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(Read at meeting AprillO, 1934) 

Woman is the most interesting thing under the sun 

and affords an inexhaustible subject about whieh none of 

us dares to ~e too dogmatic. Pope said, "W01;nan 's at 

best a contradiction still.'' Hambone recently remarked in 

one of his meditations, "W'en a man think he onderstan' 

wimmen-folks, he ain' thinkin'-he jes' kopin' !" Mr. 

Dooley once remarked to Mr. Hennessey that in his youth 

he had written a book about women, but when in maturer 

life he came to publish it he added at the end what the 

scientists call Errata, in which he requested his readers, 

wherever in its pages they found ''is,., to substitute ''is 

not,'' and wherever they found ''is not'' to substitute 

''may be,'' '·'perhaps,'' or ''God knows.'' Pretty much 

everything that has ever been said on the subje0t of wo- 

men's rights, whether by men or women, whether on one 

side or the other,. requires today the radical revision tc 

which Mr. Dooley subjected his youthful manuscript. 

John Langdon-Davies, a few years ago, published ''A 

Short History of Women,'' in which he points out the fac1 

that the marvelous progress made by women is not an 

ordered process of continuous 1and unbroken improvement, 

but of risings and failings in different lands and in dif

ferent ages. He catalogues a number of :£alse ideas about 

women as follows: Sex is a pervading force, dividing the 
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universe into two parts, mysterious, dangerous, powerful 

Women are physically weaker, mentally less active tha.n 

men; they are more wayward and more changeable in 

temperament ; nor can any one hope to understand them 

or please them for long. As they are infinitely desirable 

to man, so they are infinitely dangerous to him. Made 

for maternity, they are by nature unsuited to work save in 

the home and the nursery. They have different mental 

processes; incapable of reasoning they make up the de

ficiency by a special intuitiveness. Man is man, but wo

man-god or devil. Mr. Langdon-Davies, therefore, in 

order to free his subject from false conceptions, roots his 

study in biology, and, as a result of this study, he concludes 

that there are biological sex differences . affecting the 

whole body and therefore the character of men and women. 

He shows, for example, that the extreme feminist who 

would have us believe that women, educated and . trained 

like men, would have the muscles and stamina of men is 

making a ridiculous assertion. Likewise he demonstrates 

the fact thajt, owing to certain chemical differences in the 

bodies of men and women, it is to be expected that there 

will be a difference of outlook between men and women, a 

difference due not to social habits and conventions, but to 

the physiological sex- differences; ''Give a man and a 

woman,'' he says, ''the same life and the same habits, 

they will still differ widely in the use they make of that 

life and the value they put on its various details because of 

their innate chemical differences.'' · If justice . and reason, 

based upon scientific facts, had governed men in their at

titude ·and relation to women, the history of the world 

would record fewer imbecilities and errors, and many men, 

including Tertullian and Dr. Johnson, would have been 
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saved from making some most foolish statements. Pro

fessor Wm. James, who derived much of his philosophy 

from a direct study of c,ommon life, used to quote with 

amusement the wise saying of an old: farmer: ''There's 

mighty little difference between one man and another, but 

what little differenc there is is mighty important.'' So it 

is with the sexes. Men and women are much alike, per

haps too much alike, both belonging to that curious species 

of animal, the Human Being. They have about the same 

faults and virtues in varying degrees. But the variations 

are important, and may constitute a permanent inequality 

between the sexes. 

The history of education as it pertains to women is ob

scure. Little is known, probably beoouse there is little 

to know. From the days of our primitive anoostors wo
men have generally occupied a sheltered place, and they 

have not, therefore, received a higher cultural or profes

sional training, such as would enable them to deal with 

large affairs, remote from the fireside. In ancient China 

woman's sphere was the home, and her chief virtues were 

filial piety, chastity, reticence, obedience, humility, adapt

ability, and efficiency in the performance of housewifely 

duties. This condition obtained generally in the ancient 

world, though in practically every nation we find excep-. 

tional women, such as Lady Tsao in China, Sappho and 
Aspasia in Greece, Cornelia and Hypatia in Rome, and 

others. In a large part of Greec,e it seems to have been 

an accepted dogma that no respectable girl was educated. 

