes," and thus 
engaged in ritual cannibalism. 

It is argued in Douglas' second trial that his act 
of "murder" had precipitated legislation to define man and 
to admit tropis (in a second piece of legislation) to some
thing like human status under legal protection. As Douglas' 
act had led to these determinations, only an ex post facto 
law could fix his guilt. Thus British common sense prevails 
in the trial, and Douglas' case is dismissed with a verdict 
of Not Guilty. 
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Unit I, Lecture 4 

The Rise of Civilization : Mesopotamia 

I. Geography of the Ancient Near East 

II. History of Mesopotamia 

A. Before Sumer (4000-3000 B.C.) 
B. Sumer and Akkad 

1. City-state dynasties (3000-2300) 
2. Conquest by Semites (2300-2100) 
3. Revival 

C. The Old Babylonian Period 

1. Hammurabi • s dynasty 
2. Kassite Period 

D. Assyria 

1. Old Assyrian Period 
2. Middle Assyrian Period 
3. Neo-Assyrian Period 

E. Neo-Babylonian Period 

III. Major contributions to civilization 

A. Writing 
B. Literature 
C. Religion 
D. Education 
E. Laws 
F. Government 



Unit I, Colloquium 5 

The Gilgamesh Epic 

Heidel, A. (ed.), The Gilgamesh Epic, Tablet IX and 64-6 8 
Sandars, N.K. (tra~), The Epic of Gilgamesh, 61-119 

1. Compare the text of Tablet IX (starting 64 in Heidel) with the 
translation in Sanders (64-6 8 ). The purpose of this short 
reading is to illustrate how the translator must deal with broken 
and missing tablets, must piece together the story from versions 
in different languages, and must deal with an imperfect under
standing of the original languages. 

2. What evidence of civilization can be seen in the epic? Where 
would you draw the line between being "civilized" and "uncivil
ized"? 

3. How are gods and heroes characterized in the Epic~ Gilgamesh ? 

4. What is the symbolism of the Enk i d u-Gilgamesh relationship? Can 
you think of parallels in the Old Testament or in other epic or 
traditional literatures? 

5. Starting with the attitude expressed by Gilgamesh on page 71 and 
page 81, trace the change s i n his attitude towards death. 

6. How do you imagine the original readers of Gilgamesh reacted to 
the story? Were they searching for answers to important quest
; on s? 

7. From your knowledge gained from The Gilgamesh Epic, and our 
provisional definition of religi~ how would you-characteri ze 
Sumerian (Babylonian) religion? 



UNIT II 

THE HEBREWS 

ASSIGNMENTS 

1. The Chosen People 

Lecture 1 

Colloquium 1 

Colloquium 2 

The Covenant 

Anderson, Understanding the Old Testament, (hereafter 
referred to as Andersori"),---riltroduction, "Israel's 
Sacred History," 8-14 and Chapter 2, "Liberation 
From Bondage" (especially 46-56, 59-60, 64-top of 
70) 

Moses and Pharaoh 

Exodus 1-15; 19:1-6 
Deuteronomy 26:1-11 

Covenant and Law 

Anderson, Chapter 3, 11 Covenant in the Wilderness" 
(especially 85-91, 95-97, 133-135) 

Exodus 19:3-8; 20-23:33 
Deuteronomy 5:1-21; 6-15 
Psalm 19 

2. From Confederation to Monarchy 

Lecture 2 David and Solomon 

Anderson, Chapter 6, 11 The Throne of David 11 

(especially 167-top of 191) 

3. Troublers of Israel 

Lecture 3 

Colloquium 3 

Colloquium 4 

Special 
Lecture 4 

Prophets 

Anderson, Chapter 8, 11 Prophetic Troublers of Israel" 
(especially 226-232, 240-257) 

Elijah and Baalism 

Anderson, Chapter 5, 11 The Struggle Between Faith and 
Culture 11 (especially 136-147) 

I Kings 17-22 

Amos and Hosea 

Anderson, 270-279 
Amos 1:1-9:10 
Hosea 1:1-3:6; 11:1-12 

Digging Into The Past 



Colloquium 5 Isaiah of Jerusalem 

Anderson, Chapter 10, "Judah•s Covenant with Death," 
296-315 (especially 302-315) 

Isaiah 5-11; 30-31 
Micah 6:6-8 

The Passion Story~ Israel 

Lecture 5 

Colloquium 6 

Lecture 6 

Colloquium 7 

5. The Priests 

Lecture 7 

Colloquium 8 

6. Wisdom 

Colloquium 9 

7. Summary 

Lecture 8 

The Fall of Israel and Judah 

Anderson, Chapter 10, 318-331 

Jeremiah and the Fall of Judah 

Anderson, Chapter 12, "The Doom of the Nation" 
(especially 370-373, 380-383, 394-396) 

Jeremtah 11:18-20; 12:1-6; 15:15-21; 20:7-12 
Jeremiah 7; 29; 36; 22:10-19; 24; 31:27-34 

(This order is suggested as an effort to 
follow the chronological sequence) 

The Exile: Despair and Hope 

Anderson, 416-425 

The Prophet of Hope 

Isaiah 40-55 

A Kingdom of Priests 

Anderson, 425-436 

The Dignity and Misery of Being Human 

Genesis 1:1-3:23 

Heidel, The Babylonian Genesis (Enuma El ish), 3-17, 
25-48-rstart at Tablet II) 

The Search fo Meaning in Job 

Job 1-14, 38-42 (see also outline in Readings l· 
II-10-1f) 

Anderson, 548-560 

The Light to the Nations 



UNIT II 

The Hebrews: Life in Covenant 

Something of the distinctiveness of the Semitic peoples, to use 
a term that includes Hebrews and other kindred nations, can be seen 
in their robust and aggressive zest for life--and this-worldly 
life at that. Their scriptures abound with references to pa1n and 
suffering, but these are viewed as only a part of an otherwise 
"good" world, not as cause to withdraw in contemplation or to seek 
escape from this world•s involvement. 

In fact, man in the Old Testament is aware of himself only in 
the context of his community and its ongoing life. He is first a 
tribesman or Israelite, and secondarily an "individual" (if indeed 
we can legitimately use the term at all). So important to his 
sense of identity is this social or ethnic solidarity, that it 
also extends temporally into his past and future--hence, his 
"contemporaneity" with forebears in the exodus from Egypt. 

But this social solidarity is in turn founded upon a distinctive 
understanding of human existence, which we may call dialogical or, 
as the Old Testament itself calls it, life in covenant. Man•s 
fundamental posture is that of responder to-a summons or participant 
with the Summoner in an ongoing dialogue. In Old Testament language 
the Lord God had entered into covenant with the people of Israel, 
had sealed this covenant with them in the exodus and the giving of 
Torah (law), and every subsequent event in their national history 
was but another "word" in the continuing dialogue with God. It is 
this sense of divine vocation and destiny that binds the people 
together through the centuries, repeating for each generation the 
call to respond to God•s word and to renew the covenant. 

Several results flow from this. 

1. Old Testament man never identifies himself in terms of some 
natural quality, such as a potential for rational thought. 
Nor does he ever consider his identity a finished product. 
Rather, man in dialogue must initially become himself 
in a decision of response, and then ever anew become himself 
in his continuing decisions. 

2. Another result is that the self as a whole transcends any 
particular part, such as the mind, or even will. In Old 
Testament understanding, the self can know the right and do 
the wrong, a somewhat more pessimistic-a5Sessment of 
rational control of behavior than we will note later among 
the Greeks. Again, the self can will one thing and do 
another, that is, it can have conflicting wills within 
itself. Nevertheless the self is no mere basket of 
fragments. Somehow transcending all its parts and 
accepting responsibility for them, it stands as a whole. 



3. Again, man in dialogue never ques t i ons the reality of the 
dialectical Other. How could he, when the relation to the 
Other initiates his own existen ce ? Thus, Old Testament man 
continually seeks to know God, or hear God, or obey God, or 
flee God, but never argues the exi s tence of God. 

4. Finally, the decision in response to a divine Other 
crucially affected the Hebrew under s tanding of the 
appropriate relations of man to other human beings. Jesus 
was enunciating fundamental Old Testament convictions when 
he designated the two commandments that he called great. 
For Hebrew man, unless love of God entails and expresses 
itself in love of neighbor , i t i s merely disguised idolatry. 

The serious student of the Hebrews an d their writings will find 
that modern understanding of the Bible is very much indebted to 
specialists in Pentateuchal Analysis, that area of biblical 
scholarship devoted to the study of the Pentateuch (=first five books 
of the Old Testament= 11 five books of Moses 11 = Torah) and its 
sources. These scholars, facing the difficulties of taking the five 
books as the work of Moses (or of any on e author), applied the 
tools of literary criticism and found numerous clues to indicate the 
composite natu~e of the Pentateuch--i . e . , that it was the product of 
many centuries, first, of oral l y transmitted traditions and, then, of 
written and repeatedly revised r ecords. As their findings were more 
and more accepted, it became possible to give reasonable explanations 
for many previously baffling phe nomena--e . g., two or more names for 
the same person or place, historical in consistencies, duplicate 
stories, anachronisms and the like. The data also suggested that 
locality, perhaps the division of the northern and southern kingdoms, 
must have accounted for variations or mod i fications in certain 
traditions. 

The emerging theory came to be known as 11 the documentary 
hypothesis 11 because of a consensus that lying behind the Pentateuch 
were (at least) four main sources, presumably separate documents. 
Although the 11 documentary 11 character of these sources and their 
precise definitions are still matters of some dispute, the four 
distinctive traditions which appear to be 'interwoven to form the 
Pentateuch can be summarized as follows: 

1. 11 J 11 (for Jahveh, the German spelling of Yahweh), so 
named because of its preference of YHWH for God•s name; 
reflects interests of Judah, the southern kingdom,from 
ca. 950 B.C.; prefers the name, 11 Sinai, 11 for the holy 
mount; traces history back to Creation; and is highly 
anthropomorphic in reference to deity. 

2. 11 E11 (for Elohim, most frequent term for God) shows ties 
with Ephraim or Israel, the northern kingdom, from ca. 750 
B.C.; prefers 11 Horeb 11 for the holy mount; begins with the 
story of Abram (Gen. 11); stresses the miraculous and uses 
an epic, repetitious style. 



3. "D" (for Deuteronomic, akin to the dominant source of 
Deuteronomy) dates from ca. 650, but shows affinities 
for "E"; stresses unity of the elect people; is moralistic 
and hortatory in style. 

4. "P" (for Priestly) reflects dominant concerns of 
the cultus, such as proper offerings, ritual purity, 
genealogies; dates from ca. 500, serving to combine 
and re-edit older sources; stresses the holiness and 
transcendence of God; has formal and schematic style. 

It should be noted that none of these sources corresponds to any 
extant manuscript; they are hypothetical, and ought to be imagined 
as early "editions" or, better, as stages in the formation of the 
Pentateuch, whereby "J" and "E" were probably combined by 700 B.C., 
and the additions of "D" and "P" represent revisions of the whole. 
The process may be diagrammed t~us: 

Northern 

Elohist 

Southern 

Deuteronomic (D) 
ca. 650 B.C. 

ca. 700 B.C. 

Torah 
ca. 550 B.C. 

Broken lines indicate oral traditions; solid lines the possibly 
written formulations. All dates are approximate. (Cf. Anderson, 424.) 

M.P.B. 



CHART I I. HEBREW HISTORY 

All dates B.C. 

c. 1750-1650 TRADITIONS OF THE ANCESTORS 
Time of troubles and migrations in Mesopotamia (c. 1750): 

setting for Abraham's migrations? 
Autonomous city-states in Canaan, under Egypt's influence: 

setting for the ancestors• nomadic stay in Canaan 
(Abraham, Isaac, Jacob) 

Hyksos, non-Egyptian rulers, in Egypt (1750-1580): possible 
setting for the friendly reception of Joseph, a fellow 
non-Egyptian. 

c. 1250 MOSES AND THE EXODUS 
Ramases II (1290-1224), probable Pharaoh of the Exodus 

c. 1220-1000 ISRAEL'S TRIBAL LEAGUE ( 11 Judges 11
) 

Merneptah's stele (1220): mention of 11 Israel 11 in Canaan 
Philistines 

Sea peoples, arrived c. 1200 (period of the Trojan Wars) 
Initiated iron age in Canaan, using iron weapons 

Crisis of the Philisti ne threat: Samuel, Saul (c. 1020-1000) 

1000-922 KINGDOM (called UNITED KINGDOM to distinguish it from the 
later divided kingdom) 

Weakness in both Assyria and Egypt, making the kingdom 
politically possible (cf. Chart I) 

David (1000-961) 
The Davidic Court Chronicle (=much of I Sam. 5-I Kgs. 3; 

sometimes called the 11 Early Source 11
) 

Solomon (961-922) · 
Editing of Israel's 11 national epic 11 (=J) 

9th, 8th DIVIDED KINGDOM 
centuries 

Southern ( 11 Judah 11
) 

Line of David 
II 

II 

II 

II 

II 

II 

Ahaz (735-715) 
Isaiah, prophet 

(c. 752-700) 
Micah, prophet 

(before 722-c. 701) 

Northern ( 11 Israel, 11 also known 
as "Ephraim 11

) 

Jeroboam {922-901) 
Om r i ( 8 7 6-8 6 9 ) 

Northern version of national epic 
(=E) 

Micaiah ben Imlah, 9th cent. 
prophet 

Elijah (c. 850)~ 9th cent. prophet 
Elisha, prophet, Elijah's successor 

Jeroboam II, desc. of Omri (786-746) 
Amos (c. 750), 8th cent. prophet 
Hosea (c. 745), 8th cent. prophet 

End of Northern Kingdom 
SAMARIA FALLS {721), to Sargon II 
of Assyria 



CHART II. HEBREW HISTORY (CONT 1 D) 

Late 8th JUDAH STANDS ALONE 
century Hezekiah (715-687) 
to 587 Priest-editors combine J and E into JE 

Prophets Isaiah and Micah still alive 
Invasion of Palestine by Sennacherib of Assyria (701) 

Manasseh (687-642), cooperated with Assyria as puppet 
Deuteronomy (=D), edited by temple priests about 650 

Josiah (640-609), presided over attempt at national renewal 
Deuteronomy .. discovered, .. Deuteronomic Reformation (621) 
Jeremiah, long-lived 7th cent. prophet (fl. c. 626-587) 

FALL OF ASSYRIA, Battle of Carchemish (605) 
Baby l onian Empire now established, under Nebuchadrezzar 

( 605-562) ' 
First deportation to Babylon (597) 
FALL OF JERUSALEM, second deportation to Babylon (587) 

587-538 BABYLONIAN EXILE OF THE JEWS 
Prophet Jeremiah still in Judah, finally in Egypt (note 

that the dispersion of the Jews was more than just to 
Babylon) 

Ezekiel (fl. 593-573), pr ophet first in Judah, then Babylo n 
Priestly traditions (=P) edited during exile (c. 550) 
Prophet 11 11 Isaiah .. (=Isaiah 40-55) in Babylon (c. 540) and 

perhaps later in Judah 
FALL OF BABYLON (539) 

538-331 POST-EXILIC JUDAISM UNDER PERSIAN EMPIRE 
Cyrus of Persia (550-530) 

Edict of Restoration (538) 
Rebuilding of temple (= .. second temple 11

) (520-515) 
Haggai 
Zechariah 

Priest-editors combine J,E,D,P into Torah (c. 500) 
(=Pentateuch) 

Nehemiah (445) 
Ezra (date uncertain) 

Torah canonized--i.e., affirmed by the people as sacred 
scripture 

Malachi, Ruth, Jonah 

323-c. 100 ALEXANDER AND THE HELLENISTIC PERIOD 
Alexander the Great (336-323) 

Occupation of Palestine (332) 
Defeat of Persians (331) 

Hellenistic empires 
In Egypt, the Ptolemies 
In Syria, (n.b., not Assyria), the Seleucids 
In Palestine, generally Egyptian control 

Wisdom literature: Proverbs, Ecclesiastes, Job 
Syrian control becomes dominant in Palestine (c. 200) 

Antiochus IV, 11 Epiphanes 11 (175-163) 



CHART II. HEBREW HISTORY (CONT 1 D) 

167-63 MACCABEAN PERIOD: JEWISH INDEPENDENT STATE (Hasmonian Kingdom) 
Profanation of the temple under Antiochus IV (167) 
Maccabean (Hasmonian) revolt against Antiochus (167) 
Apocalyptic Book of Daniel 
Judas Maccabeus (166-160) 
Rededication of Temple, December, 164 (memorialized in the 

Feast of Hanukkah) 
In the Judean desert, the Qumran Community (Dead Sea 
· Scrolls) 

63 ••• EMPIRE OF ROME 
Occupied Syria (63) 
Captured Jerusalem, ending Hasmonian Kingdom (63) 
Occupied Egypt (30) 
In Jerusalem, Roman puppets--the Herods (Idumeans or 

Edomites) 
Herod the Great (37-4) begins to restore the temple 



Unit II, Lecture 1 

The Covenant 

I. Introduction 

I I • Lev e 1 s of he rm en e uti c a 1 concern 

A. Bruta facta 
B • Is rae 1 1 s hi s t ·o r i o graph y 
C. Historico-critical research 
D. Heilsgeschichte school 
E. Old Testament theology 

I I I. The Exodus event 

A. What really happened? 
B. Significance for Israel •s self-understanding 
C. How interpreted? 

IV. The God of history 

A. Covenant maker 
B. Meaningful time 
C. Lord of nature 

V. The Covenant People 

A. The Mosaic faith 
B. Life in Community 
C. Tribal confederation 

VI. The 1 aw 

A. Ethical demands 

1. Apodictic 
2. Casuistic 

B. Social justice 
C. Regulations for worship 

VII. Promise and fulfilment 



Exodus 1-15, 19:1-6 
Deuteronomy 26:1-11 

Unit II, Colloquium 1 

Moses and Pharaoh 

1. What seems to be the main point of the story of Moses' birth 
and childhood? How would his early training in the Egyptian 
court be relevant to his later mission on behalf of the 
Israelite slaves? 

2. Note the dramatic function of the episode in which Moses kills 
the Egyptian, is discovered, and has to flee for his life. 
How is it that such a violent man is described as God's 
servant? 

3. Examine the dialogue at the burning bush (Exodus 3-4). In 
what respects are Moses' excuses a characteristic human 
response to the call of duty or the awareness of social need? 
How do you explain the question about God's name? How do you 
explain the answer? 

4. What purpose is served by the story of the plagues on the 
Egyptians? What concept of miracle does it reflect? 
Compare this with other ideas of miracles more prevalent in 
modern times. (Compare Anderson 64-66.) 

5. Can you find places (especially in Exodus 12-14) where the 
hypothesis of multiple sources (J,E,P) might help explain the 
arrangement of the text? 

6. What concept of convenant between God and Israel is expressed 
in Exodus 19:1-6? 

7. In view of Deuteronomy 26:1-11, how do you understand the 
cultic use of the story of the exodus? How would its repeated 
recitation (e.g., in covenant-renewal ceremonies) help to 
shape its literary form? What indication that it was actually 
so used do you find in the story as it stands in Exodus? 



Unit II, Colloquium 2 

Covenant and Law 

Anderson, Chapter 3, "Covenant in the Wilderness" 
(especially 85-91, 95-97, 133-135) 

Exodus 19:3-8, 20-23:33 
Deuteronomy 5:1-21, 6:1-15 
Psalm 19 

1. What is the relation of the Covenant at Mt. Sinai to the 
Ten Commandments? Compare the decalogue in Exodus 20 with the 
decalogue in Deuteronomy 5. 

2. Distinguish between absolute (apodictic) and conditional 
(case or casuistic) laws. Is one more important than the other? 
Why? 

3. How could Hebrew laws receive additions and changes from time 
to time and still be considered sacred? What is the relation 
between Moses and the law? 

4. The basic ethical principle of the Covenant Code (Exodus 21-22:19) 
is the lex talionis (law of retaliation). See Exodus 21:23-24. 
Evaluatethe lex talionis as an ethical principle. Is it an 
improvement upon the preceding principles of jusfice (see Genesis 
4:23)? Is the lex talionis a basic legal principle today? 

5. Exodus 22:21-23:9 includes material which has been identified as 
later supplements to the Covenant Code showing the influence of 
the ethical prophets of the eighth century: Amos, Hosea, Micah, 
Isaiah. What differences do you see between these supplements 
and the Covenant Code? 

6. According to Psalm 19, what are the values of the law? Do you 
agree? 

7. Are the Ten Commandments relevant ethical norms for present 
society? 

8. What is the value for understanding a culture of a study of its 
laws? 



Unit II, Lecture 2 

David and Solomon 

I. David the King 

A. From Moses to David 

1. The world empires quiescent (lOth century B.C.) 
2. The Philistine crisis, Samuel, Saul 

B. A 11 ruddy 11 youth 
C. The Lord's anointed 

1. Centralized the army 
2. Centralized the capital 
3. Centralized religion 

D. 11 A sword in thy house! 11 

II. Solomon the oriental monarch 

A. His bloody path to power 
B. His policies (compare these points with the points under I-C) 

1. Mercenary troops 
2. Tax and build, conscript labor 
3. Cosmopolitanism, many gods and temples 

C. Yahweh's temple built in the style of a Canaanite temple 
D. Hebrew literature: Davidic Court Chronicle, 11 J, 11 Wisdom 

literature 

III. Split of the kingdom on Solomon's death 

IV. Kingship and Israel's faith 

A. Distinctiveness of Israel's version of kingship 

1. Example of Egypt and Babylon: king as kin to God, 11 SOn 
of God 11 

2. In Israel: king as 11 Son of God 11 but not divine 
3. Royal covenant 

B. Secularization--the religious danger and the religous benefit 
C. Incorporation of Davidic kingship into the saving history 



Unit II, Lecture 3 

Prophets 

I. Prophecy and the prophets of Israel 

A. Prophecy as a universal phenomenon 

1. Ancient examples and modern counterparts 
2. Antecedents to Hebrew prophecy in the Middle East 
3. Early examples in Israel 

B. Distinctive features of prophecy in Israel 

1. From ecstacy to ethics 
2. From group to individual 
3. From cult-functionary to charismatic 
4. The element of prediction 

II. Ninth-century representatives 

A. Elijah the Tishbite 

1. The cultural conflict 
2. The theological issue 

B. Micaiah ben Imlah vs. Ahab's four hundred 
C • E 1 i s h a and the fa 1 1 of the .. house of Om r i .. 

III. The eighth-century prophets 

A. The rise of the Assyrians 
B. Prophetic voices in Israel 

1. Amos, the herdsman of Tekoa (Judah)--a call for 
justice 

2. Hosea, the unloved lover--a call for 11 leal-love .. 
(Heb. chesedh) 

C. Prophecy in Judah 

1. Isaiah of Jerusalem--fear 11 the Holy One of Israel .. 
2. Micah of Moresheth-- 11 Zion shall be plowed like a 

field .. 

IV. Seventh-century prophets 

A. Zephaniah, Habakkuk, Nahum 
B. Jeremiah and the downfall of Judah 

V. Conclusions and projections 



Unit II, Colloquium 3 

Elijah and Baalism 

Anderson, Chapter 5, 11 The Struggle Between Faith and Culture", 
(especially 136-147) 

I Kings 17-22 

1 • In view 
Baal ism 
between 
Israel? 

of what Anderson (136-147) says about the character of 
and its mythology, what are some of the chief differences 
that Canaanite religion and the worship of Yahweh in 

What similarities do you find? 

2. Examine the "contest" described in I Kings 18 (Elijah vs. the 
prophets of Baal). What is to be proved by this? What really is 
the main theological issue? (Is it not more than a question of 
what to call God?) 

3. Given the biblical picture of early Israelites as nomadic 
shepherds, only lately become settled farmers, what was there 
about Canaanite Baalism that appealed to them and led to the 
wholesale apostasy of Elijah's day? 

4. Consider the implications of Elijah's trip to Horeb (I Kings 19). 
Why is Horeb called 11 the mount of God"? What comfort was Elijah 
seeking there? Did he find it? Why or why not? 

5. Of what significance is the three-fold commission given to Elijah 
in I Kings 19:15-16? Why would Yahweh, the God of Israel, direct 
his prophet to "anoint" the Syrian Hazael? Why would Yahweh 
sanction the revolt of Jehu? 

6. Consider the case of Micaiah ben Imlah (I Kings 22) and his 
encounter with King Ahab and his four hundred prophets. Why was 
Micaiah not invited to prophesy initially? Does it seem strange 
that the four hundred "yes-men" are not called false prophets? 
How does Micaiah's vision explain the difference between his word 
and theirs? 

7. What theological and ethical issues are involved in the case of 
Jezebel •s confiscation of the property of Naboth the Jezreelite? 
Why was Naboth so determined not to give up the vineyard? What 
bearing did Jezebel's religion and view of kingship have on her 
actions? How does the Israelite (prophetic) view of kingship 
differ from hers? 



Amos 1:1-9:10 
Hosea 1:1-3:6; 11:1-12 
Anderson, 270-279 

· .. 

Unit II, Colloquium 4 

Amos and Hosea 

1. Comparing the selections from these eighth-century prophets, what 
do you find that they have in common? In what respects are they 
different? 

2. To what do the prophets appeal, as the ground of their conviction 
and source of their message? What function, if any, does their 
individuality have in determining the shape of their prophecy? 
For example, does Amos• personal status as a Judean shepherd and 
dresser of fruit trees have any bearing on his message to Israel? 
Does Hosea•s marital experience with Gomer shape his prophetic 
message? 

3. Consider the element of prediction in the excerpts you have read. 
How dominant is it? Is it conditional~ or not? 

4 • W h at d o e s .. j u s t i c e 11 me an i n Am o s .? W h at h a s t h i s t o d o w i t h t h e 
proper worship of Yahweh? What possible relevance do you see here 
for the twentieth-century scene? Imagine. if you can, a modern
day Amos assessing .the . .. righteousness .. of our society; then 
imagine what our modern-day Amaziahs (cf. chapter 7) would have to 
say . to him. 

5. Does Hosea• s , emphasis on the · 11 mercy 11 or .. steadfast love .. of God 
contradict the emphasis on God•s justice (Amos)? Why, or why not? 
What , does Hosea . mean, when he point.s . to the 11 lack of knowledge .. 
of God in Israel (Hosea 4:1-6)? · 

6. What is the . point of the figures for God•s :dealing with Israel in 
Hosea 11:1-9? What is implied about ihe love of God in verse 9, 
especially, 11 for I am God and no .tman11 ? Can hum _an love ever be 
more than an imperfect paradigm of divine love? 



Unit II, Lecture 4 

Digging into the Past 

I. Archaeology: what it does and ho~ it does it 

A • The "grow i n g edge" of hi s tori cal i n qui r y 
B. A new-comer among the sciences 

1. Early problems and pioneers--e.g., 

(a) Finding and identifying sites (Edward Robinson) 
(b) Establishing chronologies (Flinders Petrie) 

2. Refinement of techniques 

(a) Systematic excavation and cataloguing 
(b) Stratigraphy 
(c) Typology of pottery 
(d) More recent tools 

II. Aims and limitations 

A. What archaeology cannot do 
B. What it can do 

1. Clarifying, correcting, supplementing historical 
background 

2. Enriching our understanding of the literary foreground 

III. Examples of major sites and findings (slide illustrated): 

Caves of Carmel (where skeletal remains of prehistoric men were 
found) 

Joppa/Jaffa (showing several strata to Iron Age I) 

Hazor, Megiddo, Gezer (structural features Qf Solomonic times) 

Jericho, Shechem (Lat~ Bronze Age and earlier) 

Qumran (near the caves where the Dead Sea Scrolls were found) 

Masada (site of Herod's "hanging gardens" and palace, later 
Zealot refuge) 

Caesarea (harbor-city of Herod the Great, later Roman head
quarters) 



GLOSSARY of terms used in archaeology: 

Amarna (or El A)--place in Egypt made capital by Akh-en-Aton 
early-r4th century B.C.); source of over 300 clay tablets 

in cuneiform characters, mostly diplomatic correspondences. 

Bronze Age (often subdivided--Early, Middle, Late)--from 3100 B.C. 
to-r200 B.C. 

Cuneiform--type of writing on clay tablets with wedge-shaped stylus, 
used by Sumerians, Akkadians, Hittites, Eblaites, etc. 

Dead Sea Scrolls--hundreds of (mostly fragmentary) manuscripts found 
since 1947 in caves near the Dead Sea, composed or copied 
probably 150 B.C. - A.D. 70 by sectarians of Qumran {q.v.) 

Ebla--name of the city near Aleppo, Syria, uncQvered recently by 
an Italian team, disclosing remains of a powe~ful state of 
3rd millenium B.C. including royal archives, hymns, and 
syllabaries in cuneiform. 

Execration Texts--inscriptions on broken pottery and figurines, 
containing curses on enemies of Egypt--among them certain 
Palestinian cities--and dating back to 19th century B.C. 

Iron Age or Israelite Period-- roughly 1200 to 600 B.C. 

Lachish Letters--a group of letters in classical Hebrew written 
on potsherds with ink, dating to late 7th century B.C. and 
giving a picture of political intrigue in Judah; found at 
Tell ed-Duweir since 1935. 

Mari Texts--clay tablets from ca. 18th-cent. archives in Mesopotamia, 
showing names, places common to patriarchal · stories in Genesis. 

Nuzi Texts--documents from 15th-cent. B.C., mostly legal and business 
transactions of the H~rrians, illuminating certain stories in 
Genesis. 