Education, including a knowledge of music, singing, poetry, 

and the ability to converse intelligently, was left to the 

H etaere, which probably accounts for the popularity of 

women like Aspasia, the mistress, and later the wife of 
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Pericles. It is remarkable that Plato, in ''The Republic,'' 

advanced the theory of like capacities in man and woman. 

His thesis was not convincing to his pupil Aristotle or to 

untold numbers of men throughout succeeding generations 

and civilizations. Nevertheless, Plato's theories are in .. 

teresting for their originality and remarkable for their pro

phetic character. They have been suggestive to student& 

of the question to the present time. 

Among Semitic peoples it appears that there was a 

high regard for woman, but here also it was her value as 

represented in her virtues of thrift, industry, foresight, 

devotion to her family affairs, skill in the crafts, and good

ness of heart that caused her praises to be sung, rather 

than any realization of mental excellence. The Hebrew 

woman occupied a more strategic position in earlier times 
than she did later. In the well known passage in Pro~ 

v:erhs (31 :10-31), which sets forth the ideal woman, it is 

interesting to note that, while she prov:es her goodness and 

worth in many ways, it is ''her husband'' who ''is known 

in the gates, when he sitteth among the elders of the land." 

Woman is here represented as a rather superior creature. 

She shines as a home builder. However, we must not for

get the word of the Talmud, ' ' Well to him whose children 

ar·e boys ; woe to him whose children are girls. '' 

There is little or no evidence of any plan or desire for 
the higher education of women during the Middle Ages. 

Contrary as it is to the general impression, it may be af

firmed that no girls were sent to convents for education 

except those who were going to become nuns, and then 

always with the same object of learning the Scriptures and 
taking part in the services. 

The outstanding factor of that complex movement 
98 



which we term the Renaissance w:as the revival of learning,. 

A new education was framed, an education drawn from 

ancient sources :adjusted to the necessities of a Christian 

community, an education w:hich had for its aim, not techni

cal skill, but preparation for life. It has often been as

serted that in the education of the Renaissance no dis

tinction was drawn between the instruction provided for 

the two sexes. However, this' is not the case. It is true 

that we find some learned great ladies, but these ladies ac

required their learning, not at schools, but at home from 

private tutors. There were some who were inclined to 

give to women with regard to education something like 

their modern position. Castiglione demands that women 

shall know Greek and Latin as well as Italian literature, 

and ventures to affirm that "whatever men can know and 

understand, women e:an also; and where the intellect or one 

can penetrate, there also can the other.'' However, it is 

clear that, like Plato's theory, this doctrine was not gene

rally . accepted, and never extended beyond the highest 

ranks of the court and the merchant princes. The Floren .. 

tine, Alberti, thought that ''honesty'' required women ''to 

keep silence and listen.'' It is, however, undoubtedly true 

that the humanistic revival affected the conception of wo

men's education, and Sir Thomas More and others began 

to write about the desi~ability of education for women, 

while here and there we find women like Queen Elizabeth, 

who was tutored privately by Roger Ascham, whose natural 

ability and training were equal to the best in that age. 

Society in England in the seventeenth and eighteenth 

centuries proved less £avorable to women's education than 

in the sixteenth century. "The earlier free spirit .of 

humanism", says Professor Thos. Woody, "congealed into 
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Ciceronianism in the schools ; the days of the great Eliz

abeth and her reputation for learning were over; auto~ 

era tic excellence gave way before democratic mediocrity; 

Puritanism with its return to simplicity in religion was 

inclined to adopt once more for women the educational 

standards of primitive Christians.'' There developed, ac~ 

cording to him, ''an indifference to, and even a disbelief 

in the possibility of, their education. Paul's advice to w~ 

men-that they ask their husbands was taken seriously.'' 

This decline accounts for the predominant note in litera

ture advocating the education of women, w~ch came from 
the pens of Daniel Defoe ( 1692) , Mary W oolstonecraft 

(1792), Sydney Smith (about 1820), John Stuart Mill 

(1869), and others in England and in other countries. 