Potsherds .or "shards"--fragments of pottery; when used . as writing 
material, called ostraca (plural of ostracon)--root of our word 
"ostracize". 

Qumran--nam'e of the wadi (dry creek bed) and settlement nearby, 
Khirbet Qumran, used as headquarters of the (Essene?) community 
of 1st-cent. B.C., which used and hid their scrolls in caves near 
the Dead Sea. 

Tel o·r Tell--Arabic word for "~ourid" or "hill," used by archaeologists 
to denote the elevations, usually flat-topped, formed by a long 
sequence of settlements one on top of the other. 

Ugarit--ancient Canaanite city uncovered in 1928-29, · near the · coast 
of Syria, producing texts of the mythology of the Canaanites 
in cuneiform, and in hitherto unknown language of Semitic family. 



Unit II, Colloquium 5 

Isaiah of Jerusalem 

Anderson, Chapter 10, "Judah's Covenant with Death," 296-315 
(especially 302-315) 

Isaiah 5-11, 30-31 
Micah 6:6-8 

1. Analyze the "song of the vineyard" in Isaiah 5. How does it apply 
to "the house of Israel/men of Judah" (v.7)? Compare Isaiah's 
figure with other instances of prophetic parable (e.g., Nathan's 
in II Samuel 12). Note the use of assonance in verse 7 (see 
Anderson's explanation, 306-307), and compare with that of Amos 8:1 
(qayits and~' Anderson 276.) 

2. Consider the vision of Isaiah in chapter 6. What is Isaiah's 
"theology" (his idea of God) as reflected here? Of what signifi
cance are the seraphim and the smoke? Explain the meaning of 
Isaiah's response: "Woe is me! For I am lost ••• " (v.5). Why 
should the lips be singled out for the purging? How do you 
account for--nie strange "commission" given to Isaiah in 6:9-10? 

3. What political situation is presupposed in Isaiah 7:1-16? Why 
does the king refuse to "ask a sign" from God? (What is meant here 
by "sign"?) What was the political consequence of the king's 
decision? Can you think of instances today where national policy 
seems to be shaped by similar kinds of desperation? 

4. Explain Isaiah 8:16-22. In what way were Isaiah's children "signs 
and portents" to the people of Jerusalem? Compare the names given 
to Hosea's children. 

5. In chapters 9 and 11 Isaiah speaks of a "branch (from) the stump 
of Jesse," and of a coming age of peace. Though Christians have 
traditionally interpreted these as messianic prophecies, fulfilled 
by the Advent of Christ, how would the people of Judah in Isaiah's 
day understand the reference to this "Prince of Peace," etc.? 

6. In what sense would Assyria be called (10:5) "the rod of (God's) 
anger"? What does this imply about the prophetic view of the 
covenant? 

7. What was the situation behind Isaiah 30-31? To what "plan" does 
30:1 refer? Why does Isaiah condemn it? On the whole, is Isaiah 
more a doom-sayer (like Amos) or more a prophet of hope (like 
Hosea)? 

8. Consider Micah 6:6-8 as a kind of "summary" of eighth-century 
prophecy; how does each "requirement" of the Lord recap one of the 
themes or emphases of other prophets? 



Unit II, Lecture 5 

The Fall of Israel and Judah 

I. History 

A. Fall of Samaria and d~portation under Shalmaneser V 
B. The last kings of Judah 
C. The destruction of Jerusalem and the Babylonian captivity 

II. The accounts of Kings and Chronicles 

A • Editions of the Oeuteronomistic history 
B • Hezekiah 
c . Manasseh 
D • Josiah 



Unit II, Colloquium 6 

Jeremiah and the Fall of Judah 

Anderson, Chapter 12, "The Doom of the nation," (especi~lly 370-373, 
380-383, 394-396) 

Jeremiah 11:18-20; 12:1-6; 15:15-21; 20:7-12 
Jeremiah 7; 29; 36; 22:10-19; 24; 31:27-34. (This order is suggested 

as an effort to follow the chronological sequence.) 

1. Jeremiah has often been called the "weeping prophet" and even 
today a doleful lament is said to be a jeremiad. How do the 
sayings (especially the so-called "confessions") of Jeremiah 
support that characterization? What do they tell us about the 
psychology, or innermost feelings, of the prophet? 

2. Compare Jeremiah with Isaiah as to diagnosis of national disorder, 
the prognosis for Judah. 

3. What, according to the temple sermon (chapter 7), was the chief 
failure of those who came to worship? Are there modern parallels 
among the pious today? 

4. Why did King Jehoiakim (chapter 36) cut the scroll of Jeremiah•s 
sayings into pieces and burn them? Does this action, and its 
sequel, suggest a pattern of how other prophetic writings might 
have fared? Compare what Jesus had to say about the "honor" of 
a prophet. (Mark 6:4) 

5. When leaders of the people were taken away into exile, what did 
Jeremiah advise them (chapter 29) to do? Why? Compare his 
attitude toward those who remained behind in Judah (chapter 24). 

6. How did the prophet feel about Josiah? Do you suppose that he was 
in full sympathy with the king•s reforms? Why, or why not? Note 
his estimate of Josiah•s successors (chapter 22). 

7. Note Jeremiah•s reference to a "new covenant" in 31:31-34; what 
was to be new about it? Was Jeremiah the "traitor" that many of 
his compatriots thought him to be? Was he the pessimist that 
generations of interpreters made him out to be? 



Unit II, Lecture 6 

The Exile: Despair and Hope 

I. Introduction 

A. Meaning of the term 11 Exile 11 

B. Historical context of the Exile 

II. Life during the Exile 

A. Cultic and economic changes 
B. Preserving the religious heritage 

III. Redemption from bondage 

A. Cyrus and the Persian Empire 
B. Challenges to the Deuteronomic interpretation of the 

Ex i 1 e 

1 • Job 
2. Second Isaiah: a literary prophet and herald of good 

tidings 

(a) 11 COmfort, comfort my people 11 

(b) The Creator redeems: the new exodus 
(c) Israel's responsibility to the Lord of all 

nature and mankind 

(1) Critique of idolatry 
(2) 11 A light to the nations 11

: Israel's world 
wide mission 

3. The servant poems (Isaiah 42:1·4; 49:1·5; 50:4~9; 
52:13·53:12) . 

(a) Identity: who is the servant? 
(b) Task: what is his ~ole and why does he suffer? 

4. Eschatology, later apocaiypticism, and the messianic 
hope 

IV. Realities of returning from the Exile 

A. Rebuilding the temple 
B. Nehemiah's leadership and Ezra's religious revival 

(transition from a nation to 11 the people of the Book 
and the temple 11

) 



Isaiah 40-55 

Unit II, Colloquium 7 

The Prophet of Hope 

1. How did Israel •s past serve as a guide for her present and her 
future? Think specifically about Israel•s election, the original 
Exodus, the Sinai covenant, Israel•s creation stories. 

2. How would an Israelite in Babylonian captivity 11 hear 11 and under
stand II Isaiah•s metaphors suggesting a 11 new creation .. (see 
Isaiah 40:12-31, God the Creator; Chapter 45, God the Creator and 
Savior; Chapter 44:24-28, A New Creation) and a 11 New Exodus .. 
(Isaiah 40:1-11; 43:1-7; 49:7-26; 52:1-12; 55:12-13)? How would 
this Israelite interpret and apply the meanings of these passages 
to Israel as a people and to his or her own individual life? 

3. The four .. servant songs .. of II Isaiah are found in Isaiah 42:1-4; 
49:1-6; 50:4-11; 52:13--53:12. Is .. The Servant of the Lord .. the 
whole people of Israel, a faithful few, or an individual? Or all 
three at different times in the mind of the prophet-poet? Or all 
three at once? 

4. What is the character of the servant? What are the several 
aspects of the servant•s role or function? 

5. Do the passages listed in question 2 have any relevance to a 
modern secular state such as the U.S.A.? If not, why not? If so, 
what is this relevance? 

6. Is Israel in Isaiah (in fact, in the whole Old Testament) a state 
or a 11 Church 11 or both? Is it accurate to compare modern America 
with Ancient Israel? 

7. In what ways is America, or the Jewish Synagogue, or the Christian 
Church presently in .. Babylonian Captivity .. ? What is needed for 
them to experience a 11 New Exodus., and a proper .. restoration .. to 
their definitive 11 homelands 11 ? 

8. Who is the servant? Is he a person in the past, present, or 
future? 

9. What is the meaning of 11 Vicarious suffering .. ? Is it a valid 
concept? Are there any illustrations of 11 Vicarious suffering., in 
modern history? In our present time? 



Unit II, Lecture 7 

A Kingdom of Priests 

I. Post-Exilic Judaism 

A. Building of the Second Temple 
B. Disappearance of the monarchy 
C. Ascendency of priests-scribes 
D. Nehemiah 
E. Ezra and canonization of the Torah 

II. The question of God•s Shekinah (epiphany, manifestation) 

A. Prophets: the 11 Word 11
; decline of prophecy 

B. Kings: the Lord•s 11 anointed 11
; decline of kingship 

C. Priests: cultus, festivals, collected scriptures 

III. Temple worship 

A. Israel •s ambiguous relationship with its temple 
B. Theolo9ical perspective for temple worship at its best 

1. Israel • s worship: her whole life an act of praise 
2. Understanding of Holiness: not magic or ritual, but 

being set apart to God 

C. Cultic practices: festivals, animal sacrifices 
D. Temple .p sa 1 rn s 
E. Worship apart from the temple 

IV. Priestly perspectives on Israel•s epic history (~ P) 

A. God in Creation (sign of the Sabbath) 
B. God covenanted in Noah with all mankind (sign of rainbow) 
C. God covenanted in Abraham with his chosen people (sign of 

circumcision) 
D. God through Moses renewing his presence to his people, 

11 tabernacling 11 with Israel 
E. Increased emphasis upon the role of Aaron . 
F. Genealogy of the chosen people 

V. The function of the priests 

A. Institutional--community oriented, anonymous 
B. Liturgy as the structure for life to give it meaning 
C. Always paramount: the question of God•s Shekinah 



Unit II, Colloquium 8 

The Dignity and Misery of Being Human 

Genesis 1:1-3:24 
Heidel, The Babylonian Genesis (Enuma Elish), 3-17, 25-48 (start 

at ta:bfet I I) 

1. Describe and evaluate the concept of gods and human beings 
reflected in the Enuma Elish. For what were men and women 
created? Compare with the understanding of human existence 
reflected in Genesis. 

2. (a) Compare the order of events in Creation as found in the 
Yahwist (J) and Priestly (P) accounts in Genesis 1-3. 

(b) Are they very far apart in their basic understanding? 

3. Modern physics accounts for the formation of the physical uni
verse and biology for the development of life in ways far 
different from those found in Genesis. Do scientific accounts 
complement or contradict the stories of Genesis? 

4. How may one perceive these ancient Hebrew stories of origins 
as disclosing life•s meaning? What does Genesis have to say 
about the dignity of humans? 

5. Ecologists worry that Genesis may teach us to exploit nature 
rather than to fit appreciatively within it. How would you 
interpret the following passage? 

God said [to Adam and Eve], •Be fruitful and multiply, and 
fill the earth and subdue it; and have dominion over the 
fish of the sea and over the birds of the air and ov~r 
every living thing that moves upon the earth.• (Genesis 1:28) 

6. How does the dignity or misery of women differ from that of 
men? 

7. What does Genesis have to say about people•s depravity or sin
fulness? What is 11 Sin 11 ? What are its consequences? 



Unit II, Colloquium 9 

The Search for Meaning in Job 

Job 1-14, 38-42 (See also outline in Readings!. II-10-1f.) 
Anderson, 548-560 

1. As the discussion progresses, is ,Job more or less ready to 
admit his guilt? Is he more or less interested in finding God? 

2. What are the major points of the debate between Job and his 
"friends?" 

3. Is Job primarily interested in the problem of suffering or 
does his concern focus on a deeper human quest? If so, what? 

4. In the opening two chapters what function does Satan serve 
in relation to God and Job? Why is the Satan admitted to the 
"Heavenly Council? 11 

5. Consider various answers given to the mystery of suffering 
with supporting passages from the text of Job. Which do you 
find most adequate? 

6. What reasons can you give for saying that Chapter 42:7-17 
is a later addition to the B6ok of Job as originally 
composed? What reasons can you give for this passage 
being a part of the original? What difference does this 
passage make in understanding the book? 

7. What is the meaning of the Voice from the Whirlwind? 
(Chapter 38-41) 



Unit II, Lecture 8 

The Light to the Nations 

I. The search for meaning in human life 

II. Th~ meaning of human life according to the Hebrews 

A. Centered in the concept of covenant·-in the history 
of a chosen people 

B. The nature of the covenant 

III. The origin of the covenant 

A. Traced to Abraham 
B. Centered in the Exodus from Egypt, and in the events 

at Sinai 

1. Its revelatiOn of the n•ture of God 
2. Its revelation of the nature of the chosen people 

IV. The deepening understanding of the covenant relationship 
in subsequent Hebrew history 

A • The conquest and the tribal federation 
B • The monarchy 
c . . The prophets of the eighth century 

1 • Amos 
2 • Hosea 
3 • Isaiah 

D. The exile and later Jerusalem 

1. Jeremiah 
2. Ezekiel 
3. Ezra 

E. Some high points of Hebrew religion 

1. Jonah 
2. Job 
3. II Isaiah 
4. Daniel 



UNIT Ill 

THE GREEKS 

ASSIGNMENTS 

1. Introduction to the Greeks 

Lecture 1 

Colloquium 1 

Lecture 2 

2 • The Philosophy 

Lecture 3 

Colloquium 2 

Colloquium 3 

Colloquium 4 

The Genius of the Greeks 

H & S, Chapter 4, "The Origins and Development of the 
Greek City-State Polity," 53-65 

Bowra, C.M., The Greek Experience, Chapter II, "The 
Heroic Outlook," 32-40 

The Unifying Experience of the Greeks 

Homer, The Odyssey, Books 1-2, 5-6, 

Presentation: Art and Architecture 

of Plato 

Plato and Greek Philosophy 

Bowra, Chapter I I , 41-53 

Plato, Aeology, (Works of 
reserve) 

Plato: Justice 

Plato, Republic 
and 139-143) 

Annotations on opposite page 

Plato: The Good 

Plato, Republic (Cornford, 

Plato: The Good (Cont'd) 

3 . The Philosophy of Aristotle 

Lecture 4 

Colloquium 5 

Aristotle 

Aristotle's Physics and Ethics 

Aristotle, Introduction to Aristotle (McKeon ed.), 
Physics, Chapter 3, 122 to top of 124, and 116 
to marginal 193 on 117; Nicomachean Ethics (McKeon, 
308 to middle of 326 and middle of 338 to 347) 



4. Life Interpreted by Drama ---- --
Lecture 5 

Colloquium 6 

Greek Tragedy and Comedy 

Hamilton, E., The Greek Way, Chapter XI, 
"The Idea oTTragedy,-rr--r65-172 

·A r i s tot 1 e , Poet i c s , Handout 

The Tragic Aspect of Life 

Sophocles, Oedipus Rex, (The Complete Greek 
Tragedies, Vol. TIT, 15-90 

Order and Disorder 

Lecture 6 

Colloquium 7 

Colloquium 8 

The Importance of Order 

Bowra, Chapter V, "The Good Man and the Good Life," 
97-104 

The Greeks Against Themselves 

H & S, Chapter 5, "War, Politics, and The Failure 
of the Greek City-State Polity," 67-75 
(especially sect i ons 2-5) 

Thucydides, Readings l· V-4-1 to 16 

The Trojan Women 

Euripides, The Trojan Women, (Greek Tragedies, 
V o 1 • I I , 243- 2 9 5 ) 

THE ROMANS 

6. Introduction to the Romans 

Colloquium 9 The Ideal Roman 

Barrow, R.H., The Romans, Chapter 1, 9-26 

Handout: Selections from Eutropius, Livy, Cicero, and 
an anonymous eulogy 

7. The Story of Rome: Republic 

Lecture 7 

Colloquium 10 

Roman Republic 

H & S, Chapters 8 & 9, "The Rise of Rome . to Domination 
of the Mediterranean World" and "The Failure of the 
Roman Republic, 133-31 B.C.," 102-121 

The Genius of the Roman Republic 

Polybius, The Histories, Readings l• V-5-1 to 13 



8 . The Story of Rome: Empire 

Lecture 8 

Colloquium 11 

Roman Empire 

H & S, Chapter 10, 11 The Roman Empire, 31 B.C. -
A.D. 180," 122-130 and "Retrospect," 14 0-141 

The Epic of Rome 

Vergil, Aeneid, Books I-IV (Mandelbaum trans. 
and parts of Book IV (Mandelbaum, 157-162) 
synopsis of Books V-XII in the syllabus.) 

Vergil, Eclogue~. Readings I, V-1-7f 

g . The Practice of Reason 

Lecture 9 

Colloquium 12 

Colloquium 13 

Roman Philosophy 

Barrow, Chapter VII, 11 The Roman Attitude to Religion 
and Philosophy, 11 141-162 

Epicurus and Lucretius 

Lucretius, On The Nature of Things, Readings l· 
V-6-1 to8-

Epicurus, Diogenes Laertius ~ Epicurus, 
V-6-18f 

Practical Philosophies of Rome: Stoic Thoughts 

Epictetus, Encheiridion, Readings l· V-6-9 

Cicero, Selections from Laws and Republic, 
Readings l• V-6-20f ----

Marcus Aurelius, Meditations, Readings l· 
V-6-13 to 15 

10. Roman Art and Architecture 

Lecture 10 Roman Art and Architecture 

H & S, Chapter 11, 11 Roman Culture, 11 



U N I T I I I 

REFLECTIVE MAN: THE GREEKS 

One persistent Greek accomplishment was to objectify reality, 
i.e., to "set it at arm•s length" and categorize it • . If the Buddhists 
sought by meditation to escape existence, and if the Hebrews sought 
by decision to respond to the call of existence, the Greeks sought by 
reflection to discover the nature of man and to order the self and 
life in the light of that nature. 

For instance, early in this unit you will be able to see how 
Homer•s treatment of the gods in a certain sense objectifies them. 
He did not deny their existence. Far from it--the gods play 
important roles in Homeric man•s affairs. But the objectivity gives 
subtle detachment to Homer•s treatment. The gods, portrayed in human 
form and with touching human foibles, no longer inspire the numinous 
dread that previously marked men•s relationships with gods. 

The same fact appears in Greek statues of the gods: the ideal
ized human forms are magnificent, but the terror of gods has been 
brought under control. The temples, too, convey balance and humane 
dimensions, rather than the terror of the holy or aspirations towards 
the sacred. 

Greek political life had at its peak a sense of the divine origin 
of the city and a strong sense of corporate identity and responsibi
lity. But this was followed by a decline of the old pieties and by 
the rise of a self-interested sort of individualism. The choruses in 
the tragic dramas of Aeschylus and Sophocles had warned the citizens 
of the danger of abandoning piety. But fifth century sophists ignored 
their warnings and brought a self-serving rationalism to a peak. 

Socrates, like the sophists, subjected all conventional judgments 
to rational criticism. Nevertheless, he opposed the sophists, for he 
held that true rationality must go beyond mere individual whim. The 
oracle had told him, "Know thyself," and so Socrates set out to know 
those norms, those logoi which would define his humanity. 

When we speak of the Greek view of life, then, we have in mind 
largely a legacy from Socrates, and from men such as Plato and 
Aristotle who revered him as their teacher. They were at one in 
seeing man as a part of the universe, and in that sense at home in 
it. The reality which constitutes the universe equally constitutes 
human existence. This reality is rationally structured, and is 
finally knowable to determined · human inquiry. To apprehend the form 
of reality, and to attune the self to the universal and eternal, is 
the reasonable life. And man has the freedom to do so, for he is · a 
rational being. 

R. G. P. 



- cHART III. GREECE AND THE AEGEAN AREA 

All dates B.C. 

c. 3000 Neolithic culture arrives (5000 yrs. later than in 
· . . ·. Mesopotamia!) 

c. ·· 2000 Indo~Europeans invade: establish their language, gods, 
social order 

1500-c. 1200 City-state of Mycenae flourishe~ 
Trojan Wars: Agamemnon of Mycenae, Greek leader (c. 1200) 

12th century New Indo-European invasions--the Dorian barbarians: collapse 
of Mycenaean civilization (which now became, for later 
Greeks, the mythical heroic golden age) 

1200- 800 DARK AGES 
Rise of the main Greek city-states (Athens, Sparta, 

Corinth •.• ) 
Aristocratic kinship as the basis for social organization 
Development of writing; Homer: Iliad, Odyssey (c. 800) 

800-500 ARCHAIC AGE 
Aristocratic councils replace kings in city-states 
Greek colonies established around the Mediterranean 

(800-600) 
In Athens: Solon (594), Cleisthenes (508) champion of the 

common people 
Rise of philosophy in the colonies of Asia Mi nor 

Thales (c. 585), Pythagoras (c. 535), Heraclitus the 
Obscure ("everything flows," c. 500), Parmenides 
(logician, c. 485) 

5th century THE GOLDEN AGE 
Persian Wars (490-479) (cf. Chart I for names of several 

battles) 
Darius, Xerxes (Persians); Themistocles (Athenian) 
Delian League, under Athenian domination 
Athenian Empire; Pericles (461-429) 

Peloponnesian War (431-404) 
Clean, Lysander (Spartans); Pericles, Alcibiades 

(Athenians) 

Drama: Aeschylus, Sophocles (496-406), Euripides (496-4 80) 
Aristophanes (comedy) 

History: Herodotus, Thucydides (c. 460-400) 
Art: Myron, Phidias (sculptors) 
Philosophy: Democritus (atomist, fl. 420), Sophists 

(relativists), Socrates (c. 469-399) 

404-336 DECLINE OF THE CITY-STATES 
Athens defeated; Sparta dominant at first, then Thebes, 

then general confusion 
The great philosophers 

Plato (c. 427-347) 
Aristotle (c. 384-322) 



CHART III. GREECE AND THE AEGEAN AREA (CONT 1 0) 

359-30 MACEDONIAN ASCENDANCY AND THE HE~LENISTIC PERIOD 
Philip II of Macedon (359-336) 
ALEXANDER THE GREAT (336-323) 
Philosophies of 1 ife: Cynics, Stoics ,(Zeno). Epicureans 

(Epicurus) 
Decline of old civic religion and em~r9ence of. mystery 

religion~ 

RISE OF ROMAN POWER 



Unit III, Lecture 1 

The Genius of the Greeks 

I. The common elements 

A. The place: th~ Aegean Sea 
B. The language 
C. The values: the heroic ideal 
D. The questions: Pindar's ode 
E. The method 

1. Ordered observation 
2. Rational inquiry 

II. The historic periods 

A. Hellene rather than barbarian (1200-700 B.C.): Homer 

1. The Olympic games (first Olympiad 776 B.C.) 
2. The oracle at Delphi 

a. "Know thyself" 
b. "All things in moderation" 

3. The epic tradition 

a. Iliad 
b. Odyssey 

B. The classical or golden age (fifth century B.C.): ~ericles 

1. The wars 

a. Persian (490-479 B.C.): the struggle for freedom 
b. Peloponnesian (431-404 B,C.): the race for power 

2. The polis and the Parthenon 
3. The dramatists and their audience 

C. Transition to the Hellenistic period (fourth century B.C.): 
Alexander of Macedon 

1. Socrates, Plato, Aristqt1e 
2. Slavery 

III. The enduring legacy 

A. Philosophy: the love of learning 
B. The love of living 
C. Primacy of the rational 



U n i t 'I I I , C o 1 1 o q u i u m 1 

The Unifying Experience of the Greeks 

Homer, Odyssey, Books 1-2, 5-6, 8-13, 21-22 

1. Study the voyage of Odysseus by looking at the map to identify 
places where events of the Odyssey occurred. 

2. What image of the hero do you find in Odysseus? How is 
Odysseus different from Gilgamesh? from Moses? 

3. Why was Odysseus called the 11 Wisest man alive 11 ? Why did it 
t a k e 11 t h e w i s e s t m a n a 1 i v e 11 t en yea r s t o g e t h om e f rom T r o·y? 

4. What does the Odyssey ~eveal about Greek values? 

5. What is the Hom~ric . attitude toward religion? Comment on the 
Odyssey as a 11 Bible for ·the Greek.s. 11 

6. Do people in modern times ever encounter a lotus-land, a 
Circe, a Polyphemus, or a Scylla and Charybdis? 

7. Plato argued that Homer would prove harmful to the young from 
a moral and religious standpoint. Do you agree or disagree 
with Plato? 

8. Will Odysseus stay home? See Teiresias• predictions in Book 
11 and, if you wish, the r -eferences back to them in Book 23. 



THE VOYAGE OF ODYSSEUS 

This reconstruction of the voyage of Odysseus is based on the account 
in Homer 1

S Odyssey and on geographical and nautical observations made in an 
effort tore-sail Odysseus 1 voyage (see 11 Voyage in Search of Fabled Lands, 11 

by Ernle Bradford in Greece and Rome, a publication of the National Geographic 
Society). ---

Notes: 

1. Ismarus, city of the Cicones; Odysseus gets wine here that he later gives 
to Polyphemus. 

2. Jerba Island; land of the Lotus-Eaters (?). 
3. Favignana; known in classical times as 11 Goat Island. 11 

4. Mount Eryx; Odysseus encounters the Cyclops Polyphemus near here (?). 
5. Ustica; a solitary island thought to be location of the land of Aeolus in 

the Odyssey. The land of Aeolus is usually identified with the Aeolian Islands 
further east. 

6. Unleashed winds drive Odysseus away from homeland back to the land of Aeolus. 
7. Bonifacio; location thought to be where Odysseus encounters the savage 

Laestrygonians who 11 bombed 11 Odysseus 1 ships with boulders. 
8. Monte Circeo; Circe 1 s Mountain. At this point in his voyage Odysseus 

journeys to Hades. According to reckoning in classical times this trip 
would have taken him ' towards the pillars of Hercules, off the map. 

9. Gulf of Salerno; near here Odysseus encounters the Sirens (?). 
10. Stromboli and Strombolicchio, volcanic islands; thought to be the 

Wandering Rocks where Odysseus encounters waves and whirlwinds of fire. 
11. Scylla and Charybdis. 
12. Taormina, Thrinacia (?); land of the cattle of the sun-god Helios. 
13. Malta, Ogygia (?); home of Calypso. 
14. Corfu, the isle of the Phaeacians; location of the p9lace of king Alcinous. 
15. Ithaca; homeland of Odysseus. 



Unit III, Lecture 2 

Greek Art and Architecture 

I. Beginnings (776-408 B • C • ) 

A. 
B • 

II. The 

A. 
B • 
c . 
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PLATO'S DIVIDED LINE 

States of mind Objects corresponding to states 
of mind 

z 
0 

....... 
0... 
0 

The Good 

NOESIS (intuitive grasp or 
direct apprehension of the F 
object of knowledge), EPISTEME 
(broadly, understanding), use 
of the dialectical method 

DIANOIA (discursive thinking 
or reasoning from hypothetical E 
premises to conclusions) 

PISTIS (conviction or 
belief) 

EIKASIA (conjecture) 

A/B=C/D=E/F. 

0 

c 

Forms (including ethical, 
aesthetic and natural 
forms) 

Mathematical objects 
(mathematical concepts and 
truths, scientific models) 

Physical objects (such 
animals, trees, artifacts) 

Images (such as shadows, 
reflections) 

Notes: 1. 
2 • Bear in mind that terms may not be translated in the same 

way in the translation you read as they are in this diagram. 
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3: ....... 
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G) 



Unit III, Lecture 3 

Plato and Greek Philosophy 

I. Introduction 

II. Plato and the tradition of Greek natural philosophy 

A. The naturalists and their objective in doing philosophy 
B. The logicians and their critique of the early naturalists 
C. The critical naturalists and their attempt to revive the 

naturalist•s objective in doing philosophy 
D. The influence on Plato (and Socrates): the use of critical 

reason and the dialogue 

III. Plato and the Socratic critiques of the sophists and of the 
natural philosophers 

IV • 

A. The relationship of the competitive and the co-operative 
virtues 

B. Socrates• critique of the sophists 
c. Socrates• dissatisfaction with the method of the natural 

philosophers as a means of final explanation 
D. The influence on Plato: the need of a synthesis, if possible, 

of the aims of a natural philosophy and an understanding of 
what is good (the doctrine of form) 

Two major ideas i n the philosophy of Plato 

A. The Platonically just man 

1 • The competitive virtues 
2 • The co-operative virtues 

B • The idea of the Good 

1 • The aims of natural philosophy 
2 • An understanding of what i s good 



Plato and Greek Philosophy 

Supplemental Notes 

1. Pre-Socratic natural philosophy 

A. The Naturalists 

1. What is REAL is one or unitary, with an inherent dynamic 
nature. 

2. The ORDERED WORLD was produced from or out of this one 
reality. 

B. The Logicians, or Critical Rationalists 

1. 

2 • 

c . The 

1. 

2 • 

3 • 

If what is REAL is one, then change from something into 
anything else is an illusion. 
What is REAL is one, without movement or activity. 

Critical Naturalists, or Pluralists 

Change is a genuine feature of the world; but B1 above 
is correct. 
Assume a plurality of basic substances, no one of which 
changes. 
Assume forces that bring about change. 