The beginning of woman's education in England on a basis 

0f solid instruction and with the same seriousness of in

tent .as that of men began with the establishment of Queen's 

College, London, in 1848, though it was not until1853 that 

it became a real college endowed with its site and buildings 

and incorporated by a royal charter. The Cambridge 

examinations for women were established in 1864; Girton 

Col1ege was incorporated in 1872 .and Newnham College was 

begun in 1875. At Oxford, Somerville Hall and Lady 

Mlargaflet Hall were opened in 1879. 

T·he higher education of women in the United Stat~s is 

also a recent development, but it has proceeded more rapid

ly and more widely than in other lands. The substantial 

beginnings made in the United States can be fully apprecia

ted only when viewed against the background of the scatter

ing and superficial education commonly given to the girls 

of that day. The first high school for girls was not es

rtablished until 1824, and this at Worcester, Mass., on a 
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small scale. The period of preparation for higher educa

tion, from 1830 to 1865, was a time marked by a ferment of 

new ideas. It was the period of Jacksonian democracy and 

westward expansion, of transcendentalism in literature 

and thought, of the antisLavery agitation, and the early 

women's rights movement. Belief in woman's inferior 

capacity was generally accepted, as was also the idea that 

higher education, besides being to~ great a physical strain, 

would unfit a woman for the duties of wife and mother. 

Such education, it was said would render women pedants 
and hookworms. Further, it was claimed that some wh() 

were advocating the rights of women were really under this 

pretence pleading the cause of immorality and atheism. 

Before 1830 Emma Willard and Catherine Beecher had 

made striking protests against the accepted type of edu

cation for young women, and. had established schools to 

carry out their ideas, schools which were unlike other in

sipid seminaries or finishing schools in that they were 

cha~acterized by a certain genuineness, ·by common sense 

and moral idealism. Mrs. Willard in 1819, in an address 

to the public, particularly to the members of the legisla

ture of New York, presented "A Plan for Improving Fe

male Education.'' She appealed to the ''enlightened poli

ticians'' in behalf of an education ''giving strength and 

expansion to the minds of women,'' whom she asserts to 

be "an essential part of the body politic," with her warn
ing to the lawmakers of America to avoid the example of 

other republics, where women "have repaid the nations 

with ruin for their folly" in neglecting them. She wanted 

the Legislature ''to endow a seminary for females as the 

commencement'' of a reformation with respect to female 

education. This seminary was to be as different from an 
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institution of ''the other s-ex as the female character and 

duties are from the male.'' Each sex was to be reared 

to the perfection of its nature. By properly training the 

mothers the whole character of the community would be 

elevated. 

"Education should seek to bring its subjects to the per

fection of their moral, intellectual, and physical nature, 

in order that they may be of the greatest possible . use to 

themselves and others.'' Education of females, she regrets, 

"has been too exclusively directed to fit them for display

ing to advantage the charms of youth and beauty.'' ''The 

taste of men, whatever it might happen to he, has been 

made a standard for the formation of the female character.'' 

''Feminine delicacy requires that girls should be educated 

chiefly by their own 8ex. Bdarding-schools, therefore, 

whatever may he their defects, furnish the best mode of 

education provided for females. '' She goes on then to 

name their defects. They are temporary institutions, form

ed by individuals for profit, and are not properly housed or 

equipped, or staffed with qualified instructors. There is 

imperfect classification, entrance requirements are not en

forced, and the course of instruction is not sound, but 

showy. Anyone could open such a school, and the public 

was often imposed upon, even as it is today. There is no 

profession in which there is more humbug than in that of 

education, and the utter inability of the parent in many 

cases to determine the real worth of a school is pathetic. 

Mrs. Willard believed that education was a right of 

personality, rather than of sex, and her suggested curri~ 

culum included suitable instruction in the following: 

1. Religion and morals. 

2. Literary branches, including natural philosophy. 
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3. Domestic arts. 
4. Ornamental~drawing and painting, elegant penman

ship, music, and the grace of motion, through dancing. 