II. Quotations from C.M. Bowra, The Greek Experience 

"The essence of the heroic outlook is the pursuit of honor through 
action." p.33 

"To absorb such an ideal into a city-state called for considerable 
elasticity." p.37 

"The notion of honor, applied in this way, was a source not only 
of brutality but of insecurity and fear. It emphasized the 
harshness of the heroic system when its pride was wounded, 
and the violence to which the love of action will turn in a 
crisis when its claims are at stake." p. 43 

III. The philosophy of Plato, some major ideas 

A. The Platonically just man 

1. The position of Glaucon and Adeimantus 

Justice is accepted as a compromise. 
Justice is practiced only under compulsion. 
The life of injustice is the better life. 
Justice is praised and injustice is condemned on the basis 

of the reputation or respectability they bring. 

2. Pl a to• s defense of · justice 

A just man is protected. 
A just man is at peace with himself. 
A just man lives a life promotive of the well-being of the 

s 0 u 1 • 



B • The idea of THE GOOD 

SUN 
i n the 
VISIBLE WORLD 
by its 
LIGHT 
is the cause of 
SIGHT 
and of the existence 
of objects of sight 

GOOD 
in the 
INTELLIGIBLE WORLD 
by its 
TRUTH 
is the cause of 
KNOWLEDGE 
and of the existence 
of objects of knowledge 

Three claims about 
THE GOOD: 

(1) That it is an end, 
(2) That it is a principle of knowledge, 
(3) That it is a principle of reality. 

1. Consider the three claims for THE GOOD listed above. For example: 

The "good" of anything is that end for which it exists. 

( To be a chi c k , then , i s the " g·o o d" of a chi c k-eg g • ) 

The good of anything provides for its intelligibility, since 
the only way to understand it is to understand its end. 

(To know a chick-egg requires knowledge of what it is to 
become.) 

The good of anything provides for its reality, since only in 
fulfilling its end is it really what it is. 

(To be not simply a complex of physical-chemical elements 
with accompanying interactions but an egg of a chick 
requires fulfillment of what it is to become.) 

2. Consider now, not merely 11 particular 11 goods (such as to be a 
chick), but that by virtue of which particular goods are said to be 
good; this w~be THE GOOD. As such it will be: 

The final good, 11 from which everything that is good and right 
derives its value for US

11 

The highest object of knowledge, 11 the cause of knowledge and 
truth 11 

The basic principle of reality, ..... the objects of knowledge: 
these derive from THE GOOD ••• their very being and reality., 

3. Recall two limitations on our ability to comprehend . THE GOOD: 

..... while you may think of it as an object of knowledge, you will 
do well to regard it as something beyond truth and knowledge and, 
precious as these both are, of still higher worth ... Republic, 220. 

11 
••• Goodness is not the same thing as being, but even beyond 

being, surpassing it in dignity and power ... Republic, 220. 



Unit III, Colloquium 2 

Justice 

Plato, Republic, Cornford•s translation, 41-53 and 139-143, 
and Annotations on the following page 

1. What must Socrates do to persuade Glaucon that justice is the 
way of life a man ought to choose at all cost? Does this 
differ in any significant way from the Hebrew approach to the 
problem? 

2. According to the view set out by Glaucon, we do not value 
justice for its own sake. Why, then, on this account, do we 
praise it as something good for its own sake? What is 
Glaucon•s point in introducing the story of Gyges• ring? 

3. Adeimantus is aware that people might say that the gods ensure 
that justice pays and injustice doe s not pay. But ~does he 
reply to this? (51) 

4. What, according to Socrates, is justice in the state? What is 
justice in the individual? What is the relation between 
justice in the state and jus t i ce in the individual? 

5. Socrates suggests that a man who was just in the sense of 
having a rightly ordered soul (each part of the soul serving 
i t s p r o p e r f u n c t i o n o f 11 r u 1 i n g o r b e i .n g . r u 1 e d 11 

) w o u 1 d a 1 s o b e 
just i n the sense of acting just 1 y , and no one objects-.-
(141) But what if Socrates were asked to justify more clearly 
his suggestion that the right order of the soul ensures or at 
least promotes just action? How could he argue for this? 
(Reflect about what kinds of things mot.ivate unjust acts.) 

6. Suppose someone argued that the crucial thing is to have some 
part of the soul clearly in charge, but that a man would ~s 
well with spirit or passion in charge, or with desire or appe
tite in charge, as he would with reason in charge. How would 
Socrates reply? 

7. Would Socrates agree with Glaucon•s claim (45) that the just 
and the unjust man, if given magic rings, would both behave in 
the same unrestrained way? Would you agree? Might Glaucon• s 
claim hold true for some men who are-ordinarily just but 
not for all such men?lf so, what would account for . the 
difference-in behavior? 

8. How do you distinguished between the ideally unjust man 
sketched by Glaucon (45-46) and the ideally just man sketched 
by Socrates (139-142)? 

9. Does Socrates• theory of the just man satisfy the demands made 
by Glaucon in Book II? 



Unit III. Colloquium 2 

Annotations 

The following sketch of what goes on in the Republic between 
the first and second selections you read from Books II and IV may 
be helpful for understanding the second selection. 

At the end of the first selection, Socrates is asked to show 
that justice is intrinsically better for its possessor than injus
tice. Socrates then suggests that it might be easier first to 
examine justice in the state, where it will appear on a larger 
scale, and then to turn to a comparison with justice in the indi
vidual. He goes on to construct an imaginary just state, or at 
least a state as just as is compatible with the pursuit of certain 
luxuries. 

The organizing principle of the state is that each will do his 
own work, in accordance with his aptitudes. Three classes of citi
zens are distinguished: 

1. a special class of philosophical rulers, chosen from the 
guardians; 

2. the guardians, a military class; 
3. the artisans or producers. the largest class. 

The rulers of the just state require wisdom. The guardians require 
courage. Temperance or moderation is found in the whole state. 
It makes for the right relationship and subordination among the 
classes. Justice is then seen to be each man or class doing "one 
thing only, the thing to which his nature was best adapted" and 
"doing one•s own business." 

Socrates next proposes that the individual soul. like the 
state, has three "parts": 

1. reason; 
2. spirit, or passion; 
3. desire, or appetite. 

He is then ready to propose, in the second selection we read, that 
the virtues are related to the "parts" of the individual soul in 
the same way in which they were related to the parts or classes of 
the state. 



Unit III, Colloquia 3 and 4 

The Good 

Plato, Republic, (Cornford translation, 211-235) 
See ~lso the chart opposite Lecture 3. 

1. According to Socrates, where do men spend most of their time, 
above or below the major division of the divided line? Why? 

2. According to Socrates, what is the proper life for man on the 
scale 6f the divided line? 

3. Compare the analogy of the sun and the Good, the divided line and 
the allegory of the cave. 

4. Actording to Socrates, in the allegory of the cave, is the search 
for wisdom an affair of the intellect alone or for the whole 
person? Explain. What implications does the allegory of the cave 
have for a theory of education? 

5. Do you agree with the views or suggestions of Socrates that were 
mentioned in Questions 1, 2 and 4 above? 

6. What a~ility can the cave-dwellers develop? (230) Is this the way 
that such activities as politics, business, and science work? Is 
this the ability that wins 11 prizes 11 and 11 honor and power 11 in the 
ordinary world? What does Socrates think of this sort of success? 
(230-231) What do you think of it? 

7. What might Socrates mean by 11 Shadows of justice or the images that 
cast those shadows 11 (top 232)? In terms of the allegory of the 
cave, who would be the people who carry such shadow-casting 
images? (Compare 228.) · 

-· 
8. In Socrates• view, which sort of people in the allegory of the 

cave would be the real realists? 

9. The previous reading from the Republic suggested that wisdom, 
justice and happiness are connected. What further suggestions can 
you find in the present reading about connections among these 
things? For example, what can you find that suggests a reason for 
supposing (a) that a wise man will act justly, and (b) that only a 
wise man can be happy? 



Unit III, Lecture 4 

Aristotle 

I. Introduction: Aristotle• s life, the scope of his work, his 
influence, his philosophy in relation to Plato•s 

I I. Ari stotl e• s philosophy of nature 

A. The centrality of form in Aristotle•s philosophy of nature 

1. Form as essence--as making a thing what it is 
2. Form as nature--as a thing•s capacities to function 
3. 11 Soul 11 (psyche) as form and a special case of essence 

or nature 

B. Aristotle•s picture of the natural world 

III. Aristotle 1 s metaphysics 

A. Connotations of 11 being 11 in Greek philosophy: permanent, 
unchanging, intelligible 

B. Aristotle on being and substance 

1. Substance or entity as the highest sense of being 
2. Form and actuality as the highest sense of substance 

a. In things composed of matter and form 
b. In pure forms--Aristotle 1 s theology 

(1) One god or many? 
(2) What a god is 
(3) The activity or 11 life 11 of a god 

IV. Aristotle 1 s ethics 

A. Eudaimonia as the good for human beings 

1. Translation of 11 eudaimonia 11
: 

11 happiness 11 ? 11 human 
flourishing 11 ? 

2. Eudaimonia as 11 living well and doing well 11 

3. What k1nd of life~ 11 living well and doing well 11 ? 

a. Divergent views 
b. Aristotle• s criteria for testing answers 
c. Aristotle•s conclusion 

B. Moral virtue and its role in human flourishing 
C. Does Aristotle judge actions only by whether they promote 

human flourishing? 
D. The connection of ethics and politics in Aristotle 



Unit Ill, Colloquium 5 

Aristotle 1
S Physics and Ethics 

Aristotle, Introduction to Aristotle (McKeon, ed.), Physics, 
Chapter 3, 122 to top-of 124, and 116 to marginal 193 on 
117, Nicomachean Ethics (McKeon, 308 to middle of 326, 
and middle of 338 to 347) 

1. Aristotle 1 s four causes can be thought of as answers to four 
questions. The numbers correspond to those on 122. 

Aristotle 1 S Terms 
(1) 11 the of what 1 

( 2 ) II t h e W h at II 
(3) 11 the by what 11 

(4) 11 the for whatll 

Answer Question 
Of what? 
What is it? 
By what? 
For what? 

Usually Called 
Material cause 
Formal cause 
Efficient cause 
Final cause 

How can Aristotle 1 S identification of four causes be helpful in 
understanding things? 

2. What does Aristotle 1
S definition of 11 nature 11 mean? (116-117) 

How does Aristotle describe the difference between things that 
are 11 by nature 11 and 11 produ ct s of art 11 ? In view of the lecture, 
how, for Aristotle, are th e form and the nature of a thing 
related? ----

3. What alternative views of 11 the good for man 11 does Aristotle 
consider in Ethics, Bk. I, ch. 5? (When he notes the limita
tions of merely having virtue, consider how far the same 
limitations would apply to exercising virtue--compare 319 and 
320-321.) How does he explain the fact that people disagree 
about the good for man? (chs. 4-5) 

4. How does Aristotle reach the conclusion that the good for man 
is 11 activity of soul in accordance with virtue 11 (top 319)? (See 
chs. 5, 7 and 8) Evaluate this major principle of Aristotle 1 s 
ethics. 

5. How do people attain happiness (eudaimonia)? (ch. 9) On 
what factors or circumstances does happiness depend? (chs. 8-10) 
Why does Aristotle say that an animal or a child cannot be 
happy? (ch. 9) 

6. Explain and evaluate Aristotle 1 s understanding of (moral) 
virtue as a mean. What examples does he give? In what way 
is the mean 11 relative to us 11 (340)? How does Aristotle justify 
the advice, 11 Hold the ship out beyond that surf and spray 11 (346)? 

7. If a genie granted you one wish, what would Aristotle advise 
you to wish for? (You are not allowed to wish for two more 
wishes.) 



Unit III, Lecture 5 

Greek Tragedy and Comedy 

I. Greek tragedy 

A. Origin and connections with religion 

1. Original link with Dionysus 
2. Other connections with religion 
3. Is Greek tragedy 11 0ionysian 11 ? 

a. Association of Dionysus with rebirth, ecstasy and 
11 enthusiasm 11 

b. 11 Apollonian 11 and 11 Dionysian 11 

c. The 11 Dionysian 11 or 11 daimonic 11 in personality 
d. Tentative answer to the question 

B. Development and form 

1. Choral song 
2. Actors separated from chorus 
3. Based upon legends of gods, heroes, kings 
4. Performance 
5. Civic character of tragedy 

C. Nature 

1. Aristotle on tragedy: some interpretations 
2. A further look at the tragic situation: three views 

of the hero• s downfall 

a. Due to a moral fault 
b. Due to a piece of bad luck 
c. Due to blind or malevolent forces or to 

conflicts of values or forces 

D. The dramatists 

1. Aeschylus, 525-456 B.C. 
2. Sophocles, 496-406 B.C. 
3. Euripides, 484-406 B.C. 

II. Greek comedy 

A. Origin and form 
B. Comedy of ideas: Aristophanes 
C. Comedy of situation or manners: Menander 



Unit IlL Colloq ~lium 5 

The Greeks Against Thems elves 

Thucydides, Histo ry of the Peloponnesian \Var, Readings I , V-4-lff. 
Harris on and Sullivan, Chapter 6, 11The Failure of the Greek City-State 

Polity, 11 70-78, (67-75) especially sections 2- 5 
Euripides, The Trojan Women {The Complete Greek Tragedies, Vol. VI, 

pp. 210 -264) 

1. What were the ideals of Athens and Spar ta and hO'W d id their ideals differ? 
What strengths and vveaknesses do you see in the r e spective ideals? A 
further question might be r a ised as to whether the Athenians ever fully 
lived up to th e ideals that P e ricles boasts of in his "Funeral Oration." Are 
there any things in the tiFuneral Oration It i ts el f that might m ake us \Vender 
about this? In any cas e compare the picture Pericles paints in the "Funeral 
Orationn 'With the follo,win g passage from Thucydides. 

Thucydides, History of the Pe!oponness ian ~Tar, Book L. Chap . 3. 

The follov1ing passage is part of a speech Thucydides attributes to 
Corinthian ambassadors vvho were a ddress ing the Spartans i.n an effort to 
pursuade then1 to take action a gainst the Athen ians. The time of the 
Corinthians r speech is befor e Pericles r nFuneral Or ation . ., 

trThe Atheni2..ns are a ddic t e d t o innovat ion , and their designs are char
acterised by s ~:viftness alike in conc e ption and execution; you have a genius 
for keeping what you h ave got., accon1panied by a total ,want of invention, and 
when for c ed to a ct you n '3·ver go far enoughe Again, they are adventurous 
beyond the ir power., and dar ing beyond their judgment, and in danger they 
are sanguine; y ou r wont is t o atte mpt less than is justified by your power, 
to mistrust even \Vhat i.s E"B.nct ioned by y ott.r judg~nent,. a nd to fancy that from 
danger there is no re1ea~ e~ F t.;. r t he r, th e r e i s p romptitude on the ir side 
against procrJ.s tinat ion on y ours; t i1ey are never at home, you are never 
from it: for they hope by their absen c e to extend thei r acquisitions, you fear 
by your advance to endange r 'What you have left .vehind . They are swift to 
follo·w up a succes s, and s low t o r e coil f :r·om a r everse. The ir bodies they 
spend ungrudgingly in their country1s cause ; t eir intellect they jealously 
husband to b e employed in her service .. l~ s cheme unexecuted is with them 
a positive los s , a successft:~l e nt e rpr is e a com parative failure . The 
deficiency created by the misca rriage of an undert aking is s oon filled up by 
fresh hopes; for they alone a r e enabled to call a th ing hope d for a thing got, 
by the speed with ·which th ey act upon their res olution s . Thus they toil on 
in trouble and danger al l the days of th e ir life ~ \Vith little opportunity for 
enjoying, being ever engaged in getting: t e ir only idea of a holiday is to 
do 'vhat the occasion demands:. and to t hem lab oriou;:; occupation is less of 
a misfortune than t he peace of a quiet life. To desc ribe their character in 
a word, one might truly say that they were born into the v1orld to take no 
rest thetnselves and to give none to others. 11 

2. Compa re and contrast the spirit of the "Fun e r al Orat ion 11 'With that of the 



''Melian Dialogue. n Note the following pas sage fro1n Bowra, with its quo
tation from Xe ·nophon about an event ne a r the en d of the war . (Our under
lining) 

When in the summer of 405 BC Athens lost her ·fleet at A egospotam i, 
there was no more hope of resis t ance. The n ews was brought by the 
galley Paralus, and Xenophon tells ho\v, as one man told the news to 
another, a sound of wailing vve nt up the long walls from the Piraeus to 
Athens: "That night no one s l ept. They ·wept not only for the dead, but 
far more for themselves, thinking that they \vould suffer what they had 
done to the people of l\11elos, who were Spartan colonists, when they 
reduced them by siege, to the people of Histiaea and Sci.one and Torone 
and Aegina and many more of th e Greeks . tt 

3. Euripides (in The Trojan Women) and Thucydides are critical of Athens. 
What is it that each finds to criticize ? What might be the purpose of this 
criticism? 

4. "The meaning of words had no longer the same relation to things, but \vas 
changed by them as they thought proper. '' {the beginning of Book III) Give 
modern illustrations of how war and revolution can make \Vords change 
their meaning, e. g., ndemocracy, n °freedon1.. 11 

5. The Trojan Women was produced during a pe riod of uneasy truce in the 
Peloponnesian vVar, and shortly after t he Athenians had captured l\1elos .. 
What would you imagine the Athenian audience's reaction might have been to 
such lines as: "What shall the poet say, vvh at words will he inscribe upon 
your monument? 'Here lie s a little child the Argives killed, because they 
were afraid of him. 1 That ? The e pit aph of Gr eek shame."? What would 
public reaction be today to a similar sort of play produced in wartime? 

6. Compare the United States in th e present day with ,..l\t hens and \Vith Sparta. 
Would you rather live l ike an Athenian :~ or a Spart an? 



I. Background 

Uni.t I!Ill Lecture 6 

The Roman Republic 

A. Legend of Romulus and Remus 
B. Etruscan influence 

II. Constitution 

A. The Senate 
B. Consuls 
C. Tribal Assembly 

III. Early problems 

A. Rome sacked by Gauls 
B. Conflict between Patricians and Plebeians 

IV. Expansion within the peninsula 

A. Italian wars 
B. Pyrrhus of Epirus 

V. The Punic Wars 

A. First Punic ~~r 
B. Second Punic War 

1. Hannibal 
2. Battle of Cannae 
3 . Ha sdrubal 
4. Publius Cornelius Scipio ("Mricanus ") 

C. Third Punic War 

1. Cato the Elder as exemplar of Roman virtue 
2. Destruction o f Carthage 

D. Economic and political effects of Punic Wars 

1. Latifundia 
2. Grace han reforms 
3. Emergence of Equestrian Order 

VI. Jugurthine War 

A. Marius and military reform 
B. Sulla and conservative reaction 

VII. Foreign expansion 



Unit III~ Colloquium 6 

The Genius of the Roman Republic 

Polybius, The Historie s, Read ings I, V-5 -lff. 

1. Polybius suggests that the true test of a constitution is the strength 
it demonstrates during violent changes of fortune. Can it be said 
that the Roman constitution scored high on this test? 

2. Explain the Roman system of "mixed government." What advantages 
does Polybius see in this system? Are there disadvantages? 

3. What admirable traits does Polybius find in the Roman People? 

4. What does Polybius see as the cause of a state's decline? 

5. What danger does Polybius see for the future of Rome? 

6. Polybius asserts that "there is in every body_, or polity. or business 
a natural sense of growth, zenith. and decay. " Evaluate this 
statement as an historical principle. 

7. How much importance for the preservation of a state does Polybius 
attach to good political institutions, and how much does he attach 
to good citizens and good moral and social traditions? In the light 
of your knowledge of history a nd of the present day American situation. 
how would you estimate the relative importance of these factors? 



Uni.t Ili, Lecture 7 

The Roman Empire 

I. The Senate and Julius Caesar 

A. Caesar's crossing the Rubicon 
B. Pompey 
C. Cleopatra 
D. Caesar's reforms and death 

II. Mark Antony 

A. Battle of Acti urn 
B. Cleopatra 

III. Octavian {Caesar Augustus) 

A. Character 
B. Principate 
C. Reform within tradition 

IV. Caligula as exemplar of a degenerate princeps 

V. Trends 

A. Political role of army and Praetorian Guard 
B. Economic stagnation 
C. Humanitarian reform s 

·VI. The five good emperors 

VII. Military despotism: Septimius Severus 

VIII. Diocletian 

A. Dominus et Deus 
B. Economic measures 
C. Persecution of Christians 
D. Tetrarchy 



Unit III, Colloquium 7 

The Epic of Rome 

VergU, Aeneid, Books I-IV '< Mandelbaum translation, 1-104) and part of 
Book VI, (Mandelbaum, 157-162) (See synopsis of Books V-XII on the 
hack of the opposite page. ) 

Vergil, Eclogue IV, ~adin~s I, V-7-lff 

1. What is Vergil's debt to Homer? Does the extent of this debt justify 
calling Vergil a second-rate poet? In what ways does Vergil's epic 
differ from Homer's ? 

2. Why should an epic recounting the adventures of a remnant of Troy be 
called an epic of Rome? 

3. Which leader, Aeneas or Odysseus, appeals to you most? Why? 

4. How well does Aeneas exemplify Roman virtues? 

'~ * :::< 

5. "Throughout their history the Romans were acutely aware there is 
'power' outside man, individually or collectively, of which man must 
take account. He must subordinate himself to something. If he re
fuses, he invites disaster; if he subordinates himself unwillingly. he 
becomes the victim of superior force; if willingly, he finds that he may 
be raised to the rank of cooperator; by cooperation he can see some
thing of the trend, even the purpose, of that superior power. Willing 
cooperation gives a sense of dedication; the purposes become clearer, 
and he feels he is an agent or an instrument in forwarding them: at 
a higher level he becomes conscious of a vocation, of a mission for 
himself and for men li.ke him, who compose the state ••• The sense 
of dedication at first reveals itself in humble forms, in the household 
and in the :family; it is enlarged in the city-state and it finds its cul
mination in the imperial idea. " (Barrow) 

How could these remarks be illustrated by referen~e to the Aeneid? 

6. Analyze and compare the pictures of the Romans' future and destiny 
found in Jupiter's assurance to Venus in Book I (end 9-10) .. in different 
parts of Anchises 1 prophecy in Book VI (the passage assigned above), 
and in Eclogue IV. Do you detect any differences among these pictures ? 
If so, how might they be explained? Compare these pictures of a great 
age to come with pictures of an age to c~me found in the Old Testament. 
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Unit III, Colloquium 7 

Summary of Books V - XII of the Aeneid 

Book V. Aeneas reaches Sicily, v is its the tomb of h is father Anchises, 
and stages funeral games in his honor. The Trojan women, instigated by Juno, 
set fire to the ships, most of which are saved by rain s/ent by Jupiter. Aeneas 
sets out for Italy with his hardiest foll owers. His pilot, Palinurus, is lost 
overboard -during the voyage. 

Book VL Aeneas lands at Cumae, visit s the Sybil at Apollo's temple, finds 
the Golden Bough, and journeys through the Underworld. He meets there 
Anchises, who tells hin1 of the future greatness of Rome and of Rome's destiny 
"to rule the nations" and trto crown Peace. \Vith Law, to spare the humbled. anq 
to tame in war the proud." 

Book VII.. Aeneas arrives in Latiun1.. Latinus, king of Laurentum, offers 
Aeneas hi.s daughter Lavinia in marriage. Juno sends the fury Allecto to sow 
discord between the Latins and the Trojans. Turnus, king of the Rutuli, a 
former suitor for Lavinia's hand, leads many of the Latins to ·war against the 
Trojans. 

Book VIII. Aeneas seeks aid from Evander, a Greek who rules a city on 
the future site of Rome. Evander supplies forces led by his son, Pallas. 
On E.va.nder' s advice, Aeneas also seeks help from the Etruscans. Venus has 
Vulcan 'make armor for Aeneas, including a shield decorated with scenes from 
the future history of Rome. 

Book IX. In Aeneas' absence, Turnus attacks the Trojan camp. 

Book X. Aeneas ruturns and breaks the siege, but P allas. is killed by 
Turnus, who keeps his belt as a trophy. 

Book XI. There is a truce for burial of the dead. Then, in the midst of 
further fighting, Turnus agrees to meet Aene as in single combat. 

Book XII. A treaty is made _providing that the combat of Aeneas and Turnus 
will decide the whole issue. Juno stirs up a further confrontation, but finally 
Aeneas and Turnus fight. Aeneas wounds Turnus. He is about to spare T,urnu~' 
life. but when he sees that he is wearing Pallas' belt, he kills him. 



Unit III, Lect ure 8 

Roman Philosophy 

I. Roman philosophy: Roman genius at work with some Greek ideas 
II. Stoicism 

A. Development of Stoicism: Early, Middle and Late Stoa 
B. Cosmology 

1. l\1onistic "materialisn1" 
2. Logos 
3. Cosmological determinism (providence) and inner freedom 
4. Conflagation and eternal recurrence 
5. Denial of personal immortality 

C. Ethics 

1. The good consists in virtue and virtue is the source -of happiness 
2. Virtue consisting in "1 ife according to nature" 
3. Cardinal virtues: moral insight, courage, temperance, justice 
4. Apathy 
5. Cosmopolitanism 

III. Epicureanistn 

A. Democritus, Epicurus and Lucretius 
B. Cosmology 

1. Materialism, mechanism and atomism 
2. The gods 

C. Ethics 

1. Pleasure as the good 
2. Epicurean understanding of pleasure 
3 . The criterion of choice 
4. Virtue as the necessary condition of the good 
5. Friendship 

IV. Nee-Platonism : Plotinus 

A. Cosmology 

L The Three Hypostases: The One~ Nous, Soul 
2. 1\t!atter 

B. Ascent of the soul to The One 

1. Moral condition 
2. Intellectual condition 
3. Mysticism 

C. Plotinus and St. Augustine 



Unit III, Colloquium 8 

Practical P hilosophies of Ron1e 

Lucretius, On the Nature of Things, Read ings I, V-6-lff .. 
Epictetus, Enchiridion, Readings, V - 6 -9ff .. 
IVIarcus Aurelius !I Meditations, Readings I$ V -6-13ff. 
Epicurlls, Diogenes Laertius on Epicurus f Readings I, V -6 -18ff .. 
Cicero, Selections from Laws and Republ ic , Readi~ V-6-20ff. 

1. \Vhat is Lucretius' str ateg:v for d ispe 11 ing the basic grounds of n1an r s worst 
fears? How· does this relate to h is concern for the good life? 

2. 'VVhat are the pren1is e s of Lucretius' argument that nnothing can be produced 
out of nothingrt (V-6-2) ? Does this conclusion follow necessarily from 
the premises? Are the prem ises knowr:t to be true? Consider also 
Lucretius' argument that nthe nature of the n1ind and soul is bodily". 
(V-6-5) 

3.. Explain \Vhat Epictetus means by s omething being within your control. 
vVhat i.s the appropriate kind of involvetnent \:vith things not ·within your 
control? Does this perm i.t satisfactory· personal relationships? According · 
to Epicetetns, what are the bad c onsequences of being inappropriately 
involved with things not \\rith in your control? Explain and evaluate his 
claims. 

4. What. according to Epictetus~ is true piety? What are some of the 
necessary conditions for attaining the state of piety? Evaluate . 

5. I-f ow is Stoicism of Marcus Aurelius sim. ilar to and how (if at all) i.s it 
different from that of Epict etus ? 

6. In what ways do Epicurean and Stoic ethical views differ, and in what ways 
are they alike? For example~' compare their views about the nature of 
morality or moral obligat ion, their attitudes toward outward conditions 
or circun1stances, and their vie\vs about what sort of life can be a happy 
life. 

7. What is the basis of Cicerors assertion: 0 Hence we must now conceive of 
this ·whole universe as one commonwealth of which both gods and men 
are members. 0 (V-6-2 ) 

8. Lucretius argues that if death involves the annihilat!on of consciousness 
then it would be irrational for us to be bothered by the thought of our 
eventual death. What do you think of this argun1ent? 

9. According to Epicurus the r ight ac~ion (or policy) is that action (or policy) 
which is most helpful to the individual in attaining the good life. Also 
according to Epicurus the only thing that is intrinsically good is pleasure. 
In light of the above what is your opinion about the following? 

a. Is pleasure the good which determines the goodness of all else? 
b. Is pleasure only one of the goods in life? 
c. Is pleasure son1etimes a good and sotnetimes an evil? 
d. If son1.ething is pleasurable, is there something wrong with it? 