She specifically affirms, however, that ''Public speaking 

forms no part of female education.'' She seems to have 

had the point of view of Dr. Johnson who, when Boswell 

told him of a Quaker lady whom he had heard preach, re

marked, "Sir, a woman's preaching is like a dog's walking 

on his hind legs. It is not done well; but you are surprised 

to find it done at all. '' 
In 1834 Mary Lyon began her personal campaign 

throughout Massachusetts for funds with which to establish 

a seminary on a non-proprietary basis, governed by a board 

of trustees and buttressed by invested funds. The year in 

which Mt. Holyoke Seminary was opened (1837) is a sig

nificant date in the history of the higher education o:fl 

women. From this time on, the founding of seminaries 

and academies for girls went on apace. The South was es

pecially prolific of them before the Civil War. Legislatures 

of those days, not unlike those today, chartered institutions 

as colleges with the right to confer degrees, when they were 

really only secondary schools, doing indifferent work even 

at that level. Elizabeth Female Academy, Washington, 

Miss., was established in 1817, was chartered as a college 

two or three years later. The "Governess" of this institu

tion, a New Yorker, named Mrs. C. M. Thayer, writes glow

ingly about it, but she certainly did not maintain a true 

college.. There were other such institutions, as Salem Fe

male Academy (1802), Winston-Salem ,N. C.; Elias Marks 

Female Academy ( 1820), near Columbia, S. C. ; Judson Fe

male Institute (1839), Marion, Alabama, under the leader

ship of Milo P. Jewett, a Vermonter, who later was largely 
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responsible for the establishing of Vassar College and who 

became its first president. These institutions doubtless en
couraged higher education among women, but they did not 

provide it, at least not as we know it today. One institution 

in Kentucky should be mentioned, Science Hill School, at 

Shelbyville, founded in 1825. It is noteworthy because it 
never claimed to be other than it is, a first class prepara

tory school. Its continuous existence and the esteem in 

which it is held are the reward of genuineness, and show 
how excellent a tradition may be maintained without col

legiate assumptions. 
Wesleyan College, Macon, Georgia, chartered in 

1836 as Georgia Female College, claims to be ''the 
oldest regularly chartered institution for conferring 

degrees upon women in America, if not in the 

entire world.'' Whether this claim is correct 
is a question solely of historic interest. The, late 

James M. Taylor, formerly president of Vassar, in his 

book ''Before Vassar Opened, '' says, ''If this claim can be 

substantiated at all, it must be by placing emphasis on the 

college for women, the separate college, '' since, according 

to Mayes, "History of Education in Mississippi," Missis
sippi College, founded in 1830, conferred degrees upon 

two women in 1832, though nothing is said as to the na

ture of the degree. Dr. Taylor seems to be quite sure that 

the course offered was not equal to that offered by ''most 

contemporary colleges for men. '' 
Mary Sharp College, Winchester, Tenn., founded in 

1851 as Tennessee and Alabama Female Institute, claims to 

be the first college for women in AmQrica to require both 

Latin and Greek for the A.B. degree. The first president 

was Z. C. Graves, another Vermonter, and the professor of 
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mathematics, Rev. J. Manton was also from the North, hav
ing been compelled to go South on account of his health. 
The President claimed to give women ''an education as 
thorough as their brothers have been acquiring at their 
colleges and universities." It is, he. said, "a school for 
young ladies of a higher grade than any previously known 
to exist-in fact, a college, where ladies may have the privi
lege of a classical education.'' Some of his later claims are 
even less modest and still more doubtful. This college, 
after a hard struggle, was discontinued in 1896. Dr. Lillian 
Johnson said in 1908 that there were fifty five colleges in 
the South before Vassar, but she did not mention the mat
ter of degrees except in the case of the institution at Ma. 
con. We honor the pioneers for their high accomplishment, 
but we must not let our critical sense be dulled. The truth 
is that there. was very little collegiate education of women 
in the South or anywhere else before the Civil War, if we 
are to judge by the standards of the better colleges of that 
day. At the best, a mere handful of women represented 
collegiate education in the South in 1865 ; and there was no 
general movement there at any earlier day that could 
sustain an institution of veritable college rank as judged 
by the standards of the time. 