UNIT IV 

THE CHRISTIANS 

ASSIGN1V£ENTS 

1. The Center of Christian Faith 

Lecture 1 

Colloquium 1 

Jesus of Nazareth 

Kee, Young and Froehlich, Understanding the New 
Testament, (hereafter referred to as KYF ) 37-67 

1\Iark 1:14-15, 1:16-3:35, 4:21-34, 6:1-13, 7:1-23, 
8:11-13, 10:13-31, Chapters 11-16 

.lVIatthew 5-7 
Luke 10:25-11 :13, 12:1-56, 15:1-32, 6:17-49 

The 1\'Ieaning of Jesus 

KYF, Passages as listed in Syllabus 
The Bible, Passages as listed in Syllabus 

2. The Proclamation: Good News 

Lecture 2 

Colloquium 2 

The Gospel in the Gospels 

KYF, 74-93 

Samples of the Synoptic Redactions 

1\riar k 4: 1 -2 0, 1 0 : 1 -4 5, 15 : 1 -16 :8 
l\1atthew 5:1-7:27, 13:1 - 23, 16:13-26 
Luke 6:20 -49, 8:4-15, 11:1-13, 15:1-16:15 

3. The Gospel According to Paul 

Lecture 3 Freedom in Faith: Paul 

KYF, 205-227 

Colloquium 3 The Letter to the Romans 

Romans 1-15 



4. John's Gospel 

Lecture 4 

C olloquium 4 

Life in the Light of God's Love: John 

KYF, 336-368 

Authenic Living 

Gospel of John 
I John 

5. The Establishment of Christianity 

Lecture 5 

Colloquium 5 

6. Transfer of Empire 

Lecture 6 

Colloqu ium 1 

The Church Develops its Institutions 

Barrow, The Romans, Chapter IX, "Christ ianity 
and the Foman Empire" and Chapter X , "The 
Fifth Century" 

The Church in the World 

Bettenson, Documents of the Chris tian Church, 
pp. 3-7, 19-27, 31..;32 (Part I , Sec. I: 
I a, b, c, and HI f, g, i, k, 1, m , n , and t), 
and p. 34 (Part I, Sec. II: 1: a), and pp . 40-41 
(Part l, Sec . UI: III), and pp. 4 9 -5 3 (Part I, 
Sec. IV: VH a, b) 

Augustine:t The Confessions, Pead ings f, VII-1-lff., 
The Citv of God, Readings I, VII-1-7ff. (selections 
from Book 14th and Book 19th only) 

The Imperial West: From Diocletian to Charlemagne 

Barrow, Chapter VIII, nThe Age of Crisis and 
Fescue: Diocletian and Constantine 1

' 

Einhard, The Life of the Emperor Charl e s, Readings l, 
VII-2-7ff. (sees. 1 5-30) 

R ome's Fall and its Aftermath 

JuvenaL "The Perils of Life in Rome, " f rom 
The Satires of Juvenal, c. 110 A . D . , Readings I. 
III -9 -lff. 

Symmachus, Memorial to .Valentinian U, 384 A. D., 
and "Feply" of Ambrose, Beadings L III-9 -7ff. 

Letters of 1\JTarcellinus to Augustine and of .._t\ugustine 
to 1VIarcellinus in reply, 412 A. D . , R e adings I, 
III- 9 -llff. 

7 . Special Lecture Option to be Announced 



UNIT IV 

Faithful Man: The Christians 

When Alexander the Great marched eastward with his armies to India, 
he carried with him Greek culture and established a number of Greek colonies 
on conquered soil. These colonies disseminated Greek modes of life and 
thought which mingl~d with local customs and in time grew to form a new 
Hellenistic culture. This hybrid culture challenged local customs and 
religions. Indigenous beliefs were altered through syncretism with Greek 
myths and gods. The result of this disruption was a wide-spread sense of 
frustration and despair -- a mood of pessimism and uncertainty. 

In Judaism this somber mood found expression in apocalyptic thought 
which abandoned the former confidence that God was providentially in con-
trol of human history. Indeed, history and human existence seemed to be 
dragged down by evil forces. History no longer appeared to be progressing 
toward the new age anticipated by prophets like Deutrero-Isaiah. Rather 
the apocalyptists longed for a diyine in-breaking of God into history in 
order to dramatically crush the controlling evil . po\vers. Then the new 
age could arrive. A similar pessimism permeated the Hellenistic religions. 
The .Gnostics identified the locus of evil with matter and the material 
world, ·which they taught had been created by a demon. They offered escape 
and salvation for the human spirit through esoteric knowledge (gnosis}. 
Numerous mystery religions held forth the promise of immortality to those 
initiates who united thei~ lives to the life of the deity and I thereby I 

eluded the finality of death. Ancient and honored Roman religions were 
also eroded by influences from the East; Rome instituted the practice of 
emperor wqrship throughout the empire in order to bolster a sagging 
patriotism. 

The early Christians proclaimed a word of hope to this disturbed· 
world. They took the cross on which criminals were executed and made 
of it a symbol of freedom and life. For they believed that in the ministry, 
death, and resurrection of Jesus of Nazareth God had decisively defeated 
the evil f()rces thwarting human existence and that the sovereignty of God's 
love· had been rev,ealed. Iv1an must trust God to bring the final victory. 

Christian man's existence is then conce ived as being dialectical; a 
decisive event has occurre d in the cross , but the full implications of 
this event are yet to be e x perienced. Man stands "betwe en the times" 
or at the dawn of a new age. The Christ ian dia lectic has further sig
nificance: evil has been defeate d but not ann•ihilated and the Christian · 
must continue to struggle against evil a s he encounters i t within him
self, society, and nature. However, the Christian is confident that he 
is fighting on the winning side. Since the vict ory is not yet completely 
won, he must have faith tha t God is sovereign over all evil and accepts 
the man who abandons self trust a nd depends upon God for authentic life. 

R. A. B. 



UNIT IV~ SuppJ er.nental .Beading 

Life of Jesus 

Bornkamm, Gunther, Iesus of Nazareth (1956). The best work on Jesus 
produced by the rece t1 t research into the problem of the historical 
Jesus. Readable. 

Bultmann, Rudolf, Jesus and the Word (1934). A classical examination 
of Jesus as seen through the eyes of his followers. 

Kee, Howard Clark, Jesus in History (1970). Excellent up to date treatment. 

Saunders, Ernest, Jesus in the Gospel (1967). A textbook treatment of the 
gospel materials. 

Pauline Christianity 

Bultmann, Rudolf, Theolooy of the New Testament, Vol. L Part 2 (1951). 
A mature analysis of Paul's theology in existentialist philosophical 
terms. 

Furnish, Victor Paul, Theology and Ethics in Paul (19 6 8) • An up to date 
interpretation of Paul's ethical teachings in the light of their historical 

· - context. 

Selby I Donald, Toward the .Understanding of St. Paul (1962). An adequate 
textbook treatment of Paul's life and gospel. 

Johannine Christianity 

Bultmann, Rudolf, Theology of the N evv Testament I Vol. II I Part 3 (1955). 
An advanced interpretation of the thought of the Fourth Gospel. 

Cowell, E. C. and Titus 1 E. L. , .The Gospel of the Spirit (19 53). A 
brief and topical development of the theology of the Gospel of John. 

Kasemann, Ernest, The Testament of Johf!. (1966). This book is based on the 
Schaeffer Lectures at Yale I April~ 1966. 1t analyzes major aspects 
of Johannine thought found in Chapter 17, Jesus' "high priestly prayer." 

* * * * * * * * * 

For additional bibliographical information I see KYF, pp. 455-463. 



CHART V. INTERTESTAMENTAL AND NtW TESTAMENT HISTORY 

Dates Political Events ·Jewi sh a nd Christian Events 

lATE 0. T. AND INTER TESTAMENTAL PERIOD 

538 B.C. Cyrus permits Jews 
to return 

333-23 Alexander 
Hellenistic Empires 
to 30 B.C. 

175-63 Antiochus IV, .. Epi-
phanes" 

· 63 Pompey 
64-30· Civil wars in Rome 

. 30 B.C.---
. 14 A.D. Augustus Caesar 

Building of Zerubbabel' s temple 
Ezra (c. 450) 
Emergence o f the synagogue 

and the Torah · 

Msccabean Revolt (16 7) 
Qumran sec t at Qumran 

(c. 105-66} 
Pompey takes Jerusalem 

JESUS OF NAZARETH , 6 B.C. - 3 3 A. D. (?) 

14-37 Tiberius 

Pontius Pilate 
Procurator (26-36) 

Predching of John Baptist 
(c. 27-29) 

Ministry of Jesus (c. 29-33) 

0. T. ;and Christian 
Writing ' 

l 

Torah canonized 

Daniel 
Qumran ~literature 

FIRST GENERATION CHURCH (33-64: · Deat~ of Tesus to Deaths of Peter and Paul) 

37-41 
41-54 

54-68 

64 

66 

6.1- 9 .~ 

' 98-117 

Ca11gu1a 
Claudius 

Nero 

Nero persecutes 
· Christians in Rome 

Conversion o f Paul (c. 34-39) 
· Paul's firs t journey (c. 48) 

Apostolic council (49) · 
Paul's second journey (49-52) 
Paul's third journey (52-56) 
Return to Jerusalem I 'arrest 

(56) 
Journey to Rome (58-9) 

· Paul in Rome (60) 
l\t1artyrdom of James at 

Jerusalem (62) 
Deaths of Paul~ Peter (64) 

I, II Thess. 
Galatians 
Romans 
I, II Cor. 

Other Pa ullne 
epistles. 

EXPANDING CHURCH IN THE,§ECON lJ G-ENERATION AND BEYOND 

Domitian persecutes 
Christians in Rome 
and Asia Minor 

Trajan - Pliny 
correspondence 
about Christians 

Outbreak of Jevvish ·Nar '"Nith 
with Rome, Chris tians flee to 
Pella (66) 

Fall of Jerusalem r t emple 
destroyed (70) 

Jevvish Council of Jamnia 
(final canon of 0 . T.) (9 0) 

Clement, Elder of Rome (c. 90) 

Ignatius martyred (c. 117) 

Synoptic Gospels 

Persecution Li 
(Rev., Heb., 

I Clement 
Gospel. of JohJ 
I, II, III John 
Ignatian epis t ... ~
Jude 
II Peter 



Unit IV. Lecture 1 

Jesus of Nazareth 

I. The question of the "Jesus of History" and the "Christ of Faithrr 

II. The sources 

A. Extra biblical sources 

1. Jewish 

a. ~Josephus (c 37-95 AD) 
b. Talmud (1st. and 2nd. centuries AD) 

2. Roman 

a. Tacitus (c 115 ... 1\D} 
b. Suetonius (c 65-135 AD) 

Pliny the Younger (c 110-115) 

B. Biblical sources (The New Testament) 

1. The nature of the biblical sources: "fact" and "faith" 
2. Paul 
3. John 
4. The synoptic gospels (Matthew~ 1\tTark, Luke) 

a. The formation of the synoptic gospels 
b. The analysis of the synoptic gospels 

(1) Literary criticism {Source criticism: Mark~ "Q", 
MatthewS> Luke) 

(2) Form criticism 
(3) Redaction criticism 

III. Jesus of Nazareth 

A. A narrative outline of "his -storyrr 
B. Jesus: A Jew from Galilee in Palestine in the Boman 

Empire, c 30-33 AD 
C. Characteristic words of Jesus 
D. Characteristic deeds of Jesus 

TH£ BURROW liBRARy 
Rhodes . College 

2000 N p Memph; · arkway 
s, Tennessee -;Pl1 

' ;.) ~ .2 - 1159a 



Unit IV, Colloquium 1 

The Meaning of Jesus 

Ke}.r , Young and Froelich: Passages listed below 
The New Testament: Passages listed below 

1 .. Under each title given to Jesus by the New Testament writers and listed below are 
references to Key, Young and Froelich and to the New Testament. Look up these 
references to discover what is the historic meaning of these titles and the particular 
meaning given in the New Testament when applied to Jesus. Be able to state succinct] 
the Old Testament, Jewish and Hellenistic meanings. 

A. Christ {Messiah), KYF, iOl-103, 202, 256-261 (3rd ed .. , 50-52, 54-57,65-66) 

Old Testament, ("The Lord's Anno in ted"} I Samuel 16: 6ff. 
New Testament, Mark 8:2 7-31; 14: 53-65; 15:2 5-32 (cf. 15:2, 9, 12, 18) 

Jesus the Christ as "the e xalted Messiah 11
: Matt. 22:44; Mark 12:36; 

Acts 2:34; I Cor. 15:25; Ephesians 1:20 

B. Son of God, KYF, 100-101, 201-202 {3rd ed., Mark, 117-118, 122-123, 139-141; 
Paul, 216-217; John, 349-356) 

Old Testament, Israel as ''Son of God", Exodus 4:22; Hosea 11:1-9; The King as 
"Son of God" Psalm 2 

New Testament, Meek 1:1, 1:9-11, 3:7-12, 5:1-13, 9:2-3, 13:32-37/ 14:53-65, 
15:33-39, Matt.: 16:13-17 (Compare Mark 8:27-30 and Luke 9:18-20) 

C. Son of Man, KYF, 103-107, 256-270 (3rd ed., 105-113, 121-122,127-129,331-335, 
349-351 

New Testament, Mark 2:1-12 , 2:23-28, 8:27-9:1; Matt., 24-25; John, 3:1-14 

D. Lord (kyrios), KYf', 103,200-201 (3rded., 215-216) 

New Testament, Mark 1:1-3, Philippians 2:1-11 

E . The Word (logos), KYF, 329-332 (3rd ed., 343-345) 

New Te·stament, John 1:1-18 

2 . Compare the New Testament use of the titles lis ted above with their use in the Old 
Testament, Jewish inter-testamental / and Helle nistic literature. What has happened 
to the meanings of these titles as they are applied to Jesus within the light of his 
life, death and resurrection, and in the light of New Testament faith about his signi
ficance? 

3 . How might the first-century Christian interpretations of Jesus (reflected in the appli
cation of these titles to Jesus by the New Testament writers) be appropriately 
"translated" into concepts, words and experiences which are understandable and 
meaningful for persons in our present time--reta ining the essential, original meaning 
of these titles as they were applied to Jesus? 



Unit IV, Lecture 2 

The Gospel in the Gospels 

I. The formation of the synoptic witness 

A. Kerygma of Jesus and kerygma about Jesus 
B. · The role of the redactors (gospel-writers) 

1. Faithful transmitters of tradition 
2. Creative preacher-theologians 

II. Varieties of testimony to the "One Faith" 

A. According to l\1ark and the church under fire 

1. Background of persecution, possibly at Rome 
2. Jesus as Christus Victor 
3. Call for steadfast discipleship 

B. According to lVIatthew and a church in transition 

1. Background of growing tensions within 
2. Jesus as the New lVIoses: the higher righteousness 
3. The church as the Ne\v Israel 

C. According to Luke and a church in world history 

1. Luke's apologetics and expanded vision 
2. Jesus the compassionate, Savior of Mankind 
3. The church and its role in "salvation-history" 

III. Conclusions 



Unit IV, Colloquium 2 

Samples of the Synoptic Redactions 

lV[ark 4:1-20; 10:1-45 ; 15:1--16:8. 
lv1a.tthew 5:1--7:2 7; 13 :1-23; 16:13 - 26. 
I.Atke 6:20-49; 8:4 -15; 11 :1 -13 ; 15:1--16:15. 

1 .. Compare the material of "the Sermon on the Mount " (Matt. 5- 7) and "the 
Sermon on the Plain° of Luke 6:20-49. Assuming both "sermons" derive from 
the teachings of J esus , how· do you account for the differences? How might 
one decide which set of Beat itudes (statements beginning "blesse d ••• ") rep
resents the "authent ic words" of Jesus? 

2" vVhat did Jesus teach about marriage and divorce? Note especially the teaching 
in Mark 10:11-12, and observe the evidence of redactional expansion in verse 
12. 'VVhat other indications can y ou find that the church adapted sayings of Jesus 
to m eet the demands of changing situations ? 

3., Compare Matt. 19:17 with Mark 10:17- 18. Assuming that Matthew depends on 
].\!fark for this story as a whole, ho\v \Vould you account for h is change of wording 
here? Could it be theologically motivated? How so? (It m ight be instructive 
al$o to compare the two on the baptism of J esus : lVIk . 1:9-11 / / Matt. 3:13-17.) 

·~.. \Vhat dist inctive en1phasis of Matthew appears in his account of Peter's con
fession at Caesarea Philippi (16:13-26)? Of what significance is this emphasis? 
What does it say for problems in the chLirch of lVJ:atthew' s t im e ? Relate to other 
dis t inctive features in IV[atthew., 

5. Characterize the special interest of Luke expressed in his ch . 15. Relate to 
other distinctive features of Luke. Examine Luke 16:1-13 and observe the signs 
of re-interpretation in verses 10-13 . What do you '.think the point of the parable 
is? Why? 

e. Compar e lVIa rk 4:1 -20 and Matt. 13:1-230 Do you see any ind ication here of 
divergent views as to t he purpose of Jesus in using par ables? What does Mark 
seem to imply in his direction between "you" (the twelve) and r'those outside"? 
Analyze the "private explantion"(Mk. 4:13 ff//Matt. 13:18 ff) and observe the 
signs of allegorizing.. \\That .1.ew situation in the church might this explanation 
be meant to address ? 

'7. Vvhen the second-century writer, Tatian, produced his Diates s a r on, harmon~ing 
the four gospel s into one cont inuous narrative (and eliminat ing the obvious dis
agreements among then1), it was r.o.et with massive re s istance. Christians over
whelmingly favored the four separate books over Tat ian's har mony. Why? What 
wa s to b e gained or lost here ? 

ti, In ntracing the history of r elevance, n as one scholar describes Redaction Criticisrr 
we "look in on the early Church as it kept relat ing its life to t he life of Jesus." 
What does this suggest to you, as to the value assigned by t he Church to the 
earthly career of Jesus? What does this s uggest to contemp0r ary Christians, as 
to the way of find ing Jesus' r elevance for today? 



Unit IV, L ecture 3 

Freedom i.n Faith: Paul 

I. Introduction 

A. Interpreting Paul's Gospel 
B. The theme of Romans {1 :1 6, 1 7) 

II. Mankind under the wrath of God (Romans 1:18-3:20) 

A. The unrighteous man--Gentiles (1 :18-20) 

1. Knowledge of God is possible (1 :18-20) 
2. God is not acknowledged (1: 21-2 3) 
3. Estranged existence {1 :24-32 ) 

B. The self-righteous man- -Jews (2:1-3 :20) 

1. Self-righteous critics (2:1-25) 
2. The Law offers knowle dge of God (3:1-8) 
3. The Law reveals manr s estrangement (3:9-20) 

III. Righteousness as a gift to sinners (Romans 3:21-5:11) 

A. For all who trust God in Christ (3:21-26) 
B. Apart from the Law (3:27-31) 
C. The covenant fulfilled (4:1-25) 
D. The peace of reconciliation (5:1-11) 

IV. The creation of a new humanity {Romans 5:12-8:27) 

A. Christ as the new Adam (5:12 -21 ) 
B. Baptism as death and resurrection {6:1-14) 

V. The new life as freedom (Romans 6: 15-8:27) 

A. Freedom f rom "freedon1" (6:15 -23) 
B. Freedom from law (7 :1-12 ) 
C. Free dom from anxiety (7:13-25) 
D. Freedom in the Spirit (8:1-27) 

VI. Freedom dependent on Godrs sovere ign love (Romans 8:18-11:36) 

VII. Freedom a cts in love (Rornans 12: 1 - 15:13) 

A. Toward God (12:1, 2) 
B. Toward brethren (1 2:3-13 ) 
C. Toward persecutors (12 :14-21) 
D. Toward a uthorities (13:1 -·7) 
E. Toward law (13:8-14) 
F . Toward the weak (14:1-15~13) 



Unit IV,. Coll oquium. 3 

The Letter to the Romans 

Romans 1-1 5 

1. What is Paul's understanding of the natur e of m an ? Note especially 
Romans 7 and Romans 1:18-32. Compare with the Greek understanding 
of man (e. g . in t he Republ ic, Pericles' Funeral Or ation). 

2. What is the n1eaning of "faith"? What does justification by faith mean? 
(Rom ans 1:1 7) Paul says that justificat ion b r ings peace with God. What 
kind of peace is it? (Romans 5:1ff.) What illustrations does Paul use to 
explain what God ha s done in Chr ist ? (Romans 3:23-2 6) 

3. What is the nature of Chr istian l ove {agape) ? See Ron1ans 12. I Corinthians 
13. How does love fulfill the Law ? How does love fail to fulfill the Law? 

4. Why does Paul admonish obedience to civil authorities? Remember he 
lived under the rule of pagan Rom e . 

5. What does salvation cons is t of for Paul? What is the relation between 
past, present and future in Paul's view of salvation? 

6. Do people have a moral sense which tells them right from wrong? 
(Romans 1:18-20) What is m an's moral dilemma according to Paul? 
Do you agree with Paul that all men have sinned? (Romans 3:23) 

7. Does the idea of reconciliation carry special significance in our day? 
(Romans 5:9-11; II Corinthians 5:14-19) How might the idea bring meaning 
to modern men who, we are told, feel estranged, alienated, lost, alone, 
anxious? Does estrangement from God bring with it estrangement from 
men? Does reconciliation with God bring reconciliation with man? 

8. "One body ••• many members." How might this idea provide an answer 
to the problem of unity and diversity in the community? How does the 
"solidarity of sin" s een in the sinfulness of all men relate to the 
solidarity of the Christian com munity? 

9. How does Paul's teaching concerning the treatment of enemies differ 
from passivism? 



Unit IV, Lecture 4 

Life in the L ight of God's Love: John 

I. Introduction 

A. Author of the Fourth Gospel 
B. Purpose and composition 
C. Leading ideas 
D. The prologue (John 1:1-18) 

II. Apologetic concerns 

A. Jesus and John the Baptist's disciples (Mandaeans) 
B. Essenes and Qumran Community 
C. "Orthodox" Judaism 
D. Gnostics 

III. The Signs Source 

A. Interpreting the signs 
B. The "seven" signs 

1. Turning water into wine (2:1-11) 
2. Healing Roman official's son (4:46-54) 
3. Healing a lame man ( 5:1 -18) 
4. Feeding the five thousand (6:1-14) 
5. Walking on the water (6:16-24) 
6. Healing man born blind (9:1-41) 
7. Resurrection of Lazarus (11 :1-53) 

IV. The Farewell Discourse {John 13-17) 

A. Setting at the las t supper 
B. The new com mandment 
C. "Peace I leave with you" 
D. The mess ianic c ommunity 
E. The high-pries tly p r ayer 

V. The Johann ine Passion Narrative 

A. Triumphal entry into Jerusalem 
B. Las t suppe r 
C. From Gethsemane to C al vary 
D. Appear ances of the r isen Lord 

Appendix: " Do y ou love me ? '' (John 21 ) 



Unit IV. Colloquium 4 

Authentic Living 

Gospel of John, I John 

1. What does "word ,. appear to mean in the prologue? (1:1-1 8) 

2. What is the role of John the Bapt ist in the Fourth Gospel ? 

3. "The Gospel of John is anti-Semitic! ' r Evaluate this charge. 

4. How does the author of John understand "true life, rr "resurrection.," 
and "judgment"? How does his understanding differ from traditional 
Jewish concepts? (See especially chapter 11) 

5. List the words in the Fourth Gospel that are deliberately ambigious . 
What does this indicate about the author's mode of thought? Is not 
his reader 1 ikely to be misled ? 

6. How are the "signs" of Jesus to be interpreted? 

7. Take the pastoral imagery of chapter ten and analyze its linguistic 
function and theological significance. How does this imagery prepare 
the reader for the passion narrative? 

8. The Gospel of John is frequently characterized as "the Gospel of the 
Spirit." Evaluate the aptness of th is description. 

9. What does Jesus mean when he says, ttYou shall know the truth and the 
truth will make you fre e., "? 

lO. What do the last words of Jesus on the cross, "It is finished," mean? . 



Unit IV, Lecture 5 

The Church Develops its Institutions 

I. The "first generation" church 

A. Its dynamic witness of fellowship and love 
B. Its sense of urgency 
C. Its informality of organization 

II. The problems of the "second generation" and after 

A. To continue a vital witness in the absence of apostles and 
eye -witnesses 

B. To curtail dangerous developments within the church 

1. An official canon to counter new 'tscriptures" 
2. An official creed to counter dangerous interpretations 

of canonical texts 
3. Bishops as preservers of the Apostolic traditions and 

the development of church polity 

C. To meet threats from Boman persecution 

1. Roman imperial policy toward religion 
2. Persecutions under Nero, Domitian, Decius and Valerian, 

and Diocletian 
3. Christian reactions to persecution 

III. The transition from persecuted sect to only official religion of the 
Empire 

A. Changing church-state relations fron1. Diocletian to 
Theodosius {285-395) 

B. Factors leading to the prominence of the church at Rotne 

IV. The development of the Christian intellectual heritage: Justin 
l\1artyr to Augustine 



Unit IV~ Colloquium 5 

The Church in the World 

Bettenson, Documents of the Christian Church, pp. 3-7, 19-27, 31-32 (Part 
I, Sec. I: Ia, b, c, and III f~ g~ i, k, L n1, n, and t), and p. 34 (Part I, 

Sec. II: Ia), and pp. 40-41 (Part I, Sec. III: III), and pp. 49-53 (Part I, 
Sec . IV: VII a, b) 

Augustine, The Confessions, Readings I, VII-1-lff., The City of God, Readings I, 
VII-1-7ff. 

1. Point out some of the pagan in1 press ions of and charges against Christians 
and Christianity. 

2. Analyze _the Edict of Toleration, 311, and the Edict of Toleration, 313. 
What seems to have n1otivated Constantine in his decision to grant 
Christianity toleration? What rights did these edicts grant the church? 
Ifow did Constantinets favors to the church grow during the next eight years? 

3. In the "Old Roman Creed" notice the emphasis on the n1anhood and the 
death of Jesus. What heresy does this seem to be designed to combat? 
Compare the selections in Bettenson, pp. 49, 52, 53. 

4. How does .A.ugustine describe the two 'cities' \Vhos e conflict gives rise to the 
movements of history? \Vhat is the r elation of thes e two rcit.ies' to the 
en1 pire and the church? 

5. What is a "Confess ion?" 

6. How do you think a modern psychiatrist would describe Augustine? 

7. What connection does Augustine n1ake b etvveen the Scriptures and his 
interpretation of his rel igi.ous experience? 

8. How can one explain the fact that the Roman Empire was strong while 
worshipping pagan gods and becan1e v1eak after turning to Christianity? 
{See Augustine's letter to Marcellinus, Readings I, III-9-11ff. 



Unit IV, Lecture 6 

The Imperial West - From Diocletian to Charlemagne 

L The "Fall of the Roman Empire" 

A. The Roman Empire in world c ivilization 
B. Did the Roman Empire "fall ?"- -the historical problem 

II. The decline of late Roman imperial power 

A. Political problen1s after Di.ocletian 
B. Social problems 
C. Military problems 

1. Imperial defense 
2. Barbarian in vas ions 

III. The Division of the Empire 

A. The sack of Rome, 410 
B. The ''end" of the Roman Em.pire in the West 

IV. Religion in the Roman Empire 

A. Fival religions in the Greco-Foman world 
B. The emergence of Christianity 

1. The imperial East 
2. The papal West 

V. Christianity and the \Vest 

A. Alliance of the papacy and the Franks 
B. Charlemagne and the "Holy Roman Empire" 



Unit t V, Colloquium 6 

Rome's Fall and its Aftermath 

Juvenal, "The P e rils of Life in Rom e," frotn The Satires of Juvenal, 110 A. D. 
Readings I, III-9-1ff . 

Symmachus, Memorial to Valentini.an U, 384 A. D., and nReplyn of Ambrose, 
Readings t, Itl-9-7ff. 

Letters of Marcellinus to Augustine and of Augustine to 1VTarcellinus i::1 reply, 
412 A. D., Readings I, II1-9 - 11ff. 

1. What were some of the conditions in Rome that made life there so 
l!npleasant that the friend would l e ave Rome to find a home elsewhere? 

2. What does .Juvenal believe to be a major factor contributing to the 
unpleasant life in Rome? What kind of life does he long for? 

3. Why does Syrnmachus petition to have the altar of Victory restored to 
its place in the Senate house at Rome? Note especially paragraph 6, 
and recall Barrow's discussion of the sense of dedication which 
characterizes the Roman. 

4. What are the major points in the reply of Arnbrose to Symmachus' position? 
What is the position of Ambrose in paragraph 7? How does it differ 
from the position expressed in paragraph 8? from the position expressed 
in paragraph 30? 

5. lVIarcellinus records in his l e tte r to Augustine two objections to the 
Christian religion put by Volusianus . What are these objections, and 
why do they merit attention? \Vhat response does Augustine make to 
these objections? 

6. Augustine says the State is 11 
•• a multitude of men bound together by 

some bond of concor d." How can the Christ ian religion, according 
to Augustine, strengthen, no t de stroy , such bonds of concord? 

7. Notice the time-span of the readings. Ho·w would thi s time-span compare 
in a chronological \vay to documents f r om our own tim e? 

8. Did the Rome of Juvenal diffe r s ign if icantly from that of Symmachus and 
Augustine? \Vha t so r t of shift do you detect in the focal point of their 
discuss ions? 

9. What evidence of de cline or f al l do you s ee in the s e doc uments? 

10. What differences are t he r e b e tween the cor on ation of Charlen1agne and 
the coronation of Lewis, his s on? \Vhat s ign ificance might these differences 
have? (See collateral r e ading for L e cture 1. ) 



Unit IV, Special Lecture 

The Church Under Fire 

I. Developments in church-state relations 

A. The situation in Paul's time (up to .A.D 65) 
B. Growing conflict with the Romans 

1. Reasons for sus pic ion and persecution 
2. Reactions of Christians 

II. The response of Christian apocalypticism 

A. Motives and method 
B. Founded in Jewish apocalyptic thought 

1. Old Testament prophecy and apocalyptic visions 
2. This age and the age-to-come 
3. History and catastrophic eschatology 

C. The Apocalypse of John 

1. Occasion: (most likely the reign of Domitian (81-96)) 
2. Predominant themes 
3. The enduring value 
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