The Oberlin Collegiate Institution was opened in 1833, 
with full college privileges, though its name was not chang
ed to Oberlin College until 1850. This institution from 
the start made no distinction in sex or race, opening its 
doors to both sexes and also to members of the negro race. 
Its college curriculum was said to compare favorably with 
that of contemporary Yale. Antioch College opened at 
Yellow Springs, Ohio, in 1853 under the presidency of 
Horace Mann, and was fully co-educational and! of high 
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standing for the times. An eastern observer of these insti .. 

tutions eomplacently observed that the grade of work done 

at these colleges was probably inferior to that of the 

eastern colleges, though the results were invaluable ''to the 

class of students seeking instruction, '' and very likely ade· 
quate to the demand in the rougher and more unpolished 

West. Many denominational colleges of the Middle West 

and some of the earlier state universities admitted women 

from the outset, but their resources were meager and their 

standards uncertain. In practic·ally all of them prepara· 

tory departments absorbed many of the men and most of 

the women students. In some of the best of them the com· 

paratively few women who were enrolled took a diluted 

course leading to an inferior degree. 

In the eastern part of the country, Elmira College for 

women was established by the Synod of the Presbyterian 

Church. It was chartered in 1855 with the provision that 

''no degree shall be conferred! without a course of study 

equivalent to a full ordinary course of college study as pur· 

sued in the colleges of this State,'' and a serious effort was 

made to carry out this program. Elmira College has the 

distinction of being the first college for women chartered 

in an eastern state. Of course, the proud claim cannot fol' 

a moment be entertained that ''to Elmira and to no other 

belongs the distinction, the honor, and the glory of intro

ducing into the world's civilization college education for 

women.'' N;o great movement can really be found to have 

sueh a single andl definite source. T'he Civil War put a 

decided check on the development of higher education. 

The year 1865 marked the close of the War, and the 

opening of Vlassar College, chartered in 1861 by the legisla

ture of New York, and endowed by its founder, :Miatthew 
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Vassar, a childless Poughkeepsie brewer, with land, build

ings, and funds amounting to some $800,000, a large sum 
for that day. Mr. Vassar claimed novelty and originality 

for his plan, and thought that he had discovered a fresh 

principle. In view of what has been said about previous 

efforts along this line, of institutions already, established 

and at work, it seems strange that the literature of that time 

heralded the new college: as a beginning of a new work, and 

that this point of view was promulgated by men prominent 

in educational work. The only explanation of this fact is 
that the work already done had not been such as to at

tract the attention of the world, and had not gained such 

proportions or been set in sueh an environment as to impress 

any but the small circle devoted to it. The interchange of 

ideas was not rapid, as judged by the present day. Oberlin 

was remote, Georgia and Mary Sharp were local in name 

and influence, and Elmira had just begun its work. There 

had been no extensive: demand for college education for 

women. For three decades opportunities had been offered, 

but they were recognized and embraced by very few. 'rhe 

time for the movement iii. behalf of women had not fully 

come, but when it came the recognition was swift and the 

rapidity of the response was momentous. The opening of 

Vassar in 1865 really marked an epoch, fulfilling Mary 

Lyon's dream and effort of thirty years before. Vassar 

was from the first on an undemoninational although strong
ly Christian basis; it attracted wide public attention, and en

rolled about 350 students in the first year. 

In 1870 the legislature of Massachusetts chartered 'Vel
lesley Female Seminary, changing its name to Wellesley 

College in 1873, and fully empowering it to grant degrees 

in 1877. This college, opened in 1875, was founded by 
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Henry F. Durant, a Boston lawyer, and his purpose was 

conspicuously religious. Mr. Durant's type of religion de

veloped a rather ascetic form, and in the first days the 

college seemed to be almost a convent. The college was 

provided with ample land, buildings, and equipment, but 

with little productive endowment. 

Smith College, . endowed by the will of Sophia Smith, 

of Hatfield, Mass., with nearly $400,000, was charterei in 

1871, and opened at Northhampton, Mass., in 1875 with 

twelve students. This college also laid great stress upon 

Biblical study and Christian religious culture, and intro

duced the cottage system of buildings, or home for the 

students, instead of one maminoth central building. In 

1870 Wells College, a first class college for women, which 

deliberately chooses to be small, was chartered at Aurora, 

N.Y. 
The next college £or women to be largely endowed was 

Bryn Mawr College, founded by Joseph W. Taylor, of 

Philadelphia, a member ot the Society of Friends. It was 

chartered in 1880, and opened in 1885. It profited by the 

experience of twenty years in the higher education of wo

m.en. From the first it laid stress on high entranee require

ments, tested by examination, and made provision for gra

duate work of a university character, modeling its gradu

ate school largely upon the Johns Hopkins plan. 

In 1888 Mt. Holyoke Seminary was chartered as a eol

lege and seminary, and in 1893 closed its seminary de

partment. The Woman's College of Baltimore, now Gouch

er College, was opened in 1888 under Methodist auspices. 

A number of institutions in the middle and far West and 

in the South were established, or attained college rank in 

this period. According to President 0. C. Carmichael, of 
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Alabama College, there are 123 liberal arts colleges for 

women in the United States, 55 of which are located in the 

eleven Southern States, and the only eight state supported 

colleges for women in this country, as separate institutions, 

are located in seven Southern States and Oklahoma, a bor .. 

der state. 

The universities of Utah (1850), Iowa (1856), Kan

sas (1866), Minnesota (1868), and Nebraska (1871), had 
been coeducational from their foundation. In 1870 the 

University of Michigan, then the strongest and best known 

of the state universities, opened its doors to women, fol

lowed in the same year by the universities of California, 

Illinois, and Mlissouri; and in 1874 by the University of 

Wisconsin. The state universities establisHed later ac. 

cepted coeducation as a matter of course. The three south

ern state universities of Virginia, Georgia, and Louisiana 

remained closed to women for a long time, but they also 
have now succumbed to the popular pressure, as have all 

except a few of the endowed institutions which were found

ed for men. 
From about 1880 there was introduced into the United 

States, a modified form of the English type of higher edu

cation for women; the affiliated or coordinated college at

tached to the university for men. The earliest of these was 

''Harvard Annex,'' whereby, in 1879, the Society for the 

Collegiate Instruction of Women provided courses for wo

men, taught voluntarily by Harvard professors and paral

leling courses given at Harvard. In 1894 this informal as

sociation was organized as Radcliffe College, with power to 

give degrees. H. Sophie Newcomb Memorial College of Tu

lane University in N~w Orleans (1886), Barnard College of 

Columbia University ( 1889), and others which might be 
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named are examples of these affiliated institutions. There 

are, then, these three types of colleges for women-the col

lege exclusively for women, the coeducational college, and 

the affiliated or coordinate institution. Each type offers ad

vantages and disadvantages. The coordinated college seems 

to us to be preferable, but this is a matter of opinion. The 

question of which type to select for a particular woman 

depends upon a number of things, not the least of which 
are the personality and character of the individual. 

It has taken a long time, but women have won out in 

their fight. Individual women still suffer grievous wrongs, 

but women's rights are all within her grasp, or at least 

within her reach. One by one she has disproved the argu

ments advanced against her higher education. It was said 

that her mentality was inferior, that her physical frame 

and her emotional nature were incapable of sustaining the 

arduous labor necessary for a first class college course. She 

made short work of this, and banished the age of the deli

cate lady. It was said that her field was limited to teach
ing or matrimony, or ultimately to both. However, she 

speedily entered the field of social work, and, having a

chieved her emancipation, she can now enter practically any 

field. It was said that college women did not marry and 

have children. But it has recently been shown that be
tween one-half and three-fourths of them do marry, and the 

diminishing birth rate is no more marked in the college 

bred woman than in those of her social station who have 

not attend~d college. It has been pointed out that college 

girls marry late, but they marry well. One has said, ''edu

cated women are not shunning marriage or maternity; but 

they are declining to view matrimony as a profession, as 

their sole vocation, or to become merely childbearing ani-
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mals. '' 
Now that women can have anything they want, the 

question arises, What do women want? What career is 

best for them 1 Some still feel that woman's supreme goal 

is matrimony. An article appeared in Forum a few years 

ago, entitled ''Doing Right by Our N,ell, '' in which the 
author, Albert Carr, argued that society must recognize 

Nell's right to a modicum of happiness in this world, and 

that this depended upon her achieving a financially satis-. 

factory marriage. She must, therefore, be made to be at

tractive to the full limits of her natural endowment. The 

problem of her education is reduced to ''How can the girl 

be made attractive to men Y'' Mr. Carr affirms that it is 

rare, indeed, that mental and spiritual qualities play a 

leading role in marriage. If she is externally attractive and 

not obviously of evil character, she needs no knowledge 
of arithmetic or geography or history. Let her have a 

graceful walk, the ability to wear becoming clothes well, 

to talk with reasonable correctness, and to use a knife and 
fork with confidence, and she will go a long way ahead of 

her sister who is a good student. Attractivene.ss is to Mr. 
Carr a matter of walking, talking, eating, dressing, and he 

claims to be voicing Nell's cry in the words, "Teach me 

to be attractive. '' He insists that Nell should be taught, 

not how to run, but how to walk gracefully; not how to 
spell, but how to pronounce; not how to cook, but how to 

eat; not how to sew, but what to sew and how to wear the 

creation. The cultivation of grace and charm is not to be 

lost sight of, though not every one would go all the way 

with Mr. Carr. 
Certainly preparation for home duties is an important 

feature of a woman's education, whether this preparation 
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comes from the formal training of a school or the practical 

experience of her youthful days under the tutelage of her 

mother. Dr. Johnson once remarked, ''Man is, in general, 

better pleased when he has a good dinner on his table than 

when his wife talks Greek.'' But much mDre than domestic 

science is needed to enable a woman to fulfil her function 

in the home. 

Doubtless it is highly desirable that a young woman to

(day shoul~ be prepared to earn her own living, and many 

will seek vocational training and strive to fit themselves for 

a career. Nor are a home and a career necessarily mutually 

exclusive, though in most cases home should perhaps. be the 

career. No law today forbids a woman from entering 

any of those competitive careers which were once regarded 

as exclusively masculine vocations, but in some cases the 

womanly ideal may forbid, that ideal which has been des

cribed as making ''toil tolerable, and leisure: enjoyable, and 

home habitable, and life livable.'' 

In ''Harper's Magazine'' for December, 1933, Margaret 

C. Banning has a thoughtful article on ''What a Young 

Girl Should Know,'' in which she names an arresting array 

of domestic and athletic and financial and social and in
tellectual accomplishments. This article reminds one of the 

statement of Chief Justice Hughes, "It is more important 

that a woman should be well educated than that a man 

should be.' Whether she earns her own living or whether 

someone else earns it for her, she should be prepared to 

manage her life successfully. Since she is socially, economi

cally, and politically emancipated, since she is to function 

in all life, side by side with men as their equals, it would 

seem that she should have the same sort of liberal educa

tion that is open to men, an education which seeks to de-
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velop the whole personality in such a way that whatever 

vocation she enters she will become a sane, well-rounded, 

valuable, and happy member of society. She should have 

a broad education, which liberates the mind from ignorance 

and superstition and prejudice and partisanship, and which 

develops in the individual a resourcefulness that enables 

her to deal with situations which do not appear in a book. 

She needs to learn to stand on her own feet, to think for 

herself, and to think straight. She needs to look out upon 

life fearlessly, and to see it whole. She needs, above all, to 

go forth with the Christian philosophy of life, maintaining 

her own self respect, feeling a sense of civic and social re-. 

sponsibility, and realizing fully that ''man's life consist

eth not in the abundance of the things which he posses

seth." The old motto was "live and learn", but the new 

one ''learn and live'' is much more sensible. The education 

of woman has always been a matter of the highest import

ance, but if it is true, as some stoutly affirm, that woman is 

rapidly becoming ''the stronger sex,'' that we are drifting 

toward a matriarchy, since women are by way of holding 

the purse strings of America, there is no subject worthy of 

more careful thought than the higher education of women. 
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